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YOUR WORLD IS CHANGING! 

It seems the world Is changing. 

At an unbelievable pace. 

Just when you think you've got it. 

Another revolution takes place. 

The Berlin Wail has crumbled. 

And Russia has opened a door. 

Before the 94‘s are over, 

We will probably see even more! 

It's not just a worldwide matter... 

The classroom is changing too! 

You'd finally managed three reading groups, 
And now you're told that's taboo! 

Whole group instruction is 'in' now. 

With flexible grouping, of course. 

Literature is the key, they say. 

With scores of books for a source. 

The classroom even looks different. 

With children clustered in groups. 

They work on cooperative projects, 

All huddled like miniature troops. 

You now have an integrated classroom. 

Filed with books and writing galore! 

HI bet your teaching is great fun. 

And your kids just read more and more! 

The world will continue to change, you know. 
At an unbelievable pace. 

So, feel proud of your changing classroom. 
Where real reading and writing take place! 


- Diane Griewank McGinn 
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WTpIchdl 

"'ft. i*c1. ^Rf 


^fFlrRl Tfitft "Rcq h/? ^ 

an^yiT t? ynHId «t ; t=t% 

““ifttiroi Wct^uhIhi Tpj *TJT ift 

tn fe ^ % fro RSJ ^ sflRTt: 

*-?n f=raT wk ^RPKfirt 3 
^ ^tfw ^Fitl -q^ra: -5^% 
ftrar^i 4fiditi(ti 3pj*ra 

^’t'l (1*11 “au'ftl tRI■Jif? 

w q HdTraT Mti ■3=^> anK?f fMt 


a ^'t '•tai ^3=R7 ^iira; 
^f^3PThi afrt if -3^ 

"Wl-q ai*mr ^ 

aih arfwifcRT if gtflfa q 

3tK?if-*i«i cr ftfn f | 

-^f 

tt 

3lf?RT -Rfqni* % 5P3 ^ ^ 

^ “»TRefNf¥ % 3^T% 
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FrafTFicff FttfMt % fFFlft F7t 


igrF if ^rtfr tfffft ftft Fit i w: 

3 HF >1 g>^jei F -HHiCI ’■il't'tdl F 

TRHtfFF % TO 4 Ffa 3 Fit; fe ^5 FF 

TO^^l'KHFiTFlFTTFiFy FTITFFit 
^ffe 4 ' Tl^faeb MrfMI FRFfFFi 
Wd'ddl FiT FFi WT RTF «*tl 
tfffft 4 ifnT* nrFWFi ft Ps Ft=R 
Fit srf TmrFTdft" - TTmiP-dFi, 
nrT#f«Fi, FrPfFr, 3 TrfV^, tftc*f 
TTF it ^ 4 fyFi ym-majf f 4 

FReftF FT?, a-1=h eiHLFFT Fit dCl 
3 - 1 H Ft TTFT *-qa: fq 4 qi 44 cTF 4 

tor ft? i frr % f 4 fv=r -qMt' 4 ^ 
SF^^^FTTF^TTllTOnf 4 <ft qtl 
fw ^TFTT ^f| 4 tjrr F a^Fd F 71 

^7RF(instrument) FTtWF:fn$TT 
R FcTTFFt •Hm-maff FI TFf% 3R4 

wi 3 TT«nflci Pffk front 
tttf nil 

’tirM? 4 r 4 f$TFT Pffr F*rf fn^n 

4 i J 'd[ 3 TFFT ^fFFTFt dldtH 

V STFffer fqi cftr 4 - 4 t 4 TOFT xf 

^toft tor ^5tt, ^, 

wfiraiTin^jft^TljfTpryffif^ 
Xi; ” 3 d=h 4 f 3 TFT fq fi <7 Ft 'qfoftjfl 
^.P-ihi^ (TiciIh tT^rftlHii RTF eft F^ I 
ttrtf ftot stftortf? m, 
^^SSRHtlTOFFTfnFFifoFiFFf 
^ 3 TO tdlf>FT pH=RTI 3 ft' % FiTTF 
l^IRt FTeftR cFFTFT Fit FRT trj 

^v?FF) 4 3 RTFRT 4 tfFF %Fj Tfqj 
enr 44 rrM % ftfav froR 


ararefw ft *n$i fairo f ^FfraM 



3 ?t 7 TOgrg 'HTTF if ^fddl^t FTeftR xf 

IThIui 'sjVffFTTOFiFcTivt 


% fFFR OTJRTfw F ^TTOFFlftFi ^ 
eTRi efi I F7?pT: FF% ftfSTFi fR^TRf 
Fit ^Pi^nO nieftF FFi Phhcii Fpn fft i 
FFt 4 TOti TIFt ■*Jr E TRFR i' Srr^ 

dTTO I ^i|f filW -qt^FTI if ^ 

fWf 3TT *JT, xr ^£[‘ 

^tff^ f*RRf FFf ^gt 

■^rrft ’snftn efti f=i% 

fwft' 3' ^ TIPHcl ?m f, 3 TTcp 
s>f'1 ^ f, ^"HFI tN^ FF7 TTtpTR 
P , ^l c < ^ t" 3^7 ^d*t f?T5F ^ft F7TT ^ft 

I^ir w ^t % % ? aft^ 

3iFI FTnftR RRM -R^t i' 

Fin % 11 ^ ^ 

f^FF %f%tKn 

Ft ^ cl*n WT?t i' FT#m ^ 

* f ? 3F% ^7 fwft % 
FTF Ft fTFT BTFTf^cT #t % 
¥FtF if ~ %TT 
fqi^d-pFHtm 3F5^t ^tni i 

y ^ft — fVr^TT if 

3T^ ^ FKR1 ^ft'ETETn FT^ tiel 

t % font Ft TTg F7t F FF% 
fFFTO ^T FFf fnSJT F7| FFR f I SFFil 
PiPbciisf FF ^ f^- f^T^fi -qj^ 
^("Hiuidild ytjRi %FF i"FtFFf 
“^fTFI 11 TI^ % FPFcF % FF 
i FHf nm f | fnrf?T if FF^TI F^T 
FF%ft Prin’ Fir sR?n 11 
FTF FTt |rq; TTgtF fn^Tl Ftftl 

’86 i lilSdl F7t FPTF1TF7FF % f^FTPEl 
F7I fli^l FR %Ft FFT 11 PfTFF Ft 

FiFPift i 1n^ Fit ffttt f tor 


it. Rqf 
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FiT ^ TO FiWRtF FIFT i ?fV FFf 
ftjtfi, f^Rj d-iii ftmn! vw i fn 
fnw FR7 TTIFF i, FT FRF TOIFF % 
fFFTO F7T FITOR % l FFFiT FRdl FT - 
“FF F7TOT 3rftT7FTtfFTTpf FFf fWt 
fir faRi fnen % frf fpto ^ Ffan 
FFf l’” ^RTFT FTfi FF i F7TO 
f - "Fi 3^% FFTft ti^PtT, FFRt 
FPFcTI, TOR in Fit TjffTFT F77 fPtPtPf 

®(din% IFFFF FF7FFFFFf,FFFF7 

FF3^f dTlcHplFT wRff fn^TTx^FT 
FFRT^I M3 

FFF f FTFNft i TO'=ht FFFI % 
FftiSF i’ fn^T % TOR Fit FiRHI Fit 
*ft, TO^i FFTTcTTT Fit *ft I 3FF7T ^FR 
FT % fn«TT FFT-73R FF7 Ffi nt 
FTTFnFi F Pj|>-i<;K FPiRfi FFlil 
<l'J|^Pd=h 'i FTFT FFFFcIT Fit ^^T 
^ft FRit TOt i‘ t; 3H=hT 
^TFFTftFi WT FRTtFF^ Tqg FFT TFT 
*n tF7 FF R37 =FI4Fi F FfF «T5t 

■^didl FiT FiRf f I FTF TTTFiR sir 
ntfacT FF-F5T FT TO oRiFFi FF FFtr 
^fteft FiT TTRFT FFf ftiFT FIT TTFicIT I 
3TF; TOii 3i ich fair FTTfFFi fn^IT Fft 
Fi^FFT Fit, FlfFi fn^T TFF -STF^ *FF 
FiT FR FFF FR Tii> 1 , 5F% n«ft if — 
"fFT^ FF Pn«! % RTFci if FFFT 
Pra^T FT? f fii TO FlfFTF Fit TO it^t 
% %T7 TRTF TfrRT if ’<JTT FfT tFMT 
FTFii, Ffi TO (fnVT %) Fi l 4^ R Fit 
FF % “teiojct FT Ft FeTTFT F^ I FTF: 
TmiF ii Fit TFFTrFFi STFFT Fit 3RRt 

^®fF Fit F1F FTWTli % TSRrt % Ft?t 
m Ft ^ Pt^FFT ^ FiTOT 3TTFT t 
Fif fniST Fit 3TRFfFifT FFTFT f |” 3 


FTTFTFt % 47 FFf % FTF Ft, FF Ft 
FR-FTT % TT^FIPfF, FTFFTFt F 
TTFTRit' FFT MfR FtFRT - YFpjRTaff 
Fit fFTFTpFfn % FTF^JT TO TTFFit 

TnrfFFi fnw FFeRF ffT ftti ftr ¥ i 

Ft Tit FRpf Fit fF^nt TTFTFFT % 
FTFF^F ' «F% fell fyiTO’ Fit 
FFTFIFiT?ft fn^TT FtFRT FTF TMTF I i 
4’ FT TO eTW Fit TO TTift % FRT FFi 
Ft FTRT FiTi 4' TTFTFFT Fitit - FF 

Ffror ti ^PfFTFt FTeftq if Prfro 

FTTrFfF-'fTcn % tMtoTT TF?R Fit F^ 
TTFfT if TFtFFT F Ft Fitf Ft Ft FTFFT 
FtFT fFi FTFtFt % fFFlO % 3T^SR 
tnnT ^t 3TRF-PTFT FFt 4 % tnitF % 
Fi ^T5 FiTFI Frfro I TOt 4’ TIFF 
t, TOt 4' eTSF VlfFT Fit TTFTFFT t 

^TOchtoFlFFiFT - FfMoI F^feTF 
f^FiRT 

fnnr % F^nr tFtrfm 4" ^t§ff: Ft 

^^tn ^tF f - FqfFFFTFt TJF 
FTOt ^fgFTtn % 3TTOR 
^rft fTFfd f 4 fe fn^T =fPm f4 

TFIqeiwil 4«-w FFT4 4 TTFTFFi Ft t 
FTeTFi smt ajFFIsff sftr TTtFTaff % 
f^ffh; arro^ 

3TIFTOFiFI3Tt Fit ^ftf fnw % TTFTt ^4 
■'pt FR TT% I ^rrt ^fePW 4’ FR To 
^TF FT TFFT t fFI fn?ST FleTFi Fit 
^t4! f tf%Pto f krth ftPt^ ^t f 
TTRTF Fit TTFFFF 3TTF?FFiFT3Tf Fit 
■^ 4' FF TO TTFTFFi oRlF 1 

^t4t ^feqilujt % Fifeimeff Fil FfF 
^TTtFit 4 iFT^FF fFRTT FTTi eft 4 
^R fFTtFt FftffFTT^ 
































































































TjTftfaann ar'aftft % ftfew feaftf ^ 

ft, fearrn TT^pit fftn i - it t?H¥ m# 
wfenFW f I* 16 


q^r(3aftf IT^ft Old'* **>1 wW-vSl 
^jsff anft ait aa f, ^ ft nTWW 
Waffe tqPcMta aft I WaNt ft 
ftft % ftfe wa-<W '"fit l *<rWTT an 
fyr^TF ait nftarfna fM^rr i aft mm aft 
ftfe at, Wa 'ft t I 

aiafet % -ST^HTT, 'few "ft ftn 
WTWa t aficT^F? 3fft TT3^=T an Wafafe 
fe=hl*1 - Wtft.aa aft? Ftaa an fqctilM I 
TtT "ft WWa; ft ftt ft ZFJ^ t, aft 
9i5T fnanwr ^l ,M ^cTRTT afet 
anftft ww ar, 1 ‘ njw a am na 

$ sftr a am anrrfeq; mfo ftft a ft 
am w w man! ajw aft <ri“| u ! 
srh aw few a; aft arifena aft 
ftmiar % fen ^T #jf -q^ff an fefaa 

P^Tl 'S4y,=K1 fl^felcl fq=mti dliq^q=tt 

t I' ’ S ainfet aft aftaTW ft' cfta 5?T^ - 
’ ftfiw, majW a ftgfez' feftn a^W 
% 11 ft few*? aft few % fttnar f | 
ifefttftt $a #ft' aftf aft wa^fft a 
fefena ft; fen wma-waa an ftg 
^aitl ?, feaj aw cT^t fe^ipqpri WT 
■ftfttt t 3?Wn-nwn aff feqj 

i 'aaft waHiPanar £ I 
nl^iPicfi l^ftwffei 
■#f few ■3TRT aifer I aTa aft WE 
nfet gn nfwftt ft w^t err - “ 
fe^-'H wfttfeat - grn, ftr, ana, 
snol wfe ft; ^yPaa srwra a 
3ffewn ft ft ftaa 11 <£fft waft ft 
■sftft an fefta^maa Tqftftl nT d^i % 
at fa a. ^t fifthw ^ ■'f^t 

ftft ^TFfT ^TPf f I Ttm ft rjcfj ^q/ 

3TT?RI ^FTlft wft wPsb^l 'fflq-'Hiq q 


•qp TTTF d^rraftl a t ffti qft 
ftT'fiffta ^rrft fr> ^ fthft % 
^ anstR 1 ft; Tiftfftq ^ 
qrFt r-WKWl' T TH1 TFn qil 

^ ffti ftlftl ftl ^ 'Hftftj||f-fqj 
^r ft ^rfftvff; ft fftr ^ft wfftrrft' 

WT Trfft ft qff ft 

^cni ^FTft-arqql 

ftfarn* elftl f, spTftt-'SnFft ^Frar^, 
^fftftf ^ arfft^fftftf t ftt f 7%" aftt ^ 
ft fftarffta "aft ^ra ftlaai aifthift 
aft ^fft ft ftta; i ■sra: a^ffft ^ 1^7 
ft fftffta ij'rjqtri * apj)t;aa' qft 
a^viffta arrft ar ‘aa; fftar t aaft; 

ftN aa tilflcfi f fft; Wfta ft 
‘a^’ sjaar^f aftaft ar^ ftft 

ft 3FvR truii P«<am1 t" ( in^i aftr 
?apa ft fta arraT aarat f i fftaaa ft 
nffttftt aft a^ aftam aaftr arar sfa 
aftfra aaaifct a?fti ft ftfta ft, faa^ 
aat%?ffta> Tiaft ar anarfftr ftk 
Taaaaa; aft fttaar i aftaiai 
3iaft aaa ft -^yf ft i w fw % 
anrftftfftar a ar=fanf?rar aftyat % 
faaf^r % %tr anan: aara araft ft i 

aaa^a ^rft a wara 

af 1 aM ft draft aaa aft aa f?i^n- 
aaraft % a^ ar^aa arar far^ ft, at 
lamrat an a Tjaaraft ft; ^ft-faft 
Iftaft eft a«n at ftaa^ ft; afta aft 
aftftmft anft ft; afea at i aaaa 
^ft?a %?aaf aft ataftt ft; f?n? ftair 
apat ai i ataftt faarat ar aftif, fftag 


at. aaf 
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arr ftman, ftfraaiftt, ^arftf aai 
y {^p Pci ft ■'jaa; aaft aft fftafft 3?a?a 
ftar aiaat at i aiataft aft ftrft fft^n ft; 
faa^ an a^ irfafear ^t aff at, 
aaaft aftrfarai ft' ^aarnaa; 
yprairaa; at i 'roft' aftaaaraaa 
afraeftr 3aa?aa; aT, aifea ai i a^ff 
fti?f«ft' ft' - “^ftFant fftsnft aftfft 
arm 1 1 afftra; aft ffti^rr aa aaaa 
"nat aft aanr ^ i aft ciVi Traf aft 
(aaaftrf?ry) TrfftPyaaff apftj^aft; 
ataaftfftta^i araiat i” 7 4aaft 
ftata war t at wa aaa arrft aa 
ar^ra araf aft aarai ti aat a^ 
fanrat an % aaa ft -^aa frar, ^n 
aa afta ftai, a^ aaatat ftai i ^^aft;. 

a^ffft fftr^n ft ‘aftn’ aft a^rg 
■?aH ftft aft yens at i aaarr a><a 
anft aaap a^ar ar fa; few aft 
aftta-ftfera ft aarat aia i ’' ftt: "gftra 
an fa^ a^ t fa; wf aft afttaf aft 
few a ftra?r aarraa; aaft ft; fen 
sffttl aaft; arafea; faanrr % fen at 

wn i ’ 18 aas afet ^n ft a^ft ft, M ^ftt 
faaff fa?iH, 'jafe, afea, fawa, 
war, feaaaft snfft aa feOT aftta aft 
ftra aamr fear aTni" 9 w am, 
aaaft ft, ‘afta’ an[aaai an ft 
aw a aft aftftcj 3iw aanr ft; wa wfe 
an arwa aft i a? ap few few ft 
ftaa iraaT I afe ^rft' arfeia aaar I 
feya; an i ^fe fen anan ^rra ar 
fe; **aa fe^ra; aft aftta ft afefwr 

ftai arffn aftr aa a? wa an mrara 

^fta ft; wa arr aft araraft aa; 
afarn i" 10 -r aanr ft; wa wt ^fta 


ft amffen (correlate) a>i -11 '-(SI a,ft)dt 

an arm' f, a^' araaft ft' a? 
. Mta i ag r Pra ; naar 11 fang w ftfta ft 
arfan ffta afafa ft; afaftaa ft at 
aft; fen aft $, ft aafegata f i ^^rft; 
anjan aartwfaa; ft ftftt few 
amn; aft fan ftffea; a ftnjrffea; 
fewn ft; arwian ft ^aa wftati 
warfea; ft a? ^featfeaf a 
afaaft % ata aft ^0 aft anr aftat i 
wfaarfftftnfttfew afet aiaftaft 
ft acaran wrar asrftat aar anar^ 
^aaa ft; n^vftp! an arf aarw afeft 

^ ftPw*; ft nfttn-ftfen 
fe w ft wa an "^wa ataa ft ftm aw 
aaft; azaft ft' anew TmaTa aftar 
fenrft am wPaa; ffe a wiawfra; 
aftar t 

m wt t fe few aft TOta ft 
ftftwa anft aw an wa an wft 
araaia anft an '^wa aft =mw 
fewr^Pci |f i fe^g ^r -rjwa aft 

fa ft few aar i a^a: arfe ff afe a^ 
■swfet anwTawfta; waft wati ^ i a 
aft fewffefe % fen ^ aw am- 
arar ^gmr aa aw wh -gwa ft fftffa 
fft^Fa afe i 

arga: aiafeft ^ra afta wt arfea; 
aft ftft ft; atft ftw an nyi ®it fe 
arwa; ?r aft a?an aft waft' afe afta 
ft ft awraw anft ft -^ft a^fe 
fe^ftfta aft arfe ft Tftftgft 3^ifetat 
fn % ftww ft a awft if i zaan 
arrrrcw^n ft aft afew P^nkH^ a 
war?aa; feanw ftt aaa?na; a? w 
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ffaffapfR lfeMRtfa?Zt'fad',ziR 

■HTZZT fat fadlPra drara fat ffafa 
'jht'w ?zt fy*&i r ^i % ffanr^RR ^tt 

HHH fat HIM % arj^T 'RT “ 

tfafan trtrm fdfada fen ~m\ i znfa 
fenz str dt yidPra f i fafa fa$n 
fad ’sed srcfatzRTiT^ddd^fa 

fat Midfat fafe<l l NI ^ lURPra Zdt 

RZ Wtfara, tfeeifl TcR RZ gd 
WRzndra ffasjr ^ Trifafar fcR 
RT ■STT^Tlfw ftlSt % 3Tm-R fat 
ffa^RT RZ 3TTfafa |, -q^jfrr ^ qq fa 
^ d WZR gan t CRT ■sqc^KTT d 
falMfal 

Sfafa-faTfal ^tTR ^Tct-faffe 
tWT 

fatt ffa fa d ^ Rn $, fatR 
faffad ffaSfn fa % 3Rfa ZpflcT fa fad 
fdsn 3 m fat fazzn fat wfe <nzd 
fa I RKld d c^fa pHlfl fat 
ffa Mil fat ^ng id d izzgn: «tr- 
fafel f^T^T, ffad aR zfa*T tTT^n fafit 
*86 fat k.cfi aTgZTZTl % e^H d faWni 
TFTI t,fa WTZ dl 

«JTR-faffa fd$TT % fad ■giRcT: 
zfa arqtnzRrg ■? t H 5 cii ffafdytrat 

^I^TTT^tfcKT T°fi^PTI «H Rj 

d «i[(ddi fat fHR-ffel dfafatra 
raiMtRradiad fat gzt razd d zm H 
(Ten d 3 Rfat SPRTad W zfatad % 
appcq fa' I <^ki 1 % anra jR qTH fat 
^ifadfa 'JTJ’TRT d Ft zfa $ cT«TT 
■an*) aim raT fdefai i. Ft <£ 7 fa fd&TTfat 
' TtR ^dd ' fat fafaR era dtffal ZZSRt 

fafe ?fa'l ffarnt d fafa Zttzgd fat 


mfter fafafafa dfo* ^ 

felly, f^TTIT^ 5RITH | ^j. 

fed ? ^ im ^1 cTHT ^ ^ ^; 
yra ^R RT% t "3RRTI ^TR ^Tid g Td ■&* * 

^ y ^ M - j ' 1 4j f^rd 

^n?lT TfHl^l'i -^Rni % 

? - *' 1 l^rsiTTf^ dr -q^i eft »Tr^T 

I %^T ^Ricfdt ^nd ^ «TT3[ 
3TTRT ^T%gi ^ ^ ^ ^ 

R*R % %g RTHti ^ qrrd ^TTTT ^T%g | 
SrpnfocT^ 3TraNraqT■ffqj 
^^l” 1 ' ^ 3TTfNra^ ^ 
cT1ct 4 ^nri=t) 3TRigqiift ■qqnr ^ 

*n, %r f%^fd -prg %qr err - *''^ 
wd Id^TE «NF % Rnq RRrrft 
t, ^ t ^^TRERf ^d ■Rift ■^TiT qft did 
tWt RTCRT ^TRTI1 ’ nj ^(T: 
"IVt^rftNf d' arm ’RifVg 

fa d TIT^rq RFR % 3RR qd RRT? 

Rfa i.fad fadqi % faq fat r«<aiqi 

"wg t fa ?ld qg fa 3Rfat 
WRT TTfafa d fa?trT Rfa fafal PT 
fa^K Rrfa =md, WFT TT§dRld TITfa ^ 

^k w wi df far rtr fah; stor, 
W faH: ^Fg, adr ^ 

541 y=HK aTR Midi % ,41 m ^iT hv4i 
R^jgfaRTRlffa I ’ 113 fafafa ^fa^TT 
fat fafalffa ^rfa * WRT fa RffaiRt 
fat w wd ’ fat ^TcT qrfa f fa 

(TT?fa 'fat I fa d sfldfal' fat ffar- 

ffaT SRcTT'fa, fafal fat ^ aTRTWciTfaf 
fat RenfacTr fat Rfafarc ^rfa 11 w 

=t>5'il *TT fa ac^e fat «< 15 < <nid fat 
farfh tr fat wr ycticil t ^rfa 


I 
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fqrrn fa sHWHiy ^faz arRfrfat 
■aiH«t)Kt ^fat fat fafad ^ fat I cRRT 

fat WWTt gsF fat?r W\ Wfa fa, 
fat^Rfatfafa^Ttfat^^iddtt fatr 
RTR R?fa SlcHcft 11” 1 " 

^ZT 3RirZ ^ZT ^TcT fat Hlld ^il fat? 
fat Pm r ^faf ffafafafat d ,< mici=f i fat 
ifrn ^ *tbW’ fat ftiw fafa 7 ’ ^ 
tfaqr I zrufa RZ fafar ZT?T dd fa fad 
-grf^cT ^FTZZ’T d, IfaRTI dcr 4 i<d fafaz 
Ttfdfd fadfaR d 11 ffa 7 ^ ^ ztTR 
thkhz «n, fd^n d" fafafa '^ =£ n T T fa 
zjifal d siki=*i fa *n i aifa d 
Pmmiz sttjt fa ^fa fa yiwPiMi f zr®n 
and fa zfati 

t^r^; zsnq ej ^zzfa 

^th fa ffa-’+fa ^«tr ^ 
d+HIrlTfa fa ffaznzzfa zfad d RFTlffar 
zfanz zofat fa faad fg ztf rtr ^ 
Z ?1 f ffa «FTT fd^I ZTTWt 3 T*R 1 ^R- 
zfaiz ztrr itfi ^FrffaiRZ ZRid 
f ? fafafa ?ZT -5T7R RZ far I ffag 
f?I^T d fziW=F fa Z:«ZR ^ fafaR fa fa: 
d cjqfa ffafaf d zrfazr fapn t tfa 
fd^r d d fa fafarn v THfa 
fafaTR fa WRTfa -qpfa f | 
fafafa fdffar trt *n ffa fdsRi 
wd fa ffa 'fat Ri^faRfa ti 
'gzzrfa fa fd^Rr fa ffa t’ znffa ^ 
Tqfa azRTZ rz farnd "Rrz tsi 4t rtt 
^ faqiR fdfazm ^iz zrfa i ffazj ?ZTd 
3T RR?nfa fam faft t fm^ fa 
fafaR fat | ^ZRn t - ffaSJRT 
qq ^fffatR MW fa fa d ^cPTl 
3 nzmnfa fan f ffa d Rzrfa ^ 


Tpddfafa'ZZcR^ ] 5TZT: fadtfa 

^T RZ ^ W ffa % ^ ^ 

3 q^rz d faRa ^Hdci fa I ’ ’ F^t^z 

t ^ZT ^d farafa fafa ^ ^ 

fatz^,fafaz^fafti M,s ^ 

TTZZ fa % fafaR fa fa fafaafa 
f, dfa ffacfaf d fat d fad f •zn 

Mzfat d fa ffa^R) 1 fa fa fa d 
fqqj^td f |” 16 SR: fd^ Rv! faT^ ^ 
o fafaw 3T^1 fa^ ^ 1 
zrqd zm fa, ^ ^fa 7 fafa^ ^t 
ZJR t I 

qFT fafaR ¥H fa W 
zdffat^^dfafafaZTTRZTRfa I 

■jfa m d, ‘ *'fad ffasR) fafar ^t znzr 
m dt fd^fa fa d d, cR fa ffaMi 
3 T^d f ZTRT ^ ZRd ZTc^T faz 
qffaeTT ^TT ffaiTZT R fa I iTH fa ^ 

zrt fd^PF zrtffa'zTfn t dt dt 'gfa 
faznq fazqit.'sfa Trqr WTR d RZPT 
fa faz fa fa ^n wm gan i” 17 far 
jtm fa z^^n RiT m t ^ fan fa fa 
stTZRi fat ancH—zrfat ^iRi fa ^d 
fez ^ wgz RRigi 

^ffa fd mt fa fafacR ^t fa fafa 

d> fafar ffaR d fetR Z*TH t, 3 TZT: 

^tfa fas d azr^f fefd fa ^ t ffa 
fdSRT dfafafll fa 1 fdpg dePT 
yiKi «b<d him fa ffag fat l andi ZR d 
twfa fd^t fa Rd fdy^fat zfa 
ffaT dcR ZRRetfat MmmI fafa I M'? 1 
cRi ffa a-ifa dtfa-'qfaf fat fa ffazft 
fatn d ^Miz ffa^R qz fddz?rr d 
Hmzi zrnt fafa i ,a ^zgn: arra fa ^n > 

























































































ww S*Pffiin™' 1,, 3' 

to 1 ^ ^ *Jf 

RiTO 3T*t W ilW ^ 1 ’* TO ^ 

TfF^ra^tft fiw^^' 3T 3 ?;q ^ 1 

TTTtfrsft <m rf snw Mt 

srfw rife arfft^F Ttai 11 " ^ "& 
qro Tps* Ft <it rf ^icraf ^ 

EFlfti if 3fitll I, <wfti RTR 
anqftRmqtfftqqqqEiTlqtqTRffti 
qiR ft" Ft RFf, q qftq % 

fiqfm if were? ftrai f i 

j.ti [hci ran ftiai RT^ Rt 7 liql' i il ft 
fftsrai ft fftcnt qit f, fro 
\Fh<hi Rif < srH*!i qit RF Fft-f'l’-l 
ERR{ RE traPm ftisraft" % RTRft if (it 
EIRE fftl-tj «ll4eh Hit RE RFf I 

Rcft-Rcit, RTR-Riq, SMf-^Tuft CRT 
ftmi %"•? qqift ftf ^ fttaroiiFt % 

11 RiftMt ftr fq^K FR ttcfi ft" -qn 
wift f, ^IRFR ft" 
rrri ftqqRFf, Tara cftr ft ^ 

^ *r ^ ^ 

,3Br ^iIhriIW uftfqqf «n^T fti 
uqifqtrqREFtft 

^^'qiTRRiqiff^^ 


Tmi Piqitii Riqtqt fti f^j^’ ^ 

t 15 ^ fq<q.i>t % rrtr Egfqi ^ . 
ft T$$ FfM^BlwWT qft 
f t faw "ftfiT ’86 if ^ 

^ra q qfiq-fRRfq i( . 

RF 3Eiq ftt ddil Ft q^vft | ^ 
^ W Zfa El$ TO Kjp, 

fTOnqn 

FRfrr ft'fttRR efTO 3^| __ 

ftfftqi ftissr qit qqi ri^r^vr ^ 
fciqq fti ^R ft RR q^q, ^TX? ^ 

qR^n re RR t ffti ftfaq, ffti^ ^ 
wsti t, ^ ftngnj f ( ^ 

Rtf q? % ■jjrqf qft qpjj ^ 
f, M«HI mi ■RqKTII 3RI; 

qr^rarq, -qn^rfqfq, 
c m4shH "Rift if SRnfqq 
TRtR fq> "5^% qid+q<ptq ^ 
qficqtfH if qffeq Tj?q ^ 
qi^i qfqNft, f^m qm qfh 
fdHf'm, 3 t^7trti q ®n?*Rfqq tr 
qqff*Rit,T^ , u« J i'ifTjpqT%ftqira 
% farcr f?Ta^, ^?iw q fqyMJJ % 
' < ’i«i t u u i qft "?rfiq%q 'jfqqnqrqrt 

l^«5i fem d-iqii TRT^1cfifi(|i8q> 
^r'qRq q^anl "?T, qqffqi «ncvqj dti^ 
Tft ij^q w°t qsrft 11 
qft ^Eft Tj^frpft' qn mqqH 
qR^T qrf%^%qr^qi iiif MPT c\ c t)( 
arcft "rr qr qifeti ijjqf qft qFt 
qR ^ I ■Jtftq ftl^T ^ q^q^ 

^nq ■Rg# 11 ^qR ^ ^npq 

^qRqnffqi m qft wm qft i4*pr 
qRtnt.qF tqiq«iqH qa^NRq^ 
tjWfqTifVqiiy ^wit, anqr-Rqqq 
^ffeqftq ^ f 1 


qf, qm. qqf 
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Tri*frsft qft ijfe R Rfq q4 qn 
qqfa t sik rw if anf^m kr%tr 11 
mq: fq^ft qifqqr fVr^ qft % 
fqqnfTR q^f qRcl t R^jqt qn fqqrra 
ersfl "6kn qiPeu, i qicrqif if fq%q> 
qft, ^ % qfq krsRn q 

q^T^ ^ 3RR qR r% , TH^I q (qpq 
% rrt^ if frofq ^ 1 3Rqrw qft 

^Rif WPT(TT qRqf qTf^l d^tacnm 

% fisrmn? fqr^ ™ % 

) ^ I ^ TR TR ^ q»TT^tq 

Tfcti fs i fqq^fqq mgj "ftr iqqnR 

q?f fqqt % Rt»qq k q^fft qq^qm 
qft t qqqn ^qq t Rrq Ri^q^fs 
"nrMY 5 ^ ft? qtfqqf 'fqqirt qft smqqf 
qqqiftcf srw q*.? Rqjft fq)-g 
qRiqft if fqqnR qft qt fqqr^ 3^Vft 
f, ■ft ^qiqmftq> f, URiftq) f i 

f?T^T *i msqq 

iftiRT fti qr^qq fti qk if qi qkft qji 
rtc qq qr fqi q^ qigqiqi rt ^qfq 
qra qft i w% qkfc qqr stR q?krai 
qftqiqqiqtj^Rd qfk^sRftft^nfqqi 
^jfeqftm i-qqqq q^qr *n,"if qrgqiqi 
fti Riq B44di Tfm qtfnr, ^ qt 
wf iqqqft i\ 
qjfqqf tfn q^ eft st%# f qf 
qftqqqrq^ \q ft Rqrat 11" 19 rt^rtri 
%rihr srftqft ■sqqft R?q srfq^fe 
re IqqOq Rmq Ararat ^ aflr qqqft 
q>qi qft qmq rr fttft ^ i aiftqf 
qft RT<qq qmq 3El?qqRft qnft 1 1 q^ 
q? % fin if qf ^ iq?^»fq 
qn ^ra f, Tjmmf qft iq qqf-E?tft 

11 q? wqf RE 3HM¥4<*1 <qiq ^Mtft 


t, qqjqRfq q-flift % q*n qqRtqf 
aR7?ft % i ft aqrft »Rcft k fft^s qrft 
f I 3rq>qqfa ?#T % qft R1«1R 
qqrft in 

3nq % "EfqqT if Rfqfqkft %^qq 
■fqqR 3 rrrt Trrafqq) f i qiffq fftrcn 
iffq ’86 if RTRftq/^qfq RfRI qf ^FRft 
fkw % Ri^qq fti if 
fftiRT 11 

Irr qf 3nq ftr ^rR-fqgpt- 
^chTciT 4I fti -jn if q«n «RRf^q 
iqi qmi ftr ^r R srftqf qqi 
q™ fqqq ft> ^q if wr 

fqft ^qft TqfqRET % iqrqfq^ftifqqRf 
if ^ET Rojq if RtR tjq R^f pHirtft l 

3TRI fqqR 

Riqfqf IJct) qt'UF'D RRTq 

qft q><RHi qRft ft i - 5 Rfti foq. rt^rri 
qft ftRnft re Rqqri fqftq q^i qr ifftr^ 

qqq ft" vi-f^il ■RJRtqRq RE* RT ffti 
tii^Rqi q t, q fk^T qft ^3ira i 
q^ qf fftiqn qn ijqi ri^rr % i 

qiftNf % qq ft q^cii-ffti^n re 
del'll ft qd fftqi qq qrfftf fqqqr 
"3¥Rf qft kRn re i Rqqft fftrw fti 
ftft ^ Riqqn fqn^ qift qrfV^; Iftn^ 
qqqft fwi if re fti qqq, ftn&sft qft 
ftEgqRi q qqqft fqi^n «nfft fti R^rf re 
fqftqq^ftqiqTf^iqqqiT (ftqq qi 
ffti %^n % qft ft' ftrfftq qf^n^ i\ 
■qfqqi rhere EiqRft ¥ i” sftE "5ft 
RE> qi?ft ft* qft^ ETqiVq R5f ffti qq w 
TR qRRfqqi RI^ fftlf?jqiT3if, qf qicjqft" 
qft Eiqf ftiEit ft Eifti, qft q^Rn ift 
qR ftft, qvci4> qft Ff e^r qift ^f, ft 
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Summa ry 


^ ij T^t-fri^n % iran: nr ^ 

an ^^ctut i n srrftsnfcn ^ ^ 

^T^nr farqr i srra % ^ 

Tffif^ #r I^R urafw 

f i 

^fT ^ WS t f^" 
^ef fndi^n % ftlSTT 

tra, ^ “5^?^ srf^^qtT f^n ®tt i 
*Rif wf 11 ^ 3n% np^r aih 
3Tf^3T % 3TWff 3 3^jT ?, f^ % 
*raft ^ farqpwi wctti^ 
?, fo*rrarnr % ^ ? i fw ^ 
nftHM^Tritf)^^^ l,^ 3TR nt 
cimi L S) <<ti ^ i i it > -~I -Cl ^tf pm p ■^'^1 
if), pp% fnpiff qft pt TmTl 

fW-TPin#, TTgfa t^T3JT #P PT W? 
^ pit TPfPft 11 srmiw ^ 3 ^ yraff 
% "?M 3 PP% fwpR 3m?q 3TT^f % 
Sfip ^it ^ f; fq-i-rj ©i^l % TJTKf 
sranfpM %‘snH' pppSl 3 

3TR pfppl ? I %$fl % niKzm % eftf 
$ pp% qrf ?-q f^mrNti =r 

?m p?t fwu pfmr pit Wkn^ l 
% Pii j i^=h f sfa immTffai 
Tim^r ^ iRtsfr ^ Tt nf *M <pt 
fWT 3TRI *ft ^Tlt fw 1PTT# cfTt 
Tfl fl arm? 
nTtPrldl wfttftg 3)1*41 ^ $-q 7pR ^ 

H, ^fI^tt ?ft f*j* 


EDUCATIONAL 
THOUGHTS OP 
MAHATMA GANDm ^ 
THEIR RELEVANCE^ 

- P. L. Verm a j 

Gandhi was dedicated to tl> 
ideals of Truth and Ahi m * 
(Non-violence). One particular 
quality of his personality Wa 
that whatever he spoke it » 

based on his own experiences 
and the experiments conducted 
by him. One, therefore, finds i n 
his thoughts a trend of realism 
linked to idealism. 

His contribution to the field 
of politics and social reforms was 
great and spectacular. But it was 
merely one aspect of his 
contribution. To him political 
independence was not complete 
unless social reforms follow it. 

He, therefore, laid great 
importance to education, as it 
was to him, an instrument to 
achieve the goals. To a great 
extent, his educational ideas had 
been translated to develop the 
Wardha scheme of Education, 

Nai Talim (Basic Education) 
being its offshoot. But at a later 
stage, it was regarded that there 
was over-emphasis on craft in 
the system and so it was not 
accepted. It was the first half of 
the century when he expressed 
his views, but whether they still 
have relevance today? is an issue 
that deserves analysis. 




n 


Self-supporting Education - 
Need of Expansion 

We now regard education as 
an effective tool for national 
progress and development and 
have given it a status of invest¬ 
ment for human resource 
development {NPE r 86). Gandhi 
didn't say the same in this 
economic terminology, but his 
categorical view was that for the 
improvement of human 
resources and development of the 
nation, self-supporting education 
is a must. He wished education 
to reach even the far-flung 
untrodden areas to the poorest 
of poor. His worldly wisdom 
insinuated him to propose the 
system of education which may 
be self-supporting. In spite of the 
fact that constitutional provi¬ 
sions were made, plans and 
projects developed and imple¬ 
mented, we haven't achieved the 
targets of universal elementary 
education. His fears, therefore, 
were well-founded and 
suggestions significant and 
relevant-well to be tried further. 

Aims of Education - An All¬ 
round Development 

Gandhi adopted a midway 
between the individualistic and 
socialistic approaches while 
defining the aims of education. 
He said, 'By education, I mean 
an all-round drawing out of the 
best in child and man - body, 
mind and spirit, the end-product 
to be the character development. 


He found close relationship and 
interdependence among the 
three. For developing a complete 
man, their balanced develop¬ 
ment is necessary. He clarifies, 
,T the intellect can only come 
through a proper exercise and 
training of bodily organs, but 
unlsess the development of mind 
goes hand in hand with a 
corresponding awakening of the 
soul, the former alone will prove 
to be a lop-sided affair, ,T His 
stress on drawing out the best is 
significant. It implies existence 
of individual differences among 
children and that he had positive 
perception of human beings, 

Poductive Work and 
Correlation 

He reacted sharply to the 
existing system of education, but 
put forth constructive sugges¬ 
tions for its improvement. In his 
system of education dignity of 
labour-training of hands 
acquired a key position. To him, 
knowledge is concrete and useful 
only when it is learnt through 
the use of hands. Therefore in 
’the true education, as he called 
it, craft took the central place. 
All education should be provided 
through craft. The concept of 
craft-centred education was new. 
That knowledge may be learnt 
spontaneously,he underlined the 
need of correlation. The justifi¬ 
cations of this new approach have 
been elaborated in the Zakir 
Hussain Committee Report. 
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From various points of view - 
psychological, social, economic 
and educational - the approach 
of correlation was justified. 

But in the early fifties his 
educational ideas were mis¬ 
understood as people regarded 
them to have been confined to 
the Basic Education, which 
because of over and ritual 
emphasis on craft-centredness 
and correlation ship was found 
not feasible. As a matter of fact, 
the crux of his suggestions was 
the inclusion of dignity of labour 
and teaching knowledge and 
skills, as far as possible, through 
a productive craft work. "A 
knowledge of handicraft is not 
limited to the mere craft. It 
includes a knowledge of its 
science", he said. These 
principles still stand relevant 
as we find the same revived in 
the revised form of work 
experience, vocationalisation of 
education etc* as conceived in the 
NPE '86 

Craft-centred versus Child- 
centred Education 

A close analysis of the 
educational ideas of Mahatma 
Gandhi reveals that though the 
term craft-centred education 1 
has frequently been used, as a 
matter of fact, his stress was on 
child-centred education', the 
concept recommended in the 
NPE '86. The stress on 'drawing 
out the best' implies acceptance 


of individual differences among 
capabilities and limitations 
among children and implied 
suggestions for planning 
appropriate strategies of 
teaching-learning process* He 
advocated that the child must 
have the initiative and cease to 
be an imitator. He should be 
taught to discriminate between 
good and bad and to assimilate 
the one and eschew the other. 
The teacher is to help him and 
not to dictate or command. 

Place of Teacher—His Roles 
In the scheme of Gandhiji's 
educational thinking, teacher 
has a significant place* To him, 
the teacher is a real textbook. 
The textbooks prescribed are for 
his use, so that he can prepare 
the teaching learning strategies 
in advance* The personality of a 
teacher plays an effective role 
on the behaviour of learners as 
they regard his words and 
behaviour the final verdict* So 
he pleaded that there should be 
a proper coordination between 
his words and behaviour and his 
character should be sound and 
inspiring* 

His role is not confined 
merely to imparting knowledge, 
he has to develop truth and 
purity in them* The teacher must 
leam the craft to be taught and 
know how to correlate knowledge 
with it. It is a skill to be learnt 
by him. Going a step further, he 
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says that the teacher of Nai 
Talim will be a craftsman 
educationist, not merely for the 
sake of his pay. He is a workman 
worthy of his hire. Moreover, his 
roles are not confined to the 
limits of the four walls of the 
classroom* 

In nutshell, the expectations 
held of a teacher by him are too 
high to hope getting fulfilled* 
This is possible only in case of a 
few dedicated teachers, but as 
teachers are required on mass 
scale and the bureaucratic 
frame work works, the 
proposition may not be feasible* 

Values and Character 

According to him desired 
values are caught, not taught. 
For this personality of teacher, 
participation in craft education, 
school programmes all play their 
roles. The cohesive efforts from 
all these should aim at 
developing the sound character. 
The values like truth, non¬ 
violence, discipline, self- 
restraint, dignity of labour, 
scientific temper, social service 
etc. should be inculcated. These 
ideas of Gandhiji are still 
relevant today. 

Medium of Instructions 

Gandhiji was of the firm view 
that the medium of instructions 
should be the mother-tongue 
(provincial language) of the 


child. He was against English on 
psychological as well as national 
reasons. English, as medium, 
puts child to much of strains and 
stresses and curbs the originality 
in him. It cuts him off the 
cultural stream. 

Other Thoughts 

An alert and conscious 
society with sound character was 
what Gandhiji visualised* He 
emphasised the need of literacy. 
To him it is neither the 
beginning, nor the end of 
education, but the medium. He 
advocated strongly the need of 
women's education with equal 
facilities. According to him, they 
can prove to be the better 
teachers. 

On the whole, Gandhiji's 
educational thoughts are 
relevant today and may remain 
so in future too, A number of 
provisions in the NPE '86 are 
inspired by his thoughts. It may 
not be feasible to materialise his 
concept of the ideal teacher, but 
many of the expectations held of 
him by him are not outdated* No 
doubt, we are passing through 
the sea-changes taking place - 
explosion of knowledge, advances 
in science and technology etc. - 
many of his ideas are still 
inspiring us, guiding us and are 
relevant and well to be followed. 

- P. L. Verma 
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THE THEN 
GANDHIAN 
THOUGHT 
TO-DAY AND A 
MILLENNIUM 
AFTER 


P, L, PARSER 


A Broad-based Vision of 
Education 

Teacher today is devoting the 
Oetober-December issue, pre¬ 
sumably to honour Mahatma 
Gandhi during his one hundred 
and twenty fifth anniversary and 
particularly t<G highlight the rel¬ 
evance of his educational 
thought to modern times, My 
first and instant reaction, while 


attempting this paper, is that 
Gandhijfs educational thought 
has yet to constructed in all its 
ramifications. Educationists, 
confined to the forewalls of the 
formal educational institutions, 
generally take a limited view of 
education concerned with the 
development of the formative 
years of the young. Gandhiji gave 
education a new concept begin- 

















The Then Gandhian Thought To-day and a MilU^ 


. iio cradle and lasting 
nil Vthe grave. He wrenched 
UP lltifn from the sole pro- 

^onheso-callededn- 

Srs as character building or 

drawing inspiration from 

universal values of life, ?» " ot 
their exclusive monopoly. 
Gandhiji formulated a theory of 
education which, he believed, 

could be consistently pursued in 

all walks of life- Moreover, it 
seems that he was the first and 
the foremost person to lay a bal¬ 
anced weightage on the cogni¬ 
tive, affective and conative de¬ 
velopment of the personality of 
man not by preaching and ex¬ 
hortations but by disciplining 
himself, setting a personal ex¬ 
ample and conducting a series of 
experiments to substantiate his 
ideology. His experiments in all 
the three psychological domains, 
which we are attempting below, 
will bear out the truth of our 
professed statement. 

His Experiments in the 
Cognitive Domain 

Educationists claim to de¬ 
velop programmes of education 
which would foster all the three 
domains of life, namely knowing, 
feeling and doing. But in actual 
practice educators confine them¬ 
selves to the development of the 
cognitive area and in the. cogni¬ 
tive sphere too they do restrict 
themselves to imparting infor¬ 
mation, sometimes relevant to 
the educands, at times totally 


irrelevant, someti mes c 
and many a ti me obaoU^* 6 ' 1 

outdated. Information i a ^ 

elementary stage of know]*?* 
development. It is the deve)**' 
ment of the power of discriup° P ' 
tion and application that reaT 
counts in search for knovvled * 
The power of discrimination w 
two kinds (a) discriminating th 
inert physical material or dis* 
criminating and dissecting 0 th 
ers T behaviours and (b) ^ 
criminating one’s own ideas or 
sitting over judgement on one’s 
own ideas. Unlike scientists and 
behavioural psychologists and 
sociologists, Gandhiji did not fall 
in love with his own ideas. He 
tested his own ideas mercilessly, 
dissected his ideas, judged his 
ideas by the acid tests of his own 
sound reasoning. While formu¬ 
lating and perfecting his 
Satyagrah techniques, reacting 
to opposition views and repres¬ 
sive measures of the then Gov¬ 
ernment or launching construc¬ 
tive programmes or conducting 
experiments in his Ashram, 
Gandhiji with his sharp edged 
discriminating mind always 
strove for truth and nothing but 
the truth. What better example 
of any researcher of truth could 
anyone put before the Nation! 
Basic Education, that he recom¬ 
mended for the country in es¬ 
sence was the application of 
truth that was propounded by 
him as a model of a self-reliant 
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individual in a self-sufficient 
community. 

His Self-Trials in the 
Affective Domain 

Experimenting with truth in 
the domain of cognitive is easier 
than in the realm of affection or 
the world of emotions. He tried 
out his emotional stability and 
maintained his equanimity of 
temperament in the midst of the 
most provocative, nerve-breaking 
and violent situations. Non-vio¬ 
lence, particularly its observance, 
in testing situations, is an ex¬ 
periment of truth in the field of 
emotions. The observance of non¬ 
violence in speech, thought and 
action in the midst of violence- 
arousing atmosphere, main¬ 
tained by Gandhiji, was a living 
example of as to have an attitude 
of emotional stability could be 
attained and adhered to. This is 
particularly of great significance 
for the teaching community who 
remain totally indifferent to the 
emotional-maladjustment prob¬ 
lems of the child and pass on this 
buck to psycho-analysts or 
psycho-therapists to handle. Not 
only this, Gandhiji did not hesi¬ 
tate to test himself whether in 
any simulative situation he 
would succumb to any sexual 
stimulation. His love for testing 
his own sense of adequacy 
emboldened him to test his emo¬ 
tional stability. In the midst of 
violence which engulfed the 
whole country at the time of in¬ 


dependence, Gandhiji alone stood 
firm like a rock and saved the 
country from the onslaughts of 
communal carnage. This emo¬ 
tional aspect is the main deter¬ 
minant of the direction of think¬ 
ing and the modes of behaviour. 
Gandhiji’s love of truth and his 
uncompromising behaviour in 
sticking to social action sprang 
from his emotional stability 
which he sustained by compas¬ 
sion, the positivistic side of non¬ 
violence. Right thinking and 
right action spring from the pu¬ 
rity of feeling. Gandhiji taught 
the educationists to develop the 
thinking power of their educands 
on the sure foundation of a non¬ 
violent compassionate heart. 
Similarly, proved by his own ex¬ 
ample that the performance of 
one’s duties should be inspired 
by the purity of feelings and 
guided by the tension-free mind. 
To me this appeals to be the 
unique contribution of the 
Gandhian concept to education. 

His Adventures in Karmayog 
Based on a compassionate 
heart and backed by a clear¬ 
headed vision, Gandhiji set an 
ideal in the performance of one's 
individuals and social responsi¬ 
bilities. Education generally is 
imparted through the tongue and 
grasped through the ears. Other 
limbs and senses of the body re¬ 
main generally fossilised. 
Learning is hardly ever acquired 
through doing. The net result is 
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that education by and large™* 
mains cut off from life and the 

educand hardly ever contributes 

anything to the family and the 

community. Gandhiji gave hands 

to education to work and feet t 
move in and work with the com¬ 
munity. Gandhiji was a theorist 

who worked out his theories from 

actual practice. Moreover, he 
blended spiritual elements from 
the Bhagwad Gita in his work- 
culture. He elevated work to the 
status of worship. All the politi¬ 
cal and social workers, wedded 
to his ideology, were compulso- 
rily required to do their own 
cleansing, spin Khadi, remain 
self-reliant and self-sufficient 
and render regular social service* 
Virtues r of stick-to-it-ive-ness, 
patience in performance of the 
roles assigned to oneself, self-less 
service and indifference to the 
fruits of one's own action all the 
attributes of a Karma Yogi were 
practised by Gandhiji himself 
and inculcated in his disciplines. 
He pleaded for a productive in¬ 
dividual and society-earning 
one's own livelihood and not re¬ 
main a drag on society. More¬ 
over, he stressed on minimising 
one’s wants so that a self-reliant 
individual and self-sufficient 
community life may draw 
strength mutually. He advocated 
these high principles for each 
person. As education is a part of 
life and preparing persons for 
living an accepted philosophy of 


life, Gandhiji's concept of edu 
tion attempted consistency \ n 
outlook in every segment 
branch of life. 

Harmony in the self and 0 f 
the self with other selves 
An integrated personality 
bound in harmony with the self 
is the best guarantee for its inte¬ 
gration with the community and 
the nation. Summing up 5 wemay 
maintain that Gandhiji’s contri¬ 
bution to educational thought 
lies in building up the personal¬ 
ity of a person, not only of a child, 
centring around the all control* 
ling sentiment pulsating with 
self-adequacy, self-reliance, 
compassion and inclined to the 
welfare of all. Thinking and do¬ 
ing for Gandhiji were essentially 
the outcomes of the central be¬ 
lief in the dignity and 
exaltedness of the self and itss 
feeling. 

Western Educational 
Thought and Gandhian 
Thought 

The history of western edu¬ 
cational thought is replete with 
thinkers who have made a great 
impact on Indian education. 
Their contributions to education 
have left an indelible impression 
on the courses framed in India 
for teacher training institutes. 
If we judge the philosophy 
preached by them and the lives 
lived by them, our romance f*> r 
many of them will be shattered- 
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A little inkling into their 
biographical sketches will con¬ 
vince us of this truth, 

(a) Rousseau finds a pioneer¬ 
ing place in the history of educa¬ 
tion. Rousseau's Emile is painted 
as ideal rather a representative 
child of human nature. 
Rousseau’s naturalism would 
lead us to believe as to how a 
free child's personality could be 
shaped, Rousseau's autobiogra¬ 
phy tells us, however, that his 
life-history flouted morality so 
necessary for maintaining social 
i harmony. His moral conduct 
would certainly shock Indian 
conscience, Gandhiji is unique in 
I the respect that he lived by what 
he believed and what he advo- 
j cated* 

Bacon compared with 
Gandhiji 

Francis Bacon was a great 
scientific thinker. His method 
named after him as Baconian 
Method is regarded as the foun¬ 
dation of scientific methodology 
and thinking. Bacon, however, 
did not practise his scientific 
methodology in his personal life's 
affairs and consequently he fell 
from grace and utterly disap¬ 
pointed. Gandhiji did not claim 
to have devised any scientific 
methodology of his own. But the 
experiments with truth in all the 
domains of human behaviour 
that he pursued establish beyond 
doubt that he applied all the 
principles to his life. His scien¬ 


tific temper enabled him to take 
a detached view. Intellectually 
Bacon might have reached 
higher heights but his overall 
stature makes him a pigmy be¬ 
fore the giant achievements of 
the frail personality of Gandhiji, 
Eerbartian Steps and 
Gandhiji's Strides 

The five Herbartian steps of 
teaching taught to teacher 
trainees in India have almost 
become sacrosanct. His contri¬ 
bution is mainly a systematic 
and sequential harnessing of the 
perceptual powers of the mind 
inherent in man's nature. But 
Gandhiji's contribution which 
has still remained unexplored 
and unconstructed as yet, goes 
beyond the mental states. He 
understood human nature in his 
wholesomeness. His theory of 
learning included correlation of 
the mind with the physical so¬ 
cial and institutional framework 
of the community and also with 
the creative urges lying dormant. 
His techniques, besides being 
psychological, was based on the 
triple alliance of Philosophy, re¬ 
ligion and the basic needs of the 
self. Unlike western education¬ 
ists, Gandhiji rendered tools of 
education as pure means for 
achieving a holy purpose. 
Pragmatism of John Dewey 
and Gandhian 
Purposefulness 

John Dewey's pragmatism in 
a few words means that truth is 
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to be judged by consequences. 
This philosophy thus exalts the 
fruits of action, at least by its 
implications, rather than the 
nobility of the objective. Gandhiji 
was a pragmatist with a differ¬ 
ence. He upheld that the phi¬ 
losophy of non-violence and truth 
were realizable and hence prag¬ 
matic. As he achieved political 
independence and undertook 
programmes of rural reconstruc¬ 
tion by adhering to his ideology, 
his philosophy may be termed as 
idealistic pragmatism, A balance 
between means and ends or 
ideals and realities lays stress 
on the pragmatism of idealism. 

Gandhiji thought has not 
been studied in terms of com¬ 
parative philosophy. The few 
paragraphs given above indicate 
a full-fledged scope for drawing 
a reconstruct of Gandhian 
thought on education. 

Gandhiji's Thought in Indian 
Historical Perspective 

Gandhian educational 
thought cannot be judged in iso¬ 
lation. It needs a historical per¬ 
spective to identify the specific 
contribution of Gandhiji to edu¬ 
cational thought, we shall like to 
attempt this study here, though 
perforce, in a sketchy manner. 

Gandhiji's philosophy of life 
and philosophy of education are 
one and the same except that his 
philosophy of education is the 
applications! aspect of his philo¬ 


sophical faith. To make a correct 
appraisal of his faith and beliefs 
one should delve deep into the 
six old Indian philosophical sys¬ 
tems and the reformatory move¬ 
ments of Buddhism and Jainism 
Of special relevance to Gandhian 
thought seems to the Patanjal'a 
Yog Darshan, Kapil's Sankhya 
and Badrayan's Vedanta, The 
spiritual thinkers in the days of 
ancient yores controlled the edu¬ 
cational system and served as 
arbiters of the conduct of the 
rulers and the ruled alike. 
Gandhiji's contribution to the 
ancient philosophical thought is 
unique in this respect that he 
applied the age-old traditional 
universal values to free the 
country from the political bond¬ 
age and tried to infuse the age- 
old value-system into the educa¬ 
tional system as well as saturate 
the institutional framework and 
community organisation with the 
old time-tested outlook of self- 
reliance, self-development, aus¬ 
terity in life and autarky or self- 
sufficient Gram-Swaraj. Autarky 
was a weapon against the politi¬ 
cal and economic imperialism of 
the west as well as the way of 
life to be ushered in the post¬ 
independence era. Autarky as a 
creed was propagated for adop¬ 
tion in the total life of commu¬ 
nity organisation including edu¬ 
cation. A thought, according to 
Gandhiji is to be universally 
applied. A thought cannot be 
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departmentalised, If it is 
com pa rtmentalised, it would give 
rise to *;plit personalities, group 
clashes, tensions, conflicts and 
wars. 

Raja Ram Mohan Rai and 
Gandhiji 

Gandhiji's thought can be 
better appreciated, if compared 
to that of Raja Ram Mohan Rai. 
Raja Ram Mohan Rai was 
enamoured of the western 
scientfic mode of thinking and 
the medium of English. He stud- 
ied our religions by adopting cri¬ 
teria of the west and opted for 
the western education through 
the adoption of English as a 
medium. We accuse Macaulay for 
importing the western system of 
education but do not raise a fin¬ 
ger at Raja Ram Mohan Rai for 
offering our autonony in educa¬ 
tion on the platter to the 
British. Gandhiji, on the other 
hand, laid emphasis on the el¬ 
ementary and basic education 
through maintaining self-suffi¬ 
ciency, autonomy, cottage indus¬ 
tries, Unlike Raja Ram Mohan 
Rai Gandhiji shunned 
industrial!sa-tion and the mate¬ 
rialistic on-rush of the west. 

Impact of Religion on 
Swami Dayanand Saraswati 
and Gandhiji 

Departing from Raja Ram 
Mohan Rai's scienticism of the 
west, Swami Dayanand 
Saraswati upheld the supremacy 


of the Vedas as the final arbiter 
of the reforms in the Hindu soci¬ 
ety. Consequently, he revived the 
Gurukul pattern of education* 
Gandhiji, on the other hand up¬ 
held the common principles of 
all religions, stressing non-vio¬ 
lence, truth and service to hu¬ 
manity, in his reform movement 
as well in the reconstruction of 
society. Education, he envisaged, 
would adhere to simple living, 
self-sufficiency, community par¬ 
ticipation and respect for all re¬ 
ligions. He opted for Vaishnavite 
values in particular which dwells 
on removing the distress of the 
depressed. Simplicity in life¬ 
style, non-violence in behaviour 
and autonomy of the village 
communities including that of 
education were the main fea¬ 
tures that Gandhiji imbibed from 
the ancients. 

Creativity in Education- 
Difference between Tagore 
and Gandhiji 

Gandhiji adored Rabin dr a 
Nath Tagore as his Guru, Tagore 
gave a new direction to educa¬ 
tion by introducing avenues of 
creative expression in the form 
of music, craft, painting in the 
midst of natural surroundings* 
In a way Tagore catered to the 
emotional urges so basic to the 
development of a self-satisfied 
soul and an equanimity of tem¬ 
perament. Gandhiji laid stress 
on craft both as a means of cre¬ 
ativity and occupational self- 
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sufficiency. He linked creativity 
with teaching methodology, self- 
reliance and in a way with an 
ascetic mode of living. 

Missionary Thought and 
Gandhian Thought 

The Christian Missionaries 
in India, inspired by Christian 
values of kindness and also an 
ulterior purpose of spreading 
Christianity set up a chain of 
institutions which catered to 
education as well as to the reha¬ 
bilitation of the poor and the 
down-trodden. The challenge 
thrown by the foreign mission¬ 
aries was taken up by the dis¬ 
ciples of the saint Ram Krishna 
who founded the Ram Krishna 
Mission combining education 
with reforms in religion and so¬ 
cial service to people. It rendered 
service not in the name of char¬ 
ity but the name of serving God 
in the human form. Vedantic 
philosophy elevated the status 
of the recipients of social service 
and the educands. Gandhiji gave 
h new version to Vedantic phi¬ 
losophy. Vedantic philosophy 
was wedded to pragmatism and 
education became an instrument 
of the realisation of godly quaff- 
ties through living an austere life 
and disciplining one's own self 

m , self * r estraint and self, 
realisation, 

Pt. M. M. Mai via and Gandhiji 
Theosophists led by Dr 
Annie Besant had fallen in love 


with Hinduism and Dr, Besant 
spread the message that 
Hinduism was a complete relb 
gion. She founded a Hindu Col¬ 
lege in Banaras which blended 
the educational curricula with 
the religious essence of Hindu¬ 
ism. Pt Mad an Mohan Mai via 
converted this college into 
Banaras Hindu University and 
tried to impart education com¬ 
bining the soul of religion with 
education, Pt. Malvia tried to 
seek a fusion of the contents bor¬ 
rowed from the Bast and the 
West- Gandhiji did not shun sci¬ 
entific knowledge of the west. He 
drew a line demarcating the ap¬ 
plication of science to life. The 
invasion of machines on man was 
resisted by him. The ancient way 
of life was to be protected against 
the encroachment of machines 
which, according to him, 
distroyed self-sufficiency of 
economy and self-reliance of the 
individual. Malvia’s cultural re¬ 
naissance, In the hands of 
Gandhiji, became a way of self- 
reliance and independence of the 
community life. 

Aurobindo and Gandhian 

Thought 

Aurobindo sounded a note of 
optimism when he upheld the 
concept of the emergence of a 
superman and education as a 
way of building up the qualities 
of a superman, To the layman it 
appears that both Aurobindo and 
Gandhiji were super-human be¬ 
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ings and dreamt of a society in- 
habited by men and women, who 
would exhibit spiritual qualities. 
Of the two Gandhiji sounds less 
abstract. His educational vision 
laid stress on the qualities of self- 
reliance and self-analysis and 
self-adequacy which are a pre¬ 
liminary to the qualities of spiri¬ 
tualism and a superman. 

Resume of Gandhian 
Thought 

A comparative study of 
Gandhian educational thought 
reveals some striking features 
but in a comparative analysis 
some basic features are missed 
as they do not occur in the pro¬ 
cess of comparison. Moreover, 
this method cannot give us a 
sequential understanding, A 
brief resume of Gandhian 
thought is attempted to under¬ 
stand his educational thought in 
a total perspective. 

1. Gandhiji's philosophy of 
education known as Basic 
Education emanates from 
the philosophy of life which 
he developed from the 
scriptures of religions. 

2. Gandhiji preached what he 
had practised and experi¬ 
enced, 

3. Gandhiji philosophy runs 
like a common thread 
through all his 
programmes and there is 
perfect consistency in his 
varied programmes for all 
walks of life. 


4. Gandhian thought 

emphasises unity between 
the means and ends, 

5. Gandhian thought is 
applicable to the resolution 
of conflicts and tensions as 
well as to the socio- 
organisational mechanism. 

6. His educational thought 
presupposes some basic 
assumptions which mainly 
are (a) minimisation of 
wants (b) self-reliance of 
the mdiviudal (c) self-suf¬ 
ficiency of the community 
and (d) faith in non-vio¬ 
lence as a mode of living 
and as a means of resolv¬ 
ing issues. 

7. Self-sufficiency in educa¬ 
tion was stressed to such 
an extent that Gandhiji 
recommended that the sal¬ 
ary paid to teachers should 
be earned by the resources 
of the school. 

8. Community participation 
was held as an indispens¬ 
able methodology of learn¬ 
ing and this participation 
was not a passive one but 
envisaged shouldering the 
responsibilities of the com¬ 
munity in a gradual man¬ 
ner. 

9. Village was conceived as a 
basic unit of decentralised 
democracy and Gram- 
Swaraj was conceived as a 
village republic. 
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10 All formal subjects of the 
curriculum were to the 
taught through correlation 
with (a) physical environ¬ 
ment (b) socio- 
organisational institutions 
and environment and (c) 
craft or occupation of the 
area. 

1L Gandhiji considered edu¬ 
cation up to the middle 
stage as Basic for all* His 
scheme of education came 
to be known as Basic Edu¬ 
cation. Post-Basic Educa¬ 
tion was not to be made 
compulsory. But it was re¬ 
quired to conform to the 
basic assumptions in¬ 
herent in Gandhian 
thought. 


all over the country l ayin 
stress on Khadi and ^ 
Gandhian way of life. Though ^ 
schools opened did not confn 6 
to the Gandhian principU 
strictly, they helped a lot i n the 
spread of education, recruiting 
an army of Satyagrahis ready to 
snake sacrifices for the country 
and the uplift of the masses. 
When the Congress formed its 
governments in some of the 
provinces in 1937, Basic educa¬ 
tion was adopted as a scheme of 
national education there. But as 
the Government fell soon be¬ 
cause of the non-cooperation of 
the congress with the British 
Governments. The scheme could 
not he implemented in full force 
and in true spirit. 


Spread of Basic Educatio 
in Pre-independence Era 
Education is the most ef 
tive agency for translating 
philosophy into action as the 
mative years of life can be ea 
moulded into a shape cue lil 

andhijj made experiments » 

his scheme of education in So 
vlrdh “? “ Se,a8 '™ 1 

D, u me Waa h*™ 

p„ sain - Disc p es 

N.yham worked 1 ouMts'd V 
an d methodology n 

of Gaa dhiji Z a I, mnUei 

S'ous. His disciples seTutcho 


Wave of Basic Education in 
Post-Independence Era 
The Fifties of the Century 
saw the implementation of Basic 
Education like a surging wave. 
But the wave did not last long. 
The country saw schools being 
converted into Basic Schools al¬ 
most in a flurry. The old sign¬ 
boards were freshly painted in¬ 
scribing new nomenclatures. 
Training Colleges were taken by 
a storm preparing capsules f° r 
training teachers, supervisors 
and the inspecting staff. Train¬ 
ing Colleges in their enthusiasm 
sorted out new strategies for 

correlating each topic of every 
subject with spinning. All school 
subjects were made to revolve 
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around one spinning tool, called 
Takli. Correlation with physical 
environment and sociocultural 
environment was practically 
given up* Spurious correlation 
killed the spirit of co-relation 
with life. The proponents of the 
traditional educational system 
were waiting in the wings* They 
crept in and displaced Basic 
Education. The life span of Basic 
Education movement was less 
than that of a domestic animal. 
It was less than a decade. With 
the unfolding of the fiasco of 
Basic Education, the consumer- 
oriented public school education 
spread its tentacles and as poli¬ 
ticians gave up Gandhism, 
schools, who took clues from 
them, also gave up in despair. 
The present day trend in educa¬ 
tion has obscured the Gandhian 
educational thought. As we are 
used to and aspire for self¬ 
aggrandisement and become a 
member of the high-profile con¬ 
sumer society, the ideals of self- 
reliance, self-adequacy, self-suf¬ 
ficiency and self-realisation, ad¬ 
vocated by Gandhiji, have sunk 
in the 'unconscious layer' of our 
memory. Gandhiji is a good idol 
for worship. It augers well as a 
ritual. For the present there is 
no hope of its revival. 

Will Gandhian Thought rise 
from the ashes ? 

The answer, as far as one can 
divine future, seems to be nega¬ 


tive. However, there is hope that 
a millennium after Gandhiji 1 s 
philosophy may resurface with a 
bang. The earth's resources, due 
to the greed and insatiable thirst 
for more and more, are dwin¬ 
dling* We are on the threshhold 
of the dawn of a millennium. 
This ensuing millennium will 
exhaust all the resources of the 
earth. A man, fed on the plenty 
and riches, ultimately wants to 
be free from the burden of the 
riches. Man's ultimate destiny is 
to seek peace with one’s own self. 
A period of ensuing one thou¬ 
sand years will be more than 
sufficient for man to realise the 
inadequacy of the zest for more 
and more. Compelled by the ex¬ 
haustion of resources and the re- 
emergence of the want for peace 
of mind, Buddha, Mahavir and 
Gandhi will recarnate. History 
will have traversed one full circle 
again. Man would awaken to a 
need for self-adequacy and self- 
reliance, self- realisation. Wait 
for the end of the twenty first 
century. Gandhiji's soul will wait 
in heaven for a millennium hop¬ 
ing that his recalcitrant and re¬ 
fractory children would return 
to sanity, A millennium in the 
history of the earth is only a 
small fraction of geological ages 
through which the mother earth 
has survived. Hope lies ahead a 
millennium after. 
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if q^nrai 1 1 

2 . nfMM % f?r^T ^fer if *mt 

TPTreiaff ^>1 PuiqH u i Pi Is ci % I 

3 . mil if i ami cx^fi mt "nit 
R^aft' if Jvfefi fes fen 1 

4. mit <i?fi if ilqi mt 

aiTq^q qmiaft -^ilqiiui 

a#fe 11 

s. ■niitftTiarmsfnif'ffl^mrfe 
7fen i' -amifet ^aff % fem 
■i pOTfet mt afefli 1 1 
6. m'*ft fenmri % fl‘Rpf<7 

aitqi'ci-qiicfchfl qA iri<ji fciqi 

Ww, Tnmffe flrnmmi ^ 
flrprn % ifenif am flnahq 


afltnt "i if s-n arfeni mhi *1 hi 
ft 

niitit i ^pmfe fflSjn-M^fci mt 
ami an?pif i nif'i RR PiPfo fem 1 
1937 if 7J«ff i‘ ihifi+i Aflfcit 
flsnPsd cff tr fern mt Tpm ttr 
tr RFt, fem mni w Tfe if nife 
i" fe ^Prefe fesTT Ri eie< 

■3^t I Hfe Tlfe dIHMfl RTT T5TI 

P^sj i crti f % flT^-^ arrm 
®k;<A i tj’flRl <oi qi <4-n x? 1 1 ^ifW'l q? 

^rmr ^Nr it *fft-ift sm-tR^c! Ft 
mni afi^ff msR feflT gmrat, 
fefet n*n ^mflpfet 

aqfewarf i lil^T-aimflin ^it ami 
fiii'A if tfen % 1 mil if i> 

fekf ^t nm Tflir fli*i tflfli- 
mt ferrafe i ^ fli 1 1 

aiM ^ft fTTflT-M^fci i^cf) cT7F % 

mitaffe-^ff <nr neffoi fft TFf % 1 
f=t»'i nfit ^?Pt ^ft mit Ptr ^'ui'jPu 
amm feft t flfl^ci: ipr fw? fe «im 
iflTFt 1 am *77cft ^ft flmm mt fr 
m7'anifiafoT^37TflflF*nifei mr 
■fern, it flhft Tra ^ ffe 

^mci Ft ’3’i' , ll 1 miMt git cif^qT 7fe 
% aim cm? flggn: fe^rr g^it gt t 
gWMt gft flfef git flFt gpf F7 an 
gni gi ggtflT if Fggft anmi 3fe ipr 
Fwt gi ng> flpf i’ rtromr feft 1 
— g^jdici qiOdfi 
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COMMUNITY 
EDUCATION 
FOR A BETTER 
WORLD 

P. D. SINGH 


Education has been ins 
mental in bringing about g: 
revolution in science, civiliza 
and culture. Of course, it 
opened new horizons so far 
velopment of an individua 
concerned, at the same t 
community at large have , 
benefited but still des, 
tremendous developments 
science and technology and s 


pendous explosion of knowledge 
there are millions, not only 
adults but also children, who a re 
not only uneducated but also 
even illiterate. 

Through education we mean 
that an individual or a commu¬ 
nity must have enlightenment to 
call itself humane and free from 
rampant parochialisms of caste, 
creed and colour as also a bi# 
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gulf of 'haves' and 'have nots'. 
There is enough care of the indi¬ 
vidual but the community which 
is the end-product of individuals 
doesn't arrest that much atten¬ 
tion, Hence, there is an impera¬ 
tive need for community educa¬ 
tion, The concept of community 
education entails the following 
characteristics. 

* It develops confidence and 
independence in the indi¬ 
viduals and also in groups, 

* It means constant education 
i.e. lifelong education with 
and for the community. If the 
learning potential of the in¬ 
dividual or the community 
doesn't change with the new 
development-around, the 
community becomes stag¬ 
nant. Every doctor should 
know about uptodate re¬ 
searches and developments 
and a teacher should know 
the purport and pedagogy of 
uptodate teaching-learning 
processes. Whether it be a 
doctor, teacher, shoe-maker, 
tailor, carpenter or a black¬ 
smith all of them need con¬ 
tinuous learning. 

* Community education takes 
in its purview to address and 
redress the very problems 
and needs of people in the 
community as a starting 
point for the learning pro¬ 
cess. 

* It takes care of the underde¬ 
veloped and the underprivi¬ 


leged people and aims to en¬ 
able and empower them to 
overcome their lot. 

* It also aims at the all-TOund 
development economical and 
psychosocial of the disad¬ 
vantaged people through 
productive, pragmatic and 
entrepreneurial education, 

* It does complement formal 
education by providing op¬ 
portunities for learning that 
can reach beyond statutory 
institution and curricula and 
touching all aspects of devel¬ 
opment. 

As community education 
aims at the health, happiness 
and prosperity of the community 
it does take into account and its 
programme to make people re¬ 
sponsive towards the protection 
of the environment, preservation 
of the natural resources and 
public health both mental and 
physical. The whole community 
is made to understand and real¬ 
ize the significance of human and 
environmental ecology. 

One method of community 
education may be the promotion 
of new types of community-in¬ 
teraction based, culturally-sen- 
sitive-tourism contributing to 
preserving and developing the 
cultural heritage. 

The grass-root beginning 
must be centred to community- 
based early childhood education 
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'catch them young r is a wise die- 
turn. No child, whosoever he is, 
be neglected and the ideals of a 
happy community be imprinted 
at that impressionable age and 
then no untoward future ill 
forces can erase it. 

One thing which needs all 
emphasis is that instead of del¬ 
egating educative power to one* 
single vertical hierarchical 
structure constituting a distinct 
body within society, all groups, 
associations, unions, local com¬ 
munities and intermediary or¬ 
ganizations must make their 
share of educative responsibil¬ 
ity. 

Tomorrows education must 
form a co-ordinated totality in 
which all sectors of society are 
structurally integrated. It will be 
universalized and continual. 

Through the Universal Dec* 
laration of Human Rights it was 
asserted as back as 40 years that 
everyone has a right to educa¬ 
tion." Despite notable efforts by 
countries around the globe to 

ensure the right to education for 

a », the following realities per- 


More than 100 million 
dren including at least 60 

ll0n gir]s hav e no access tc 
mary schooling. 

More than 900 mi 
a dults, two thirds of whon 
WOmen ’ are illiterate, and 


a Rett 


W n 


tional illiteracy is a si gnir 
problem in all countries inn 1 
trialized and developing 
than one third of the worl7 
adults have no access to th 
printed knowledge, new ski],' 
and technologies that could i m 
prove the quality of their 1^ 
and help them shape, and adopt 
to, social and cultural change 
and 


More than 100 million chil¬ 
dren and countless adults fail to 
complete basic education 
programmes: millions more sat* 
isfy the attendance requirements 
but do not acquire essential 
knowledge and skills. 

At the same time there are 
problems such as mounting 
debts, the threat of economic 
stagnation and decline, rapid 
population growth, widening 
economic disparities among and 
within nations, war, violent 
crimes, environment pollution 
and exploitation of natural re¬ 
sources beyond the admissible 
limit. 

These problems have led to 
major setbacks in basic educa- 
tion. The world is at the thresh¬ 
old of a new century with all its 
promise and possibilities. Today 
there is a new awakening an ^ 
consciousness towards stopp^ 
wars, there is greater cooped 
tion among nations, essentia 
rights and capacities' of Woni e j* 
are being realized, scientific an 
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technological researches are ex¬ 
changed and there is a give and 
take of cultural developments. 
Now there is more life-enhanc¬ 
ing knowledge or learning how 
to learn. Coupled with our new 
capacity to a communicate, these 
information get global dissemi¬ 
nation. The cumulative experi¬ 
ence of reforms, innovation, re* 
search etc. have made the basic 
education for all an attainable 
goal. 

Along with this lifelong edu¬ 
cation as the master concept for 
educational policies in the years 
to come both for developed and 
developing countries, the di¬ 
mensions of living experience 
must be restored to education by 
redistributing teaching in space 
and time. 

For a better world, a better 
tomorrow education must be 
carried on all ages of man, ac¬ 
cording to each individual's 
needs and convenience. He must 
therefore be oriented from the 
outset and from phase to phase, 
keeping the real purpose of all 
education in mind: personal 
learning, self-teaching and self¬ 
training. Education must cease 
being confined within school- 
house walls. Educational insti¬ 
tutions and means must be mul¬ 
tiplied, made more accessible 
offer the individual a far more 
diversified choice. Education 
must assume the proportions of 
a true mass movement. 


When we think of effective 
community education we have to 
realize that so great is the de¬ 
mand for education, training and 
instruction today, and so great 
will it be in the years to come, 
that present institutionalized 
systems are and will be incapable 
of absorbing it. If they are to do 
so, they must abandon their rigid 
interior divisions and become 
more open to the outside world. 
This presupposes an overall re¬ 
organization of educational 
structures and teaching-content 
on the following general lines: 

(i) Education in early child¬ 
hood should set up the 
most favourable conditions 
possible for physical and 
mental development. 

(ii) Basic education must be 
many-sided, designed not 
only for children and ado¬ 
lescents but also for adults 
who, at any age, may have 
need of it While dispens¬ 
ing fundamental knowl¬ 
edge, such education aims 
at learning how to perceive 
and comprehend the world, 
how to adjust and accom¬ 
modate. It must endeavour 
to instil, especially in chil¬ 
dren a taste for self-learn¬ 
ing that will last a lifetime, 
to arouse their desire to 
know, to ask questions and 
to question themselves. 
While developing the fac¬ 
ulties of observation, 
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judgement and critical 
spirit finally it should try 
to awaken the feeling in an 
individual that he belongs 
to a community and that 
each person has a creative 
responsibility towards 
himself and others* This 
oneness, attachment and 
belongingness with the 
community shall bring 
forth fraternity and de¬ 
stroy the innate belicose 
instinct paving way for 
peace, love and prosperity. 
The whole world would be 
a family then. 

fiiij The object of post-basic- 
education should not be so 
much to prepare adoles¬ 
cents for University as to 
prepare them for active 
life. 

(iv) Higher education should be 
accessible through many 
different paths as the fu¬ 
ture community would be 
mostly meritocratic. It 
should be at any age, in 
many forms especially with 
a view to continual self- 
improvement and devel¬ 
opment. 

(V) Occasional education or 
rather organised non -for¬ 
mal education should be 

available at all ages to suit 

each persons' momentary 
or permanent needs. 

Cvil Each person should be able 

t0 Choose path more 


freely, in a more flexible 
framework, without bei/ 
compelled to give up usin J 
educational services for hf e 
if he leaves the system. 

Evolution in education is so 
closely linked to that of social 
and economic factors that edu¬ 
cational strategy can only p] ay 
its part efficiently if it is con¬ 
stantly related to the totality of 
national aspirations, needs and 
resources. 

For a better world the educa¬ 
tional policy can be reduced to 
the proclamation of a few over¬ 
all guiding principles. It must 
comprise a close knit, unified 
structure of specific objectives, 
including : general objectives of 
a spiritual, philosophic and cul¬ 
tural nature reflecting a certain 
idea of mankind, political objec¬ 
tives corresponding to the na¬ 
tional community's major op¬ 
tions, socio-economic objectives 
fixing goals to be reached in 
terms of a certain idea of society 
and development; broad educa¬ 
tional objectives defining the 
main guidelines which the edu¬ 
cational system requires in or¬ 
der to achieve whatever objec¬ 
tives are assigned to it that go 
beyond educational and finallyi 
the strictly educational objec¬ 
tives catering to the academic 
growth of the person/s. 

It is also true that 'take cate 
of every individual and the soci¬ 
ety will improve accordingly. 
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Community Education in its 
deep sense implies that every 
citizen should have the means of 
learning, training and cultivat¬ 
ing himself freely available to 
him, under all circumstances, so 
that he will be in a fundamen¬ 
tally different position in rela¬ 
tion to his own education. Re¬ 
sponsibility will replace 
obligation. 

In this light tomorrow's edu¬ 
cation must form a co-ordinated 
totality in which all sectors of 
society are structurally inte¬ 
grated. It will be universalized 
and continue. One mission of 
education is to help men see 
foreignness not as abstractions 
but as concrete beings with their 
own reasons, sufferings and joys 
and to discern a common hu¬ 
manity among the various na¬ 
tions. 

I would like to conclude by 
saying that community educa¬ 
tion for a better world enlists 
the following programmes in its 
framework : 

Universal Literacy: No 
child or adult man or woman, 
boy or girl should remain illiter¬ 
ate. If all the literates take a 
vow to go ahead with firm will¬ 
ingness, interest and enthusiasm 
the darkness of illiteracy will 
unfailingly go away from this 
world of ours. This programme 
in itself would mean a sense of 
oneness among the members of 


the community. It is due to this 
lack of social attachment that 
despite spending millions the 
aim of total literacy is so far 
away. To a literate the vast res¬ 
ervoir of knowledge is open to 
drink from it and hence literacy 
is a must. 

Effective Nan-Formal 
Education; This can be 
structured as the most effective 
programme as it is not confined 
to any syllabus and examination 
like school education or formal 
education. It, should be 
multidimensional taking in its 
purview all aspects of 
education for life. This should be 
a life-related, life-oriented 
programme basically aimed at 
improving the community to live 
a better life. 

Education for Better En¬ 
vironment: It would mean to 
'educate' the community towards 
the preservation of our environ¬ 
ment and avoiding undue ex¬ 
ploitation of the natural re¬ 
sources it would also include love 
and care of the flora and fauna 
and all kinds of wild life too. If 
the whole community is aroused, 
inspired and motivated there 
would be no problem of over¬ 
population or pollution and to 
purify and improve the human 
environment the five basic val¬ 
ues - truth, tolerance, religion, 
love and peace would be taken 
care of. 
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The Modern Values of 
Education: We shall get con* 
fused and engaged in an endless 
debate if we start from the 
philosophical meaning and defi¬ 
nition of'modem' and Value*. 

From the historical point of 
view, modern era begins from 
French revolution as it changed 
the old order and established 
new values of liberty, equality 
and fraternity which are still 
universally regarded as value- 
foundations of a modern social 
order. 

No educational process 
would be able to impart modern 
values unless it does not become 
a cooperative effort, a commu¬ 
nity effort. 

There should be interaction 
with one's own self too, along 
with others. This would lead to 
realisation and then it can en¬ 
courage free-thinking, self, 
evaluation and self-discipline, 
tolerance and a feeling of love 
and cooperation with one an¬ 
other. Different schooling for 

totln^? 411(11116 poor U t0 be 
totally destroyed to develop a 

educat C,ng i 0f 5qUality ' ° nly an 

mS r j 110 '* 6 * 8 *° r the com- 

"»™™S p : donthei,a,i!of 

" tlve 

equality and ™ eac h stage, 

v™‘'™ ra u,r?ii n ,“ uid 


the values 
and a just 
built. 


establishing 

upon which a modern 
S ° Clal order could be 


The end-product of pff 
and goal-directed comm^ 6 
education must mean a i 1 Ullity 
community life i. e . li vj appy 
gether a common life fa* 
common good where all stand * 
one and one for all. There * 
mains no distinction whatsoever 
There is a total amalgamation of 
the individual and the commu¬ 
nity as the Indian scriptures 
proclaim ’Vasudhaiva 

Kutumbkam' - This whole world 
is a family. 

The Saemaul Movement in 
South Korea is one such example 
which was started for the 35,000 
villages in 1971 and within a 
period of 13 years the corporate 
community life meant good 
roads, good houses, good farm¬ 
ing, good education and good 
health for one and all. This work 
ethics was built-up not by lec¬ 
tures or preaching but by induc¬ 
ing everybody's participation in 
self-help programme at the 
grassroot level. Well-fra* 06 ^ 
well-intentioned and welh 
implement community wou 
stop wars, preserve the environ 
ment and bring peace, prosp er 
ity and happiness to all- 

This would bring forth 
much aspired and coveted 
ternity, love, and peace 
have been aiming at and s ^ 
ing for but have not achieve ^ 
far. Then a new era will ^ she ^ d 
promising us all love, peace 
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fraternity and a feeling of mu¬ 
tual concern for our fellow men 
as well as plants and animals 
and all that belongs to us as one 
community giving us a definite 
’We* feeling and surely it would 
be a better world of our making. 
We pray "O God, let wisdom 
prevail and take us all to that 
world of peace and happiness, 
kindness, sympathy and broth¬ 
erhood 
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•ftmi t? frorotf tf uNitfc? fro 7 ?! TO i 
tiff toI snm&i to?i tomato $ ?tt 
tottcctotoi *tro toi 

tfcro tf % 3prr y’^Pci T^t 

Piflii % fWi« % TOTTO-TTITO 3?®*) Hi 
% fwff TOT TOf fTOMT §3?!1 TOcTTT: 
fTiyj-i'lf) t vT-ftfi dlfchp) fq°i<H*l TOT 

ttto% fen w i tfrra TO^ristf farot 
TOT^. ?|f?f, ^I ) Ttftn, t^N^lKni, ^thi 
*F toth-toctt wrTfs-TO^nrftj «ft, 
sfff ozmm tt 4 i Trfbnr to eft 
ftiw ^jT Tc!T *1^7 TO^TO ^ ^ | 

(mlfaTORTOTOTOTTOif!;iTfTTO3?*JWTTO 

% totoi 4(? ^ fqmi ^n?n trri TPjyf 

' IR ^ tf TOSffi TOTO? 3?1*TO 3^ 
^ f?TTO TOT uvn ^ |47 


ttf % 3 ?*TOTOTO-TO[TOtp^ tf 

f^TSTO TOiT fwffa TOTOTTO iffTOT TOT | t^-’qjg 

f ttot afenn, TramriK^ ^ ^ 
cm Itotot «iwi tot i ^rft tototto 3 ^ 
3TTOK%tTO-TOT3tTO?f oTOTOTTOTTOhftj^ 
ita tf toW % ^hn, T^ 
cTTOf TOTC-fqqi? TOTf toI Tmrf?ro %q, 
totot *nf 9 S7%rT ^i^rm toI 
yjiicnl ifq^q%'CTalqi<ui 
fTOTOF ^ 7TRTOT«f *ft srpfrf^RT ftit 
TOt 11 

afITOTt wff ^T T ?I3 Tisit 1 ^ 

^wf Pq+^n 6qi<3Hi 1 fasrrtf sr*f 

J J5 u i qi^cl cT®TT ¥f c hl f'l't "'R TfTT^><r) I 
3Trapf Wg1=b<ui IRI ?NiI ?WT»JF! 
^ I tJ^TOTT, %«f WtT tf 
fWJ ^1 TO, fwi, afh 

fTT^TTHf^R 

ir4 ^ afggifel Tit % w ft 1 ^ 
3T% WPBlfl' ^ fTTOf-tm iff t 
feaKWf, TITO? WM<fa ^ 
f I s0 'f^OITOH' TO ‘ 3T^R ■^tTOTO 1 l 
tWiR % TO! TOelTO TOf 3?^-?^ 
TOTOITO ^ffiTT TO I TOWcit, fTOTO^ ? 

trorraif toP tto?ri % TOT^ftTT 5 


ntfTI TO? -flf'iiMIcf ^ sT^ ^TTH 
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toP to^totoi ti J?%ni ^ 

fcrcJTOTO TO I 

3TOITOITTTTOTITOT3TO TO 5Tf I ^ 
^(tpJi tf ^P?TO f?TTO TO -3rR"tt?TOT^ "TO 
fTOro TOTO TOI TJ5 TOPfTO TOf ‘ 'll y -fff 
in’ TOT TOTtro troc fviTO tro w*r 
totto to i APiqi to TOWV ttitb 
TOffTTWl^f TOTfrot TO^TOt 1 WHiqci'i 
^p^rt' from tottt to i w 3?qw< to 
7jp%T2TTOf ‘■TOnrofTOPltTO’ tell TOI 
^ TO#? TOfTOfTO TOfro 7 ? tf ‘tt^TTO 
^rofr ? > % ‘TO’? tf TO#TiT 11 

TJ? TOf^ 3Ttm 

3TTto 4 % fht TOTTO^ITO TO fTO SIF 

ftro? tot y^i u « (qgi 7 ? ^ 
otto? °q Pw 'To ' !i tTO? sqiroftTO ^ 
TTTOfe? rt I ?H ^ TOPTOfWTOTO TOf 
t TOS TOTTO#I ^ I eff'? tfTOP 
grPFq^rff fro?ro?ite #n srrrot # 
ftfrron #ff «ff i 51 wrotf tf to? «5«i 
froarfefTOf # #ro?, ^ to ftiw? ?ro? 

TOTOt TOit ^TTOTT TO3t TOT^ TOtf 1 jciTOfTO 1 
■flTOffroro froro Tirar toi to^ a# 

mrSITO TOt TOtft % TOTTOlt 11 

?mR tf tot wh 

fpqpsi tf ^ TOTt 3TORT ?t SHTOTOffTO 

TTOTOTOTO TO ITOTTTO ^TO TTTO TOt TOlfiT 

^'t from-frof?? toto f#n totto 
TO I TF TO?t TOTO-fron ti ^fTO Ff TOFf 
1 W TOT 7TOTOT' tt TOTOT TOTT ~ S2 

TF^tn, TF#™J--, TF^ TOt?TO*:i 
TF^yra w? TO5J TOFt aft TF^ 11 
TF-I^PTOT ^T?qRI 

TOPTTTO^ I ?TB#f TOTOTOITO t I 

TOTOf^TOTOTTO 1)1(1 HWJI TO ftrfsfTOTOTO t II 


^#qfTOR TOt TOF tfTOTTO VJE 
f fro TF'^ ^TOWftro ¥%, 

j^um, fTOTTOTT? TO TOvtfcro # TOTTOTOatf tl 
■^TOTT t TTTOH.TOfTO TOTOTOTO # HlTOTOI 
■t tftB 11 3TTTOTTO fW t* fron- 
^TO fft TO 3?^ TTOTfTOTOTO tf dichi 
appff -^Bjnf 5TFT tt tl TOTTOlt TJTO 
f^pz? TOf TTTOH?TT % TOTTTO 3TTTOPf TOTt 
TOrTT-'JeTO tt TOTO^TT TOTO TOf TTOTTOTO 
fjfchk TO TOP? ftlTO TOl TOTO? TOH-'TO'ft 
Tyt tf TOTW TOTTO1 TO P 

3T5?11«H 

tttTO'toI toI ¥ TOT TO! t 
3)^ll'Hi5lHc?l TOT TOff TTOTO TO TO I 
SHTOTTOTOcTT TOTt TOT TF ^ 1+5 dH 
^ TOf f#T TOTTf t ^fTOTO WT- 
oi)c)5l< tf hR hHi TOf ^fs ^ ?11 TTOTO 
3?Nlt TOf ^TO TO TTOTOTTO TOTTOT TOTOTOT 
TOTOTO TOcf°TO TOTOflt t t TJTTf t 
aTOtTOTJTTITTTO % fTOTOTTTT TOT TOcT f?TOT 

TOrmr to iTOrrorof TTOTOt^T^TT^^^rt 
t TOt arojTOTTOtro #tt i 

f?T^m TOTTOTOTT 

tftTOfTO tflTTSTO TOT TOITTOTO tftro 

TTT^uT, TOTTOTTOTcT ^fHTOTO TTT^TTT T?11 
T? TOTTOTTOf TOl fefro tTOTOTTOrl 11 

f?T§TT-?T3r 

'urorfirro tottoto t?m % toitot tot 

17TW-TTTO m WTO TOTTOTO TOTTT TOll 
'^fafroi TOfl ‘TOTOironf TOTTOTOf’ TTHlflTO ^ 
ljkl TOI TTTO # TTTOTfTOT tfTO TOTTT # 

ijMtot tot 1 TfTfjfi tutkI? ’ ^ ¥l?ft *rt i 

^TO TOTOR TTTO TOt SITOfTO TOTTO TOTF fTOfTTOcr 

# TOTOf P 
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itv ^ ft'W 

vqffift 3TTft ^ 

nt;T"" — - 

m f fapWl ^ 

inw % ^ * 

■^frei 3?nns^ ^ f^* n ^ 

wtf *& ircrecfl fttsm-fafa ^ 

■ m r n m, Tffa ^ w^n afa 

gntq-?n ^ 

qft <KM<it wi *f 3ifofa $i 
7T4H WR3 3 TT®BR 3Tf?T 
tqq f Tg ffi f?tgT BSfil 

-is! fwl ftrafc sm hm 4 N 

■3^-i^qf % ^Nitfa % 

«hm 4" U^mlf'-ffi 3TK?ff % 

■^cfapT 0 ! iftr-Hisi facial Bll 


holy places and ia c ^ 
Manas and Kedar di ® d >>tL 
Himalayan Mountai n8 ®‘ 0tl a „ 
Uttarakhand is d eriv J\ 
‘uttar’ of Manu and ‘ ut t S 
of Panini Manas divia^ *H 
known as ‘Kurmanchai^ 
‘Kedar division as ‘On,!.., a «i 
‘Garhwal*. 


Like other civili 2ati0n 

world, the education ■* 
‘Uttarakhand* took its birth f ^ 
the realms of religion. Th l 0I “ 
saints and ‘Dharra guru 8 ’ y 
pounded such education that 
gave the world an inspiration t, 
all human beings to have thei 
way towards truthfulness and 
immortality and gave the ideas 
of knowledge of science in such a 
way that aimed at the welfare of 
all living beings and fraternity 
to all the world over. 


Summary 

THE ORIGINATOR OF 
INDIAN EDUCATION - 
UTTARAKHAND 
HIMALAYA 

“ Jtakesh Chand Nautiyal 
Indira Jugran 

Uttarakhand is the joint 
name given to Manas, Kedar, 
Nepal, Kashmir and Jullundur 


Origin of ‘Shiksha’ is from 
‘Shiksh’ meaning ‘To be able to 
do a work’ Originally it had a 
philosophical meaning which 
could gradually be converted into 
‘getting of knowledge.’ Education 
of Uttarakhand had spiritual 
rather than physical background 
and the sublimation of the in¬ 
herent qualities of man was its 
motto and welfare of all the liv¬ 
ing beings of the world, was its 
aim. 

The curriculums 
‘Uttarakhand’ educational ay*’ 
tern included the study of “Vedas 
in its entirity together with the 
elaboration of its hymns. The 


The pupil took their teachers as 
their father and respected the 
teachers’ wives like their moth¬ 
ers. It was the duty of every pupil 
to respect and put his service for 
his teachers. To put the students 
on right behavioural pattern, 
sometimes the teacher used to 
give them heavy punishment. 
Example was better than precept 
in those times. The medium of 
instruction was Sanskrit - The 
educational session used to be of 
five months duration. 

The education system of 
‘Uttarakhand* had the charac¬ 
teristics of idealism, discipline, 
affectionate teacher-pupil rela¬ 
tions. The multiplicity of teach¬ 
ing methods, oneness with na¬ 
ture and to understand the whole 
world as a family. Really it was 
the combination of human val¬ 
ues and democratic ideals which 
can be rarely scene in any of 
the contemporary educational 
systems of the world of those 
days. 

- Swarajya Pal Sharma 


art9 included Dance, music, 

■ _y carpentery, 

Drawing* [ ..■* 

blucksmithery etc. together with 
the teaching of Politics through 
religion and economics. 

■Ayurveda’ was also taught in 
some Ashrams. The famous 
amongst them being Kanva 
Ashram 1 , 

The methodology of teaching 
included learning by heart the 
hymns of Veda giving proper 
attention to pronunciation and 
cannotation whenever any thing 
was not clear to the pupils, 
teachers clarified their doubts 
through elaboration and ex¬ 
amples. 

The mastery of the subject- 
matter was a prerequisite for 
‘Acharya’ or the teacher. It was 
expected that he should com¬ 
mand respect from the society 
by virtue of his knowledge and 
spirituality. Politeness, away 
from greed and versatility were 
other qualities expected from a 
teacher. The teacher was a most 
respected member of the society. 

I. ^RTJUggnUT , 204/56,1905., 2.55qTniT,^R.TT?r. : 
‘ ^qtaus 

Tjrmr, 101/30, 4. fr^rnaqg 40/28-29, 101/30, ioi/48, 5. afrstrfa* 
H|i!<l^f*l,^ T TTij | 4' ) Sd, : '^ 1983,’J. 1-2., 6. SHtlcl.VTnft.: -3 rituals ^Tij (hew, 

‘- ■fog™ ftM i cla ’.gfcgxR TFgfoqprcfr, f^-io^.Ms, ?4w, vm-i, 

HHfa* 3 3tta, 9. 7WT : ^1, ^B-94, 3rU1tS“4 4JI 

3 io. vfrxTO <aigroi 2/9., 11. ^ Y i., 

12. ~ mg T W j Hrl ~^T tT^ 130/29., 13. tpujef. : % vtffa t*raf ^ 

1979., t'^TFFtl rH4-^14dV, 

1985, sm firfzn itti, ftcvfl, 30., is. 3ir&, ^r. %. tt. .* 























4 „ _« (jnmgyTeoch.rToday, Qct.-D.c-. W. 

— in , 0 T^ftnra - THiwkra, fe#, ^ ions. lA . 

^ ¥ ’ 2/4/5., 18. ^ftrfWWPn^ 21, 

17 ‘3^^^^3/28., 20. 'P*-'^ 1 ■ 30., 21. 

'S f *Tf£Z^ >-* ** 10 - 90: ^ *"■ 

Ref 110/1-21 , U ' js-j -ti 73 mft 204/57 197/?fi ta -■ _ ^ 

22 ^HTO^rj^nilT.S’* 844 °;^ : 233 ■’ 2 ^„ ’ 197/28 *' 24 - 7 i *3TMR^; 

SJSnJT»• **"** 1".""' “■ "*■ 57,M: ^ >3i] 

„ WP*»: ■**> fr*’*'" 5 " ™T" 1 ”'' ’«' W 

ti 554 29. ^13°* ^ 56/7; ?ITf ^ 327/2-27.,, 

30. HFTOIH WW* 58/62., 31. ^ ^ 141 - 32 - ^ 

awisonit 4. 2.95.. 33.^<tnu u 3 H <|U| 129/123 ■ |34,q ^ 202/51 ■* 3S - 
3P2JHI1-6., 36. SHOT, 132/35 - 37 ’ ^ W-, *. fa*,, ^ 

, 20., 38. ^ 21., 39. WWW 329/38 ■» 40 - ^ W£73 tfoj: 

^ ■?. 75., 41. &<I4U<75 H** 111 96/5S -> 42 ‘ ; 4 ,,tlUT ^-l^* ^.1- 114.. 

43. 96/55 j 192/123., 44. ^HIUI, 1?TT. 1^., *7Ft, tj. 66 _ 

45. 3niaiH,^I.^i. : wfa Wfft ^ Mcbl ^ 3* t^t, 1981, 

tj. 78., 46.'*T5Pjftt3/2.,47.3nraiH,%.^i.; 1 ^ 1 l. 83., 48.^,^. 81., 49 .t#, 

tj, 82., 50.H1337,Tft.^t.: HIT(fNfWilI3ikaWl ^W4. 

3ITTO, 1983, TJ 12-13.,51.3HraiH,%.^>. :^,^.78-79., 52. md<+i tft.^t. ;q?l, 
ij. 15., 53. Wl<W<i 1/5/3., 54.tn33J, ift.'St., 1- 16. 
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ftrarT^^i 




3IT^9f 


*fft RwiftHf 377(77 £ 3#f 37^7^7 *7 wf, (ft F7F 

<*n<t 

j%m37*ra7 3 Fmfrtffow, 
fa# WF ifa WR777 ?, W7c77 £ cW fE/FF# *# TJ77 f^7 £ ^ 

^ FPT ^ f W/i #17 VW -37*7# 37(7 ^Fc77 ? I F*7 ^ ^ 

37fi/WW 377^ fwW' q# ^777 ^ fw? felj 5?57 5^37 

9®fif gw(? 377^(7 W7 eim 'tl ?77^ *77^ # 7T*7 379^ 
3?/oi7Af<*# ^4/t) f 7 fTT^’F/V =7?? fM/ Wf <bHVI t 

oft vifyd fkyq $ 7 fM ^ 3 #f 7 3 ^ 577 ^* 377 ^ wtcTT ? I 


o£JTtwo=i % twHH f^ra % 
feir ftiyi arts an<4V^4) 11 aing^p 
■^n imfh ^ ^ tft 

1w amR?i4 ^ ^ 1 1 faisn ^ ^ 
f f^r% Tift ^1 aJi*wirw> 
3T=ft T rsrfT^T ^ stP’pff wz\ ^ 
ycbciit iftiyi 15 ^^ ’*ftw<!‘Ft*fi*m 
77 ^ 7 %^ 3raT4 F^n % ftrcfc TS^ ^5 
?7^if 11 ftlSJl l^r feHl'if 

ufsh^i % s«Rm, wn -77wr#7 ^ 1 % 


Ft a8*rai arsn^m, ^F 
Hdl^ l rH^i Ft Ft 'S^rai a*feR*l ^41 
T l fcB^p n 31T4?4<* %i anlmiR^ 
% FK^ T IF 7 F1 wi F^7 
f^iytiT ^IWt ^ RT41 % F4 
“^[7S7'f?Iiai ,, %' : 1PT^ 15*A 

^Rpfci fsrai*fi f^rai^Pi ^it 

■Jl npulFFn *•>' ** +i11 

1 1 ^F ^ f?i^T ^f«h 3intjPw5>rSf 
3ftrr^ft^f?ll31 T^T 1T4. tw-tt r<4«=t*c4 
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, 757575^^ ^ ^ 3 ------ ^—7 

^ uw^r ^ ^ r^fejicw 5ft fiprcft ^1 ^ ^ 

^^ 7775 ^ 7775 ^**^^^ 5 ^ 

^ ^it f ( ^ ^3TFTTqt fam $ 1355 ^ 77775777 ^.^^^ t$ tfi 51 $ * 5req ^wr 

WCT f gfe. TO, **»■ ** 5 ^ im ^T!^, ^22 ^ nr r^ 

^Zwwwti-Whta. ^.i^^^I R 7^? ,i rLt7 , 77z" 

^ ^ in 

. ‘ 3 . r „. a--n-rferfm ^T ^ ^^TTTtem, f573355757 f35f55ftWI 57575777$ 

*re 5 ^ ■*; fa OT3ft 3OT'*» 

^ Timm wrai $ 5t ^ ta 5$ Tmrx 7 ^^% ^_ * ~ 

^ * t_ v « Tcra W^IR % tto _ v S2TFT ^ ^n WM t cnfe ^TT 

H* *75751 % W $ W -_ ^ ™ 3=$ r r_ r^ X r- ; . „_ . 

„ „ -. _, _ T7IW 5575 ^m|, fe-ftM, . 737 733575 t37I7t337 57 77355(5 TT 

. „ „ ... Wl 357 3xft % TiTKm, a r Tl% I Bridge Courses w 

7Ii337FT3f737 33tl3?5I$7M*7 _^_,. ^ 


H'Htjt $t 37 =fil^ TjfrWt I 3t T 331, 3fT5 


Hf j r<^f-i TT^FT ^rfr 


TTCr jj j . .. 71^3775 (“n 5ii*si [ 331 CH Tt 775551 $ t 

' ’*;. ‘-; ■■ ..' ■"'* Traraiaff gn f™™ «w $777133% 337$f%t *31^11 $73375$ 


f-nfHrt f*i5nl*Mf % *nmr 3 % 


377$ 5^1$'? 3737 33f3*I3 557$ f 13$t 1992 93 % 773 3$£ $ $33(37t ^ lnM1MVI IM14IIMM , ^ „^ ptv -, ^, v 

3775735757 3$ ^ ^ ^ ^ % 

irpi 377 ^Tq«( 3 t^r "^' iaH ^ ^ fenf^ft* % fwtJ srfiTRTTfEra f i 

^ <t % %^T TO % OTTOTf ^ 

^ pH ftrarif ^ ^^T^nr HTcTTtf^^^r eni^rsfcR*n 

% *n*2TiT} ^ 3HFft Tjfil, -^f^in ^^^RTf^TR^^^f^jrtff gn^^^ur^t 
SnWTOT % 3T^HR f^\m TT^JF ^fWcHT J$: 3RTRTlf ^ ^u^O ^ ^ ^ 1 

^ 1 ^ "^rfH ^77 TT^TcTT ^ I 5T«ffc^ yft ^ H1 ^ ^ ^ ^ ^ fFR^l 773T 

W4<PrfW*H7sn ^*TT3T]7T^F-T^^f^TifW : ,^ t 3lh ^ TO«)I 

177 ?TT^^ ^ ^ ^ 3T^rf ^f TTTt^r Tjufrt: 3iM 

^ ^i t^ttr -£f %n«ff 

"•**<»»»«» 

^ f| 3,iv viiT™^ 

fatM^Wyia *» *, _ ^ ^ ^T ^ % f^ f^' 

^ ^ ^n ^i, 


fen^f %fer f?t^n % ^ 

ftlMT "5rra TiT l=(ail'll ^ ^PfT 

^ Tt 11 ^TT^fW ^ TT^r 

ft^Kuilii TJ^[ % | ^7 -m tit far^d t 
% f?I^T TTFT t sfrt ?^f 

■317 Tifn Sfft Tjf?f F? ■RIT'^ TO 
Ffiftl ^ UTlM % 
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TTTtzprf epr yqVl fem jTRTT t 

^ f : 

yfi,Cl Mid 

w^rri ^c=ft 

%g fsm STU1713 Pcnaqi 577 

■^fer 5775T577 7T57T 3^7 

7775T 7TTV51 i fsppJ-HWlfl ^FT 37tqN5 
^cr 1TT3 % ■RI^TR 7t 577FTT ^fTcTT ^ I 
■77^ XJ^; Rcjy-Tfin 7TI«R %\ 57grf: 
7T5T5I7 57T Hid "JRT57 57T "1o"l difnj 
57T '7*11HIH~1 ^ I 5^rf^P? Hid! 
57l fMt ^TTt #T1 ^rrfF^ TTpff W% % 
5 ^577 37X57557 ft I 
m ftTOT STftFm ^f575T ^f ?nfaH 
7% I 3775ft ipt TUfTWiPwi lira ^7 
37757t 7775-7715 7Tt77ct % 375777 
7BH f57T7 5JT^I 5T3 XT57 37«nW 5 
37EZTT1R TTiraft 5^ ijfraTT 3751 57^ I 
W5T7 % 5T3t’ % 51*517 ^ ^775 75T5 
7^ 77^ f%5T JTT7TT %l 375: 3775ft 
3(5757, 37755 7717, ^75 757 
xiftf^sritpit 5ft *J51 *t S77 ^ 573 IVuS 
3T^ "5lf^ I 5137' 55 57^5775, ?tZ- 
375, f555777[5 775755 W5 5?t 3ii=t)f4a 
57757 ^377 ft I 7555 55 7775-755 
1 ^ -1 tt?tt TW^n mvm 

37f5n5 5ft 77ft f^TTl 1^5 t# 55 557 

■55751 T^ 1 i 

yi<i:^T^ ^csii 'Jiidi f T^> mo 
^il dcfc^iW ijJict ^ l A 

f555 7T7mft eft ?t5t t 57^ 7T^t 
35Bt57 3T35f753^T5t$ If5^37f555 
% 5f75T5 7T7ft555 3?T f55^1ct 1513t' 
5ft 775^757 W 577^ % ^ 3^ ^ 
37733 t%51 5757 5lf^l 
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*Jc-4lcbH 

FF I ^TTF ^ 

TFTF "gRIFTF Fit TJTT 

ftt mm t stfft ^r/^HtgsT/ 

^H^cLJ. SUft mi TIF^ f I HR ^ 
4<t>i«.*( FigO 
■j^tNr % 4ftt f> 1 R<fr 11 
^.srn.Ti^y^.Ti.^H. % ft^R 4 
im 4 tft ** ft»tc4f> 3TRtfft4fjft 
tfft t i ff ff ftf f 4 ^TraTf^rr tt3?tt 
t %Fl <JT3 4t3F4 4ftsr t >itT<*l 
■gfe strtfft sttt ft! rt^ tj 4 3+1 <41 
■jfzFf 4 ;wtttfrftftij;ffttifr% 

^4 m'fofa f44 t strtfft F7T 

«tid“i % f4r ff [ettii*ff Fit FRFlfrFf 
4 ^4 3W ftttf ffi -rfm hhMh 
ffft f 4 i ^fci T ri3f ft! <pj 41 hii^ ¥ i 
■gr^ ft^f ^ fft ? f1 ftt 4 4 
TFg FFT FlFI 44 MTFT 4 3WW, 
1*15111 4 y41*1 ft y ^4i <3 41 muhiih, 

"gf^cf +11*11/1 TT fqctiftlcl 1(ff Fl yefcctl 
f I FTT St-rUld FTl ■'£0 FTT% % 
fTI^I ylall*Mil (Educational Tech¬ 
nology) fRFfTTF ^ 1 fti 4 Hand 
Ware Tools 44 Tfe4l, 3 hTT^41 tjf 

41fs<il ttfe , fft 3TTf?; 
^t "EptYtt %ft fftt rfwtt fIfi 11 
^ -tmanr gfor ftf! % ^ f, 

tftifr 

y+m u l =r,i4y ,h yii?n3Tf 

^ W«d i r>+’l % fFT^FTTFFilijl'fl 
^ wr frns ^ 11 m \ f 441f 
4> ^forl fttttf f f4i4 
T& f I ^ m RRF FTl Ffanf %ft 
f 1 ftt4 trf ft! ttIfj tff! 1sffr tjr 


^^g grora^ 

wsww.ara:^*^^,^ 

TT^FtTf I 

3#f^Tt %4^ 

^fer/1 ^ W1 Tfftrn % fsp*^ ^ 
5kTTs 41 %4g rIfft tt^r ^ | 
differ % -qRT ff ^ 

+H ^1=01 3Rl T T %qj ^ 

TT^cTT I? I 

ftw«ff ^ ^ ^ ^ 

HfRSW 7f 

■?TcT^ Vldl % 1 'SR) 

^«n«f qlR 3TP?( f(tn %| ^ 

'felteff ^ a^KlTW^iT +115TR8J STg^ 
FfcTT 11 =(1^.41 %^Z ^?| aiffezjt 

irff?T «tr-^k "STg^a ^n 
B^rnr % 1 i\ j* unamf m\ ^ ^ (fl 
3R?^ ^ 3 cJcHIcHeh ^ 

3R^T f I 

TR +l c ll'3Tt ^ 3Tf?rft^ 

^trtt 3it2fTOFr % H*^if ^gfwsr 
fl^ +R "RRT m\ *r<HI54f ^T fH e 4K u l 
mr\ 3r?h tirt f i ^ hM 
^>iO ^ +l c mt^ C|c d^ <5il 1^ 
^*nrf ^f fyT^n«rF m\ ^ 

4?# 3 ifd=l l 4 11 '3T^ 

4 ftgg TRtft c^arffi^. 

^(T^fngR, a)TT« 41-41 P«4t snft 
^13^ wfipcr crrfe %«n4T 
eir*i^ H%l 
TTR^; oh-|4*M 

3TW^ ^TT% ^ 

*f ^4 %^f T*TmT ^ 
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3i*ic(i m\ 4t ^ ^1 4t 41 *1*^4] 
^t4^r arr4tf^ra f4r4 ^ f i 51 % 

tpi 3mf4 m r fa vi 

fafrraf ert ^ ^ mim 

^ii 3 rtr f^n ^^ncn 1 1 ^ 3r1~m 

4‘ m\ fwi ^fn4 % 

dlPdR ^i ^ r=ttn& f4^-4f 

■^Tg^THI 44141 JTTcTl % jft ^/kd Hlrfl 
Rg Ft TT^ ? I *hTPs41 rU 
4\ft4t $rete bri ^ff fern m 

% rqT^FF^n^rtTff^RTFt4^ faHi'/lM 

TjRfRT % ^ff f! FT(ft' ^ <?t 

f^EJi4f *hIddi^4V gi^nwt 

do=hl^T PRTT 11 ! ^R TTFT t R 

3iBmi 14in4f ^51 tfRi % 

4141 a^sRl 4l9t rRt f l FF 

4lFT3f[ % =tiK u l «R'4i *hl4**( fH 

d441P i cit sRtf^F ^41 tf41 1 1 

■^tHT FR Fl4 FT 41 ^TTF fsft^T 4 
3i4141 f?4 f4f4t t ftn*41 ftfi rtf 
flpn WFT "FlfgTi 1 ^[TF f?TBJT 
3TfFFi WTF-^jf^F «HiFT FFTT FTfFF. 
fjra4 TTTFfr 3TTFFFFRTT. TTR FF 
aTTFTT^nafl FF RTF TT9T RIFT FlfF^I 
^TTF FIT m\ TTlFTRf Fil IF 

^CTF tglUJ 0 ! TTTFTRf fH 4TjTFTF,WF 
c!FTFn4aiF 5Tt yFiKfFFffrF Rhi< 'JiFt 
FifFF % 4 wr m\ FfrfrFfFFf ff 
FFfgFTF ^TTt "gF "FFtFll Sr4w4f % 
Stg^F 4f I FTT^T %F fFTFR FTIf f4 
3TRFF m\ 3TTFFFFTFT t' FF^FRf % 
4kn 1^^441 FTl ^FFkR FfFFTfFFT 
FTFT Fl TT%i, FFTTt iFTF RIFF' 
fTTMTFf ^TR fgTSRT FTTFIRf FTt 
TTFTFFT 4fi41\ FFI - TFf 4 ^Rl, 

rr4t ff4fr p W%4l f Ty<t?fF 3 t4f 


STfFFnR cTTF ^ Tl4r I FTt FTF f4 

4H1ztfttft ftf rtftfft t iff 41 

SjtzTFF fFTFT RTFI OTFTFF) % f4r 

Mg m ft 4ftr1‘ ft Rff ^ Rgt rf 

■^n cFF 'STf! F=F F^FFT 1 FT FfI; 
F Fl' f F ) ^TTF ftTSFF TTTFTRf FR FFTS 
cfn irFi 3TFR fFTTTT FtH "S^TF 4 RF 
fFRT RFT t I '3R RF FTT RfFFTFF 
^TTF 14l3cn4f "331 TT% f 41 f?TR 
FT fFTFT FFT RF f4fFFlF fTT^ FtFT I 

dlf-dM MgW^FFtt^TTFfgTTR 
^TM FTTTfttT TJF FFF FT 4 ft 4 RfWTcT 

r4 fttfrft % i "gfer ftf f! ft 
3TTfeFl-41feFl 4r4g, tftFf Fl ft 
^L<;4f F. l 45h F ifeqpffFH O.TTI MgTi^ 
4lFT RfFF 414 FF TTM'FTT Fr^ FFt % I 
TFF FTl 4RC TR?t 4 FT FF TFF Fil 

Hg tii 41 ffft^ft 3t1t ff 4ft41' ft! 
^FFlfhcTT 4t TTF^FT 1 FF fFfgFF 4 

f 4 FFFI FT^TF FTFT FlFTfFT Ff FFFTT 
arfFFFR cTTM ^FTT FTferT F^R FTl 

Tjf4 rt4 4 tr 4 FlFT i fti ^tr ftiw 
fftc4 ftt ctvt t, ff! -g.il ol «4 tff 1 
% FTIFTl TTqrcTFT FF RIFRF 41L 

Summary 

TEACHING A DISTANT 
STUDENT OR 
IMPORTANCE OF 
DISTANT EDUCATION 

- Adarsh Mad an 

Education is inevitable. 
Without it no full development 
of personality is possible. It can 
be acquired through formal and 
non-formal means. Teacher or 
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Guru is the nucleus of every hind 
of education. The concept of the 
Guru is being replaced by the 
Distant Education in informal 
education. This system provides 
with education to those who fail 
to get the formal education. This 
has proved a great boon to those 
who seek knowledge and ate very 
inquisitive. This system prom¬ 
ises a good future and career 
advancement to them. The lim¬ 
ited capacity of formal education 
has made Distant Education a 
very strong substitute of it. 

Open Education system is 
very strong in the Western 
Countries. Commonwealth of 
Learning is established to co-or¬ 
dinate different educational ac¬ 
tivities in different countries. In 
India, this is on the opening 
stage, Andhra Pradesh Univer¬ 
sity, Indira Gandhi Open Uni¬ 
versity and Kota Open Univer¬ 
sity are some of the institutions 
working in this field. On the sec¬ 
ondary level, National Open 
University, New Delhi, is a very 
significant name. The Board of 
Secondary Education, Rajasthan 
has also contributed a lot in the 
distant education field by pro¬ 
viding correspondence courses, 
learning material and guiding 
students at the Study Centres. 
From the Session 1992-93, the 
Board has started Open School 
System on the secondary level 
Once registered under this 
scheme, a student can pass sec. 


- 

ondary exami nat j 0n jn " 
tempts. He can p ass 8l * at- 
subjects at n time. ‘‘ t W 0 

Distant Education • 
parted through vari 0us ' m ' 
Some of them are ; ( a) g lean »- 
struct!onal printed cou r , 
rial packages; (b) A Ssig ! * ate ' 
for assessment and * 

(c) Supporting audio 
programmes; (d) Face to f ’ 
teraction with academic „„ 
sellors at Study Cen* U °' 

(e) Broadcasts 0 f ^ 
Programmes by All India Rad;* 0 

(f) Telecast of Audio-Vi! ' j 
Programmes on National Net 
work of Doordarshan. 


In spite of all this. Distant 
Education is not free of certain 
shortcomings. It should be more 
student-centred keeping in view 
his ambitions, needs and cogni¬ 
tive level. Student’s participation 
in the academic programmes 
should be made essential. But 
the most essential thing in edu¬ 
cation is human touch, human 
contact. Every programme of 
distant education must have a 
personal touch. A student must 
be made to feel that every 
programme is made for him. He 
is in the centre of all academic 
activities. The will realize the 
importance of the self. This is 
the ultimate aim or objective of 
distance education. This is the 
real challenge and the criterion 
of its success. 

- Prahlad Rai 






FREEDOM IN 
EXISTEN¬ 
TIALISM AND 
EDUCATION 

S. K. GUPTA 


Freedom is an essential 
component of man's nature. If 
happiness is summum bonum of 
life, freedom is its important ad¬ 
junct. Heideggar explained that 
the individual's selfhood is rep¬ 
resented in time and his potentL 
all ties flourish in space provided 
he leads a free authentic life. 

The existential freedom 
should not be equated to the ro¬ 


mantic naturalists' concept of 
unconditional emancipation of 
child as a trailing clouds of glory. 
The trailing clouds swing with 
the wind without any strength 
of their own which existential¬ 
ists detest. When a person is left 
to the vagaries of his circum¬ 
stances, he looses his own sense 
of direction. The protagonist of 
romantic freedom Rousseau 
himself is confuesd in his theory 
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A f freedom His 

*'“ i and Sopl>i*” rc 

cKtirtt” ■ hs lyp , of 

"’"'‘'ttTu.th.mS.pk'* 

„ dHUHci to r* ** ■ ™T, 
iibU hoow'bfo and * . 

rn.il. on the wnliW '• J rMme<i 

n[ ta.n. 

h* i0 likely to become a dude or 

a dandy or a carefree type 

A. S. Neill has demonstrated 
practising of naturalistic free¬ 
dom in his school known as 
Summerhill* It is quite para¬ 
de lical that this school is estab¬ 


lished in an idealistic traditions- 
bound country, situated at 
Leiston in Suffolk, about a hun¬ 
dred miles away from London* 
This cosily residential school 


with an annual fee of £ 600 (in 
1970) functions for the children 
who are a problem to their par¬ 
ents and who have lost all hopes 
for them. Or, it is meant for the 
people who value freedom ut¬ 
most, the Americans, More than 
half of the students' strength in 
that school belongs to the 
American children. Its popular¬ 
ity in America can be gauged by 
the fact that the Summerhill was 
recommended in 600 university 
courses then, during 1970-71. 
Horse riding is a popular choice 
amongst the optional extras. The 
school possesses a football field, 


Edu 


c«(i 


'Oh 


a swimming pool, patch,,, of 
etable gardens and n Ve *' 
jungle. Lessons are taken 
appropriately delivered V° 

m A.nino frhm 11 In 

12.3o 


ar a 


morning from 9.3o t 0 
Afternoon are free. t»a y , 
fixed for visiting town. Sating 
afternoons are reserved f 0r * 
eral assembly. This is a COm e6f j' 
sory programme for all child re 
The director of the school Neill 
does not know, neither he tare 
to know, what the children 
when left absolutely f r€e 
Swearing is rampant 
Summerhill. It is not filthy at 
all i opposed to what it is consid¬ 
ered in the idealistic society, it 
rather lets off the pent up fe e j. 
ings and thus gives joy. 


The only discipline in j 
Summerhill is a group-imposed 
code of conduct decided in stu¬ 
dents' general assemblies. Ma¬ 
jority does not consist of fools in 
a naturalistic society. Everyone 
has a right of a single vote, in¬ 
cluding director Neill, while de¬ 
ciding issues. Once Mr, Neill 
proposed that the children be¬ 
low sixteen years of age should 
not smoke. His proposal was 
turned down by majority voting. 
Similarly, a teacher was stopped 
from playing tennis nude. The 
general assembly observed and 
decided that he should put shorts 
while playing tennis, for the 
tradesmen and visitors may 
happen to pass by and they shall 
consider it askens. 


3 K. CJupts __ 

Time-table in Summerhill is 
meant for the teachers and for 
those students who need it. 
There was a girl who did not 
nttond lessons for three years 
Neill calls this phenomenon as a 
recovery period. Parents create 
so much hatred in the minds of 
their children for schooling by 
suppression and oppression that 
they take time to get rid of their 
aversion towards education. 

Sex becomes a taboo in the 
strict idealistic environment. 
Prohibitions bring in its fold in¬ 
hibitions and maladjustment. 
There is no bar on mingling be¬ 
tween boys and girls at 
Summerhill Bertrand Russell 
expresses similar unreserved 
opinion for relationship between 
boys and girls. 3 Once Neill saw a 
boy and a girl interlocked in a 
dark corner. Neill said to them, 
"I do not know what you two are 
doing, and morally I do not care, 
for it isn’t a moral question at 
all. But economically I do care. 
If you, Kate, have a kid, my 
school will be ruined." 4 Neill 
justified his stand in favour of 
biophillus, as against 
nacrcphillus, education which 
leads a child towards freedom, 
happiness and livelihood. 6 

Emmanuel Bernstein con¬ 
ducted a study on fifty 
Summerhillians settled in vari¬ 
ous walks of life in America. 
When the positive remarks were 
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tabulated, five items were men¬ 
tioned more than the other* 
Theae were leading amongst 
their good qualities in the list nf 
the benefits a healthy attitude 
towards sex, a natural confidence 
and ease with authority figures, 
and a natural development in 
line with personal into rests and 
abilities'* 

While Loise Bates criticizes 
Neill vehemently proving that ho 
is ignorant about child s 
behaviour. John Halt praises 
Neill, "If the wounds in our soul 
are not rubbed raw and tom open 
each day, many of them will heal 
That is what Summerhill makes 
possible." 7 

Shocked by hundreds of 
people dying in the Second World 
War, Neill decided to free the 
children from rigid nacrophillus 
conditioning which make people 
war-hysteric. Otherwise too the 
sadistic and masochistic people 
and events we meet with in 
today's everyday existence im¬ 
pels us to rebel against these. So 
much done by Neill sounds sane 
in the perspective of world peace. 
But how many of ua shall be able 
to mould our will and withhold 
our patience to tolerate the dirty 
looks, clumsy dresses and utterly 
dirty swearing tongue of the kids 
at Summerhill It is a question 
of the social priorities and na¬ 
tional values juxtaposed to the 
individual happy existence. 



For them true liberation 
moksha, is a transcendental 
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— , philosopher king emer gea aa 

Against Det j crmi " , r 9 £!d an order supreme aristocrat, bec aUae V 
,d “ ,iS " Th aheds off i>11 his p „ sonal « 

in co smos and m t ^ in the i ong process of hi s makj ^ 

the Indian thin i . L _ aHon ftn d he only thinks for his nati/ 

at this matured stage. n 

Reality beyond app earanceg 
is the basic tenet in all idealists 
philosophers. The spirit pervad 
ing in all monads enunciated by 
Leibnitz, 'natura natureus’ a „ 
derlying 'natura naturata' ac _ 

tflrougn w.*» --- COrding t0 Spin02a ’ nou mena ; 

strictions, one reaches the vast substrate of the world of app ear . 
divine horizons of boundless joy. ances propounded by Immanual 
Existing trifle privileges must be Kant, Hegel’s proposition of re . 
sacrificed for the sake of attain- ality expressed in the dialectical 
able supreme bliss. progression of the spirit 

Plato discovered truth in Bradley s search of the unity 0 f 
ideas, the divine originals. Cul- sou ' bid under the multifarious 
tivation of mind is necessary to changeabilities etc elaborate on 

the point that the truth can be 


iha, is » . . .v 

union of the individual self w.th 

the universal Brahman- « 

recommended in ideal,» to dm 

cipline one's self by dissociating 
from the objects of attachmen 
in the world and thus passing 
through the narrow rigorous re- 


realize truth. His educational 
strategy is a long sustained pro¬ 
cess to find out the philosopher 
king. It is a fair and open and 
democratic opportunity for all to 
participate in this inevitable so¬ 
cial educational endeavour. The 
selection of philosopher king 
rests upon the great eliminations 
after each stage of education. 
The degree of autonomy to be 
enjoyed by the categories of 
people is decided after each suc¬ 
ceeding elimination strategy* 
The only one who survives all 


known after breaking the barri¬ 
ers of appearances, 

Dwait and Adwait concepts 
of truth in Vedantas, Purusha 
and Prakriti as explained in 
Samkhya, all-pervading God vi¬ 
sualized in various forms in 
Vaisheshik, uncompromising 
validity of spirit in Buddhism 
though Lord Buddha eschewed 
arguments on this issue, the 
kinds of Jivatamas in Jainism 
etc, the various schools in 
Indian philosophy lead to the fact 


ationsata ripe age of fifty that the essential ideas and ide- 

of a,sare r™* b>faisaappear - 

ence iovq n , Xpen ' ances which can be realized only 

of HlZes Ha7 S H Pe ° P ' e by mind through va- 

3 tyPeI ' Havme ■». the riety of methods. 
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Any manouevering that be¬ 
littles mundane human existence 
or drags the individual away 
from his present circumstances, 
in which he must actualize his 
potentialities, is detested by the 
existentialists. Existentialism is 
totally against the readymade 
a priori frames of the idealists 
which tend to govern all human 
behaviour in terms of those uni¬ 
versal categories. 

The materialists 1 scientific 
determinism is equally retali¬ 
ated in existentialism on the 
ground that the individual can 
not be reduced to the status of 
an utilitarian calculas or be 
plotted on a regression linear 
projection subjected to a multi¬ 
variate mean, Facticity of every 
individual is a component of his 
historicity. Every individual is a 
sui generis and not a 'mean' man. 
There exist not a few general 
problems, but multiplicity of 
particular human prblems. Rolf 
Muss suggests succinctly that 
Existentialism in a broad way 
can be defined as a reaction of 
the philosophy of man against 
the excesses of the philosophy of 
things 8 

Theistic and Atheistic Shades 
Sartre and Heideggar have 
given an ontological basis to 
their atheistic concepts of ’being’ 
and freedm\ Freedom is never 
lost for ever. An individual for¬ 
goes his freedom as long he lives 


inauthentically. For Sartre, en 
sai (self-in-itselO is character¬ 
ized by 'nothingness', Con¬ 
sciousness is thus a hollow eter¬ 
nity or eternal hollowness. For 
Sartre, this situation is a final 
point, an inevitable and inescap¬ 
able end. Death is the final truth, 
the summum cousummatum of 
the entire nothingness possessed 
by poor soi (being-for-itself). 
Albert Cornu signifies this situa¬ 
tion for his hero who has to push 
up a rock to the peak of the hill¬ 
ock knowing that it will roll down 
from there. 

One realizes his position as 
being thrown or fallen in the 
world the moment he becomes 
conscious of his freedom. Real¬ 
ization of the fact that he is aloof 
and alone, he develops dread, 
anguish, nausea, bewilderness. 
This is an occasion for a deci¬ 
sion, his own choice, utilizing the 
freedom he is endowed with. If 
he misses this chance and sur¬ 
renders himself to any collectiv¬ 
ity* say a club, peer group, reli¬ 
gion etc, he looses himself to an 
inauthentic existence. On the 
contrary, if he remains on his 
own feet at this juncture, his 
courage is tested in his original 
choice. Existential man has no 
right to blame others or the cir¬ 
cumstances for his own misgiv¬ 
ings. He is the author of his own 
successes and failures. If he does 
not adopt a way, he chooses not 
to go that way. He is fully 
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his 


a lonely lying in a situation 
; n g-oneself when he transcend 
that situation and 'being.^ 8 
self, corresponding to San*/ 
en-soi. Jaspers suggests certain 
'general' and 'specific' limitation 
like disease and parentage, but 
warns that these must not b e 
treated as categories in ideali 3 . 
tic sense. Limitations are indj. 
vidual in each case, subject 
and original ones. 


aceountabl® for * ^ S ' 
choices. Sartre, be- 

Heidegger _ po3gibi l it ies 
lieves that “ , ed opportunities 

ar e untram erc i S ing his 

trooofon and 

freedom, bei din f m itum 

self-actualization g m 

" 'Ltlic individual. It i* 

ofayuthonto everday . 

afallennes ^ indiv idual 

existence w choices. 

falls on others for n 

Ml talks to — 

failures, pretence o realms of choices viz. aesthetic 

and 

lessness and ambiguny _ Kierkegaard was sure of hi 5 


live 


Theistic fervour flows fr 0m 
the writings of Kierkegaard. 
Choices are specific either/or. 
Kierkegaard identifies three 


inappropriateness are the symp 

toms of inauthentic living of a 
slave man whose vision of him¬ 
self is exteriorized in the society 
by the environmental compelling 
forces. In Heideggar's terms, 
conscience is the silent call of 
'Care’ which awakens man to the 
resolve of choosing to live the 
life of freedom in the possibility 
of death. One may ask here how 
is Heideggar's unattachment in 
action, instead of the renuncia¬ 
tion of action, different from ide¬ 
alists' nishkamakarma. Very 
simple answer. Idealists neces¬ 
sarily imply transemperical im¬ 
peratives, while existentialists 
are through and through down- 
the-earth in their propositions. 
Karl Jaspers explains free 


Regina's devotion towards him 
when he got himself separated 
from her and appreciated that 
aesthetic belongingness from a 
distance. True understanding is 
a subjective awareness. An indi¬ 
vidual has to dive deep within 
himself, unassisted by anybody 
and only by himself. He realizes 
then true morals and commun¬ 
ion with God. God thus is not, 
and existentially cannot be, an 
objectified pack of principles. 
God is a light due to a spari 
within by one's own efforts. This 
is every individual's struggle 
within himself to realize truth, 
beauty and goodness. 

Gabriel Marcel is surely kind 
to Regina. Regina is born to re 


—iiee- 10 negina. riegina 
dom on the basis of three inodes alize love and beauty by living 
of existence viz. 'being-there' like together and not by rejecting ^ 


S, K. Gupta 


61 


Marcel, thus, adjusts sociologi¬ 
cal notions in his personalistic 
philosophical system. That is his 
existentialism* 

Existential Society 

Lonely man, peaceful but 
anguished, how do such indi¬ 
viduals form a society? At least 
he is better than the other lonely 
person who constantly seeks a 
variety of shelter and then ulti¬ 
mately suffers from a suicidal 
loneliness. He realized, men are 
at war, parasitic on each other* 
Cut-throat competition on eco¬ 
nomic front has vitiated morals 
at social scene* With freedom of 
each individual mortgaged to the 
social groups, he becomes hollow 
and baseless* This bundling of 
individuals together has adopted 
bad shapes we are confronted 
with today* 

On the contrary, Karl 
Jasper's concept of transcen¬ 
dence for realization of the 
individual's possibilities throws 
a new challenge of forming a 
society of individuals with least 
friction or clash between them. 
He claims that the freedom of 
the 'other 1 is necessarily not 
thwarted by the freedom of one* 
But nobody denies competition 
in the modern world which he 
described as 'loving struggle'* 
Men form community in true 
communion with each other. 
They co-exist when each one 
treats other as being-himself 


than being-there* State ought 
only provide a stimulus and the 
scope for his self-expression, it 
cannot dictate such an under¬ 
standing* 

Jaspers, with his theory of 
transcendence, represents a po¬ 
sition between dogmatic religion 
and atheistic positivism, but 
touching none of these. This is 
the reason why many people be¬ 
lieve Jaspers occupying a posi¬ 
tion linking atheistic existen¬ 
tialism with theistic one* 

For Gabriel Marcel, Christ's 
principle 'love God and love thy 
neighbour holds good and serv¬ 
ing others is close to serving God* 
But, unlike idealists, it ought to 
be personal feeling instead of a 
God-ordained fate. Marcel’s 
positive sociological approach 
makes the challenge on freedom 
more subtle. He advised to dis¬ 
tinguish between two kinds of 
people, unhandy or unavailable 
persons who are enclosed in their 
egoistic ills. They are incapable 
of love, compassion and sacrifice 
for others and hence they are 
unhandy and unavailable for 
others. On the contrary, handy 
and available people transcend 
the limitations of their petty ego 
and actively enter into relations 
of love, sympathy and service 
with others, 

Martin Buber was very 
explicit on his views of 
inter-personal relationship. 
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community, d into 

etc. which are deep d 

h „«npr.bUn.sa»dh»e 

to bring about a)ud'C'« u » 
order* 
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Martin Buber i individu* 

true dialogue be w« J ^ 

als. There are three tyi"= 
lo ff ues: One is monologue thoug 
spoken between two P® r5 “"®' 

None of them understand^, 

each understands himself alone 

though he pretends to listen _ 
other. In actuality, he wa ' t * 
other to stop and narrate his o 

experience to him who is equally 

not prepared to listen to other. 
Second one is a technical ia 
logue. This dialogue, on its face 
value, is as cool as technical 
know-how of the machine. For 
example, soldiers obey the com¬ 
mand as soon received from their 
captain. True dialogue, the third 
type, is possible at the level of 
truly free relationship between 
man and man/ Freedom is re¬ 
garded by Buber as necessary 
but not sufficient for genuine 
education. He envisages possi¬ 
bility of an encounter between 
teacher and students, without 
which there will be an authori¬ 
tarian one-way communication 
of knowledge where freedom of 
one is exerceised at the cost of 
others.® Freedom on both the 
parts is genuinely exercised in I- 
Thou relationship, where I and 
Thou both accept each other with 
their I-ness and Thou-ness. 


There can not be a b 6 H 
understanding of human bei r 
flourishing into a society w ;j? 
perfect mutual understand^* 
explained by Martin Buber 
Thou relationship, Thfe hold' 
good for all purposes between 
parents and children, teacher 
and students, husband and wife 
and all relations one can think 
of in human existence and f 0r 
the business of education. 

Van Cleave Morris describes 
an existential person as : 

T am a choosing individual 
and cannot avoid choosing my 
way of living. 

I am free individual, abso¬ 
lutely free to set goals of my life 
and 

I am a responsible indi¬ 
vidual, accountable personally 
for my free choices as revealed 
in my living/' 10 

A narrow ridge between ide¬ 
alism and realism, difficult to 
walk on, because it demands a 
subtle relationship with a sane 
control on shallow evil desires 
between persons who ought be 
motivated to grow a peace-lov¬ 
ing society* Such is the conscious 
demand of the existential think¬ 
ers. More so, the basic founda¬ 
tion is freedom with personal 
accountability. And this we have 
to do in a society where people 
are ashamed to say, 'it is my 
mistake', after committing a 
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wrong. Such is the educational 
challenge of exercising true free¬ 
dom by all the individuals from 
existential point of view, 
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'ft qft "qj fe 


(feft ^ 

ftft ftft ft 3 ^ ^ 
feftft 3ft; <HT -ft 

fefn fti t, faft nfe 
TOfWf 

3nf*fe nr arfftj tqp, ^ 

■SflsTT ^ I 

ftft ft fencm % 
so mii % 3itenrr ft ft 

^ ft f - tfpw fftftraj, 
3nrnfe^ra, ftftftft ^ 

^ 5 ^ oqq P |{ Tig ft 

n? anftftj <.5ft ^ j «=ki fa eh cm % 
tN’f ft* jtft 3ft ificrar % 

ft anfa* <arfft £ ftT ftn 
3 hwt % ’qfe’ % i^ft % qftjfe 
ft* 3=rqft wm efnft f 1 

MRcftn feqife' -Sf ft afffft nfeTft 

fe^RMRT % eftn fejqn 
lEfenaft ^ft artyr ftynn anis 
'ft fe ftnffeft* qft 

vifi f 1 ft qft 
nfeqi qft ftr^nr ft t*?q ft 3^^ 
ft ftr ftfft qjft qn 3rqm fen 1 

'•ntftq fttfeft % fn ftx 3?f(j % 
ftff ftt ftftf % 

feSRft % aiJCT 
nsft ft 


^ ^rfevfhr 

^ ft wrift injfejf f 

^>t qftan? mn: 9 ft 12 . 30 , 


ft Wtt ft ft 

W WI ft fftcTcft f ft fe Tfa 
%^ift ft fksftft f fenft*3ftfft 
3ir«t(^e(iq ft fttHTOT ft 3TT 
ftfelT ft ft t ft fe sqfft ft 
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Freedom in Existentialism and Educati 0 „ 


i( dtSH fltft 11 

^TTcf 

ufimf ^ ^chtn cFt we wd ^ 
syavy ¥ - 'wi *si srfew’i 
'w«* 

ftai*i th ^ yTni^ 

oqfwra, fandPre hHVi« 

^ fVcft ¥ i 

arferereret *rora 3 ^ wta 

■qrgji^ yjM ^ yyra % % ^r 

if Mft=h(rmi ^ ^ % ^¥1 HH'X 
% ^aifW* Tl MR ^1 ¥, OTfl^ 
HRycl ^HT % fy^in ‘ ^ 3TT ^ 

u|^y\ 'gfr TZ TR uTft’ MTI ^ ¥, 


TPRTC Hlfibl 'SRR t^omii ^ -qftvifiR, 

cfrnl RRd ^ *s! d«n app^ 

ijmHdl Tfft R3^ Fir ^ ^ 

+^1*I dil *tf HI *trt^ 5*1^1 -Stpjpj 

P^STRl ¥l 

oR?JcT: CRI ^ 

if ^ 3raf ¥f TTHfai t ‘ift 

¥f MKWRcb wm % HTPS ^ 

yJlchT R n 11 anfewrarct if 

if 3PFTt 'nndt ^f 

^ ft ^fff% Mim^<Rn ther ^ 
oEn^Fift^’di "*t ciln in^1 7 -6i srp^ 
¥l 

— y^l-M Hi cl TPrt 
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CREATING 

LEARNING 

ENVIRONMENT 

Be MISHKA 


Learning as we saw it in the 
past, emanated only from the 
teachers and it was all the way 
oral. The teacher was supple¬ 
mented by books - manuscript 
or printed, at a later date. But in 
the modern age, especially to¬ 
wards the last quarter of twenti¬ 
eth century, things took alto¬ 
gether a different dimension 
with the advent of industrial 


revolution, multiplicity of print¬ 
ing processes, spread of printing 
media, development of technol¬ 
ogy and, to cap it all, the expan¬ 
sion of electronic media. Two 
novel and significant develop¬ 
ments took place consequent 
upon all these. 

Classroom was no more con¬ 
sidered as the only place of 
learning. It was believed and 
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Creating Learning Envi 




accepted that learning could take 
place much beyond the classroom 
in a more effective way. The flora 
and fauna, the evening sky, the 
people around us t the school 
garden, to sum up, the whole 
world became an open book and 
an open classroom for all genu¬ 
ine purposes. 

The second development that 
we visualise is the change in the 
concept of learning, along with 
it, the concept of intelligence. 
Acquisition of some information 
and reproduction of the same did 
not become the only basis of de¬ 
termining one’s intelligence. Be¬ 
yond this, around this a vast and 
varied area was identified to 
determine a child's intelligence* 
As the modem psychologists say, 
the precise way of exhibiting 


one s intelligence, reflecti 
one s creativity is one’s ^ 
ality. 

Hence, aa a natural coroll 
of these two changed concept,** 
wholistic view of personal^ 
gathered momentum. When 
accept, now, that determiners 0 f 
intelligence are not only 
lastic, but non-scholastic activj 
ties as well, it will be approprj. 
ate to identify what they are and 
how they do help creating learn¬ 
ing activities. 

Art, performing art, obser- 
vation of nature, knowing the 
neighbourhood and games and 
sports are some of the major non¬ 
scholastic areas which help 
learning or creating learning 
environment and in the long run 
help shaping and reshaping one's 
personality. 


Area 


Objectives 


Learning 

Outcomes 

Behavioural 

Changes 

1. Pleasure 

1* 

Job satisfaction 

I. Soft-spokenypoliteneia 

2. Self-expression 

2. 

Self-confidence 

2 , Amicable as opposed to 




the head strong 

3. Coordination 

3* 

Concentration 

3. Taste for finer things 




of life 

4. Observation 

4, 

Imagination 


5. Colour 

5* 

Observation and 


combination 


analysis. 


6. Developing 

6. 

Knowledge of 


power of 


colour 


concentration 





7, 

Power of 




assimilation and 




differentiation 



8, 

Developing 




aesthetic taste 


I* Self-expression 

I. 

Satisfaction 

I, Developing aesthetic 


A* Art 


B. 


ming 

Art 

(Music) 


taste 


B. MUhra 
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Aros 


Objectives 


2 * Developing power 
of concentration 

3. Sound 

coordinat Lon 


(Dance) 1. Self-expression 

2. Developing power 
of concentration 

3, Coordination of 
limbs 

(Dram a) 1. Sel f-ex p re s sio n 

2, Imagination 

3. Imitation 

4- Feeling for others 


C. Obser- 1- Awareness about 
vation Nature 
of 

Nature 

2, Consciousness of 
one's need 

3* Utility of things 


4. Knowing the 
basics of 
those things 

D* Know- 1* To acquaint with 
ing the the components of 
Neigh- environ 
hour- 2. To acquaint with 
hood the History and 
Geography of the 
place 

3. To make them 
know the social 
institutions 

of the locality 

4. To know the 
people and 
their way of life 


Learning 
Outco me a 

2. Concentration 

3. Developing 
aesthetic taste 

4* Greasing the 
rougher aspects 
of one a 
personality 

1. Satisfaction 

2. Concentration 


Behavioural 

Changes 


I- Rising above petty 

things of life 


1* Coordination of activities 


3. Coordination of 
activities 


1. Satisfaction 

2. Imagination 

3. Observation 

4. Modulation of 
social behaviour 


1. 3ucce«*fui interaction 
in social life 


1. Proper 

utilisation of 
things around 


2. Knowledge of 1. Responsible citizenship 
things 

3, Understanding 2. Spend thrift 
the components 

of Nature 


1- Socialisation 1. Responsible citizenship 


2. Understanding 2. Socialisation 
about the inter¬ 
relationship 
between indivi¬ 
dual and society 
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Aiva 


ObjucUvoa 


E. Games/1. Keeping fit 
Sports 


Creating Learning Bn** 


Learning 

Outcomes 



1. Ventilating pent l, Soeinl adiu 
up emotions and J 

channelising 


2, Building up 
the Body 


1. To prepare for a 1 . Tea m . a jt[ 
sound mind in a 


sound body 

3 . Cooperation with 3. Team-spirit 
playmates. 

F. SUPW 1. Inspiring .r»ti.it, 1. »* 1. C» Mtn „ fc ^ 

2 Dignity ntl.bonr 2. Knowing while 2. lov. r„ 
doing 

3 . Confidence 3. Strengthening 3 Dignity of] ab 

confidence r 


Now, when these activities 
are taken up in right earnest, 
slow learners as per scholastic 
standard, who earlier lost confi¬ 
dence in themselves for not be¬ 
ing able to shine, were shown a 
way out to prove their excellence 
and in consequence, hold their 
held high, for contributing some 
thing to the society and in turn a 
sense of inferiority complex is 
replaced by of being useful mem¬ 
bers of the society. Secondly, 
when those stars, in these non¬ 
scholastic fields, see for them¬ 
selves and the society also 
visualises them, it produces a 
two-way effect — by inspiring the 
achievers and the viewers. Once 
self-confidence is cultivated, 
kindled it will be transferred to 
scholastic area or even if it is not 
transferred as we expect them to 
be, life will not be dulled to 
colourlessness. Life will be full 
of colour, fragrance with a due 
chunk of confidence* 


But now the question i* u 
to doit, how to inspire th ee J 
dren to unfold their talent 
these areas; To cultivate in th 
technical advice, technical 
ance we need, no doubt. Butbe' 
sides them, leaving it to jj, 
availability or nonavailability 
we may practise some of thefoi! 
lowing techniques to achieve our 
objective: 

A* Locating talent -Tolocate 

talent two thing3 are essen¬ 
tial* First the child is U be 
exposed to a multidimen¬ 
sional situation where one 
may observe him/her. And for 
this* observation in the 
natural surrounding is es¬ 
sential, 

B* Feedback - After identify¬ 
ing the talent in the child, 
he/she should be given scope 
for its practice with proper 
feedback as to its prospect 
and requirement. 
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C Appreciation - In each job, 
at a certain juncture, a 
learner, he/she, feels gloomy, 
feels disenchanted. Here and 
no w she/he needs a pat at 
the back. A "thank you" or a 
"really nice" may serve as a 
moral booster and disen¬ 
chantment will evaporate. 

D, Interest in the job - If the 
teacher or the child's moral 
leader takes interest in the 
child's job/shows interest in 
it, the child will feel elated 
and inspired and will jump 
headlong to the work with 
renewed vigour* 

E, Public approval - Com¬ 
mendation, verbal or non¬ 
verbal, makes the child feel 
that he is so and so. Intro¬ 
ducing the child in the 
morning assembly, notifying 
his/her name with a little 
reference to his/her achieve¬ 
ment will go a long way in 
creating learning atmo¬ 
sphere in the child. 

Author's personal experi¬ 
ence — In one of our classes 
we had a dullard, meek and 
sleek. She was ignored in a 
class of sixty, was only com¬ 
mented upon, but never la¬ 
mented, In one art exhibition 
where she contributed her 
piece, it was found that hers 
was original, though not 
captivating. To all of us her 
piece of art was average, but 


the art teacher explained 
that was an original creation. 
1 seized the occasion, went to 
the class and announced the 
same with a touch of appre¬ 
ciation and expectation. And 
lo! the effect was immediate* 
Thence she raised her 
dropped hands to answer the 
teachers in the class. A to¬ 
ken of confidence indeed! 

% f^nr '4Mi{4Tf 
WrarnT cFT fWur 
- 

fTTMI SMl-toirf 

f?r$fcF xir=n ^iTtr ^ f-1 
3 srfwtq if sgf £ t 
Wlfenifsfeftfrrc 

fruTci, y* u l 

% falRTR TUtl TOW ^ 

Vc^IT-i'n iflfern rpf 

fv^[ srm i 

ftfeMei % ^1 foetid aqVr 

t^r: w f?i«] TTfat 

Win wn ■qnr ^imi it 

TOT TIMraTTldt % 

Tt TOT t, w «H(T wten 
f^n 'i^iiTprf^Tr^-qcftfeira-m 
’ff fsp ^7 TrffaR % %Ti Tjqr 
T PTT \ 

^1 "^FTTT 

TTT*? ft -gfe *J7 ifPT ^ tlTT^n if 
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$ ITTn 

“hi -a i Vl ?f V 

T?iT aumrc i t^t *n^ VI 
*1^6 Vt ^ilM-t % (Vl>< ><q» <»jci fasfinn 
Vfa ^kj %ro ifo ^an i *Nn 
IV M-Cl^lE-lctl q»eci ? oqpwc^l '(ft ^ 
■gpc afo T^mt^raT ^T wt MfVm 

fH(rTcTT ^ I 

7 s ! Vli. u liVt V iffl*^ 

% (ftr^rc -a&mz % -wm ^ Vt is $q 
^vt VI % Vtr h^^st i 3to 
V XT (Ml "*f ?t 

■=lff Wp ■fa-fVsn'TC*? 

Vt 'ft tcfWn. "^>7 Hri'-ii T FTT <wi 

¥ afa %d ^fhsr% TTwrtft T^T?^r 

ufafafaV if h^* i u ¥, ^ V 

^5MH=n -af^tr^nt 

fafa»i iraR VI ^sot?, Vh: 

icjila ll *£513, (skci'j;'* 3nft T^fl ^h- 
f?ryi'-K c h iffcl ¥ Vt (fla^ ^1T 

5 «V qmict^wi *(ii-l if weir'll ¥ 
aftl VI 3HFt ■mri'Di. «4 fewest VI 
if tppj ¥ i 

api <i?^i tirf VI 'lRiPiftpif Vi 

Ttfiwnf % 3 t^r <HicMP^^ra Vt 
chM'dk ftrcnVf 'ft fort XK31 3^lV 
"3cT H^ft ¥ sVflV «HIJ1 Vt 31<*1 *ft 

¥ l fVt (PC? % ^Era T33 

• ■d^d fstc ?rftm 317 ^ 3iVf aftr ^ 
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c 'itil ^"it % f?PH ¥ | 

1^37 317 33 snwftwra 3PJ3 if\ -gjj^ 

V 3 ? fwi-^rff VI Mt nvTfVr^ra, 

¥ i 5cin 33 ¥ tV ?7nl 
3n?3f373ra sfi'iyl ?t ^I||t^q] | 

337 313 7331 

*c™tt Vt sfl'pft ^lani, Tjftpm Vt tgi^ 
■?n% % fm, ifei Vit IV^n ^ i 
Rn^ fV-i Vt ^hiH ii ftpn m 

^i t f><ii t ; 

( ) Vtlfl'CT'^ft 

%n Vi ^gaiFiT'ft IWVff afa 

Ul^ifd* Mft<fi(I if T^n ^ni I 

( 73 )Vt^tV -UftnflVt'TF'TR 

Tict 7T ei^ Hid ^l bin'll 

Vr dPMd ai4K« t^n "^ni i 

(TT) fUl^HI - ^W^lTR ^1 
■^rMt at<7«T^ % ^l 3Tfi", Vt 
7i w i 7fl d ' 4 Win, *rei afk7w«h 

(TT)7TfV — "5RI IVi “^n 7^ 
■qn'iVTjftrftna^Vtarrft 
«nvit ^[15 n I 5tttl ■otsA ^ 

(H^tK c'idi % I 

( "S' ) '3i , i (-cfi^fcl — V 
in Trra^icfl^Ti'naft if ■ar 5 t ^>r an^rai 
3tiV f Tq^rfVpif ^ii fnw Tm ^ 
<jww 3 thi? «ra?u % Vr ani 
T^5?Rl ^*117 ^*T3T i 1 

— »juT^ jfitcnit 


are the 
government 

SCHOOLS 
DYING ? 

GYAN PRAKASH GUPTA 


It is a truism that schools 
differ from each other in terms 
of their organizational climate. 
Every school has its own person¬ 
ality. Such an institutional per¬ 
sonality is so complex a system 
that it becomes almost impos¬ 
sible to conceive of the variables 
which contribute to the marking 
of a system. Hatpin (1969) views 
in this context are also support¬ 
ive. He says : 


“Any one who visits more 
than a few schools notes quickly 
how schools differ from each 
other in their ‘Feel’. In one 
school, the teachers and the 
principal are zestful and exude 
confident in what they are do¬ 
ing; they find pleasure in work¬ 
ing with each other; this plea¬ 
sure is transmitted to the stu¬ 
dents. In a second school, the 
dissatisfaction of the teachers is 
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to SO'*’' » here “ * nt schools 

moot of the government 

i, very low in comparison » P" 
: S ate spools. The parent-^ 

t0 got *“''"1 T ho reasons 

m pr ', ,at * Th° organizational 

^"a'.e of these private tAo.l. 

are either controlled 0 P 
Both thee, climates ore task 

„,ie„ted and hence the output ,s 

more, which in turn fives more 

”b satisfaction to the froup 
which ultimately prom t s 

healthy study environment 

the school 


The present poor conditions 
of government schools compel us 
to feel that really government 
schools are dying. Should we 
hand over the whole educational 
system to private hands. If, in & 
factory, the output is very low in 
comparison to ‘input then the 
factory is called as dead. Simi¬ 
larly in the educational factories 
run by government viz govern¬ 
ment schools, the output is very 


D yin r 7 

1 . The formal education shouM 

be confined up to seconder 
level only. y 

2 . All levels of education, a ft 6 

secondary should be thro., I 

* r °ugh 

correspondence. 

3. The education up to second¬ 
ary level should be i n t jj' 
private hands or under the 
strict management of Gov 

eminent. 

4 . The work of evaluation shall 
be in the hands of Board 0 f 
Secondary Education and the 
universities, as usual. 

5. In science faculty, there 
should be evaluation i n 
theory and practical as well 

6. The pass percentage i n 
practical should be 50 % but 
the practical marks should 
not be counted for the divi¬ 
sion of the individual. 

7 . In practicals, the evaluation 
should be by external agen¬ 
cies at all levels. 

8. At every level (except sec¬ 
ondary level), there should 
be provision of lessons 
through correspondence. 


low in comparison to input and 
hence these schools are now as¬ 
sumed to be dead and deserve to 
be managed by private agencies. 
It is a crying everywhere that 
there is exploitation of teachers 
in few private schools, so edu¬ 
cation should not go in private 
sector. In the light of above dis¬ 
cussions, the following sugges¬ 
tions are made : 


TTTT-ftfoT 

cBTT 

muilfM t ? 

- ^THUebiyr 
5*r*Tcrftwift^T¥ far 

^fff ft f^ldftl' f*FRir 
Fftft ¥1 HcftST fWTm 3T^ ^ 
^rfiRrcer ^rr wftt tWt ¥1 m 


Cyan Prokasli Guptn__ 

'dRid ¥ 

zfTTTI 'ft 3TO'T^-'H1 ¥ l 

% ypfift- ft, "‘ 

fanraftf qn ^ ^ TTr£nrTT ^ 

'3T3^’ ft ft ft ^ ^ 

¥ r 

^ qieft T* 

% ^*1 'ft 

^pT dHkM-* , ?TiTT^ri’Tft' 3TT'51HT 

¥1 ft> TO 

i'idT h i+> qi(ii«U u l % 

ftf^T y% 
t?H5 Tt ¥1 

fqtrrepnSTilFfTO'^t tfH ftP>lftfft 
qiiTy fl f^TT ^ -H^cTT ¥ : 
^itii4U u i, Pi h*i*3 

fsrareni % fM>R 

^ tiniqxni 
■^ftt (ft ftHdlSTt "ft 3TTFcl el(ii ¥; 

¥ l Pi M fq d ft 

gjTzrf^WTffttT ^ cTTOTUTt ft 
yu^ct<l TfVH "5)1 TJTiTP^ TTdT ¥ l 
^ ft tf^d ^TtTMTO nfd¥H 

cT«TT 3TOFR ft? Ml fid ft ^dq>K ^ "riSrft 
?fT?TT ¥ftlT ¥; ftWI y*IH ^>T 3TTft 
3TVfaT«T Sfifftftt* T R Wf ifttTl I 

TOW 
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fafft=T 7ftM STttppff ^ 

W T* <TCEI % *TTi*ft f f% »TOi if 
3Tfi|«<SH (! fqtllMlif ^1 TTr ^% 

^er^r 

3TTOTfft?r¥ 

^ ftfftl tft TO % ^ 

■^iT Sl'Tra, ftwi 'atTPT ft ftqrq 
T^RTT, TI^iirqi<f ^rq fyiyqff % tjvq 
+ift*nc v i'ti ^ - ti'HtfcU fftyi^q 

higTci % ‘^T'ft -ft 

¥ I 

ft TT5iqftiI 

TJ'ftr: fTT^PR gra frarfdtT ftft ¥; 

ftwi^ft qft 40 ft 90% TO 

TFTOfa TIFq ¥ I 

Traqftq fftsmftf ^rt ^t4- 

5(1-11 -‘b'l f'IcII ¥ fft» titw 
Tn--qrri 40 -ft 90 TiftIKId TTWh? 

wi w?r frot fyiOT -ftroftt' ft 
“tiCTfril fti Tiftn y^ofli ftft ¥, 
ft fftuirR fftftfftd 

¥i 

3TOft H<U|IUH fwftt qft ft 'Tft^Twr 
’W(ft ¥ I ft5(U f'l T TT fft) Tr^raft 1 ! 

ft?«naft' ftlfr ftR t¥ 

ft) Rn 50 ^>^*1 oom i 
3q?T (ftft'qi ft> uhiii ft 
yti*3 ^ 511 ^ 3ht ^7 anft ¥' ~ 
1. T^tqpHq) kw. (i<?> ift SflWyrfr?) 
qft ¥t ftt 

?l«ft ft l¥ Tn fftiT HVl'W TOlft 
ft^T fti 3RTifcT KI^rWT Iftf^t 
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| 2. mUifaiF ^ 

toi ^ ^ ^ 1 

3.fVirn^mt^^*i['-ti'+n^ vi^rw 

w*i Vt nm'IFiS' 'ritw ^ "l 11 ^ 


Are the Government Schools Dyj ng? 

TON* S0% tf, im BT1 % ^ 
fttjfrn Vt' ^ 

4. yriflfw *ttp? ^ 
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STARTING POINT 

The starting point of Educational reform must be the 
relinking of the school to life and restoring of the intimate 
relationship between them which has been broken down with 
the development of formal tradition of Education. We would 
like the school to become a centre of actual Social Life and 
social activities where the same kind of motives and methods 
are employed as separate in the life of any normal and decent 
human group. 

— Report of the Secondary Education Commission 
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NEWS PANORAMA 


INDIA 

MADHYA PRADESH 

Sleuths in the Making . .v r f •„ t i, 

Indore Christian College is the first in the country to start g 

one-year detective course from 1993-94. 

According to the Principal of the college, the course wil] b# 
conducted under the supervision of the Managing Director of the 
Goliath Detective Private Ltd. Initially 80 students will be gi Ven 
admission to the course* 

RAJASTHAN 

What Use - Literacy? 

Many interesting viewpoints about Literacy came to light in the 
Dhod Panchayat Samiti area during 'Total Literacy Campaign' in 
Sikor district. 

Most men over 40 years of age were against education and 
considered it useless because they said that thousands of educated 
young men are unemployed and doing nothing whereas they are at 
least able to earn their living. 

According to the village women, educated ladies do not serve 
even their husbands and are intolerant. 

The women whose husbands are employed in the Middle East or 
other foreign countries made fun of the backwardness of the in¬ 
structors who wanted them to learn reading and writing in order to 
exchange letters with their husbands. What is the use when we can 
exchange all the news on audio cassettes, they said. 


I.N. Sopon 


BIHAR 
Where Illiteracy is the Rule! 

The pitiable state of primary and secondary education ■ 
state is reflected in the highest illiteracy rate, hi( , hest „ “ 
rate; schools without buildings and shortage of teachers. ? 

The number of illiterates which stood at 3.40 crores in 10*11 
n-j over 6 crores by 1991. 1351 has 


As far as the drop-out rate is concerned, out of every loo c h l 
dren enrolled in class I, only 13 make it to class X. It works out’tn 
over 65 per cent in classes I to V. 

In spite of launching of ’Operation Blackboard’, there are at 
least 1300 primary schools in the state without any building. 

Similarly over 10,000 posts of primary teachers and 5000 middle 
school teachers is lying vacant and because of the budgetary 
resource crunch, there is hardly any possibility of any appointments 
against these vacancies. 


KARNATAKA 

Bangalore Born Prodigy Stirs U. 3 .A. 

Bangalore-born Puneeth Iyengar, barely out of high school, has 
already made waves in the state of Louisiana in U.S.A, with his 
cancer-related research. 


This quiet, almost shy, youngster in his study of proteins has 
proved that some of these have a capacity to lower the effects of 
mutagens and carcinogens, the chemicals which after a sufficient 
build-up in the human-body cause damage to genetic material and 
even result in cancerous tumours. 


Puneeth was in 9th grade when he started working in the bio¬ 
chemistry department of his school. The Baton Rouge High School. 
His reason - Most doctors prescribe drugs but rarely know exactly 
how each reacts in the body. 


His aim is to find a cure for at least one type of cancer. His 
research so far opens up interesting possibilities because it deals 
with effective utilization of body proteins* 

WEST BENGAL 

The Dress Culture 

Last term, a II-year Sociology student, Shalini Mukhetjei, of 
Ashutosh College, Calcutta, was severely reprimanded and sent 
home by the Principal for wearing a sal war and kurta. According to 
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News Panorama 


the Principal the student was wearing an indecent dress which did 
not fit into the inherent Bengali culture of the co ege. 

The incident had its ramifications. While the student wing of 
CPI (M) defended the Principal, the State Communist leadership is 
divided over the dress-code. One view is that any student over 18 
who can vote to choose the government is competent to choose the 
dress too. 

Another strange twist to the episode is that the Principal does 
not object to non-Bengali students wearing salwar-kurtas but sees 
red when a Bengali girl student wears anything but sari, 

ENGLAND 

Sell Coffee - Run School 

Six Essex schools have joined in a novel fund raising scheme* 
selling their own-label coffee-brand* 

The schools invite parents, teachers and students to join an 
exclusive coffee-club. The members agree to buy a year s supply of 
the school-brand filter coffee —a mix of the Jamaican-Cuban blend — 
in monthly packets, 

NETHERLANDS 

How to Master T.V. Excess 

According to a research conducted by the University of Leiden, 
the influence of television violence on young-viewers can be greatly 
reduced if children are taught to distinguish between real-life and 
fictional violence* 

Instead of trying to ban children from viewing such violence- 
prone programmes, the Dutch-experiment was designed to make 
10*12 year age-group children better informed* The Dutch-schools 
T*V* network broadcast a series of programmes illustrating the 
difference between the suffering caused by real-violence and the 
glamorised fiction of shoot-outs and fights as depicted on T.V. 

Using indepth interviews with control group before and after 
the media education classes-supported by work in the classrooms, 
the researchers found that teaching children to watch T.V. more 
critically went hand-in-hand with lessening their appetite for vio¬ 
lent programmes. The belief among children that violent films were 
distorted and inaccurate picture of life almost doubled after the 
project* 


I.N. Sopori 
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U.S.A. 

Profile of a Teacher 

National Centre for Education-Statistics on the basis of its six 

national studies of teachers carried out during 1987-88 was come- 

out with the following information : 

1* About 50 per cent of all teachers had an advanced degree; 

2. Mathematics and Science teachers usually assign more home¬ 
work about 1 to 3 hours per week; 

3, Among those who qualified as teachers in the year 1987, 
32 per cent said they became teachers because they enjoyed 
working with children; 30 per cent because they found teaching 
satisfying and 28 per cent because they had always wanted to be 
teachers; 

4. The average annual basic salary for elementary school teachers 
worked out to $ 24,435 (about Rs. 7,33,000/-) and $ 26,080 
(about Rs* 7,82,000/-) for secondary teachers. 

5, During the year only 6 per cent of the teachers left teaching to 
join other professions. 


- I.N. SOPORI 
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price Rs- 20.00 only. 

Th e issue of the Journal under 

review containing 

material is a typical on %^ " 

the sense that editors do plan to 

include material pertaining to a 
classroom problem of student ad¬ 
justment or a burning topic in a 
single issue of the Journal. The 
present is a third issue in the series. 

This issue consists of 3 articles 
and 8 research papers by informed 
authors and classroom teachers, be- 
tjjdes a brief introduction to the 
theme and preface. In earlier three 
articles, the authors discuss the 
concept, nature, origin, genesis, ef¬ 
fects and amelioration of stress at 
length. Utna Rani Sharma, in her 
write up emphasised for Yoga to re¬ 
lease stress. 

In preface Dr. 3. K, Pal,, Prof, 
and Head, Department of Education, 
has very rightly and timely men¬ 
tioned that there does not exist a 
single universally agreed definition 
of stress, its concept is elusive.... 
Stress arises from a comparison be¬ 
tween the demand of the person and 
his ability to cope. Demands may 
arise as a result of social pressure, 
from the requirements and con¬ 
straints placed on. ... Further, the 
editor, Sudha Malhotra ends with 
the words - "The point arises - how 
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far we as workers in the Held of a 
cation are correct in our attitude^ 
extent to be concerned with the**!? 
normal aspects of behaviour? §h 
at another place, clarifies, addin^’ 
collaborative effort between tV 
educationist and the phyei c { an . e 
required to solve his physi C0 -i nt ^ 
lectual problems as physical stra’' 
interferes with normal learning 
cesses are added concern to the 
teachers. 

Dr. Suchitra Mitra traced the 
history of stress from Vedic age 
quoting stanzas from Rigved, while 
Jagdishwar Dwivedi discusses its 
nature and origin, and Uma Rani 
Sharma in her article, pleaded in 
favour of Yoga as remedy of stress. 
She is of the opinion that hyperten¬ 
sion, heart-attacks, strokes and 
other prevalent disorders of modem 
society are the result of stress and 
can be cured through Yoga. It is 
worthwhile to mention here that 
teachers should deal with their stu¬ 
dents suffering from stress with a 
different angle and try to get relief 
from their tension and stress. 

Dr. Yidya Agrawal and Saroj 
Pandey studied stress in relation to 
Principals, leadership and dimen¬ 
sions of personality- The findings of 
these two studies can fruitfully be 
utilized by the Selection Board for 
the Principals. In other studies con¬ 
ducted by Tiwari, Pandey (Satya 
Prakash) Misra, Shukla, Ahluwalia, 
Jain, Gupta were mainly concerned 
with stress among teachers, pupil' 
teachers, students of Intermediate 


Reviews 


87 


classes, keeping in view the person¬ 
ality factors P adjustment, academic 
status as variables, while Misra in¬ 
vestigated into the sources, effect 
and reduction of stress among 
teachers. Most of the researchers, 
mentioned above used the instru¬ 
ment constructed and standardized 
by Dr, Misra. Research scholars 
working in the field of psychology, 
specially in the field nf stress, may 
derive benefit of their studies. 

The issue presents a compre¬ 
hensive analysis of the subject un¬ 
der study. One should encourage the 
efforts put in by the Sodha Vritta of 
Department of Education, Univer¬ 
sity of Allahabad as the issue is a 
welcome addition and timely one to 
the available literature in the field 
of psychology in general and stress 
in particular, bearing precise, lucid 
and simple language. The cover de¬ 
sign depicts the central theme it¬ 
self Paper-printing and get-up is of 
marked standard. As a source of 
Advanced Reading, all the authors 
prepared a suitable bibliography and 
added the same at the end of their 
papers. Psychologists, specially 
guidance workers, dealing with 
modem complex problems of every¬ 
day life may find it practically use¬ 
ful and worth reading. 

Nagariya Avrajak : Mallika 
Pandey; Mittal Publications, New 
Delhi; 1991; PP 162; Rs. 135/- 

The book is a sociological study 
of multidimensional causes and im¬ 
pacts of the process of immigration 
in cities. Immigration and emigra¬ 
tion is as old as civilisation, but the 
causes of immigration, these days 
are different than those of the past. 
The author analyse the causes and 
adjustment with the culture of 


Varanasi as well as traditional value 
deviance of the immigrants. She 
chooses four immigrant groups: 
Marwari, Punjabi, South Indians 
and Bengalis. The author feels that 
in past Varanasi was known as a 
pilgrimage centre but with the in¬ 
troduction of communication, trans¬ 
portation and industrialisation, it is 
now a city of heterogeneous charac¬ 
ter. The author through Stratified 
Sampling has selected 100 Units 
from each Sub-Culture. She quotes 
numerous scholars to mention that 
there are push and pull factors for 
migration. If the pull factors are 
dominant at a particular place, the 
rate of the flow of the immigrants 
will be higher in that city in com¬ 
parison to other places. The author 
used primary as well as secondary 
data. For primary data, structured 
intervie w schedule, life histories and 
observation techniques were used. 
For secondary data she used various 
scriptures, Magazines, Gazetteers, 
census reports etc. The Units se¬ 
lected for the study were residing 
for the last ten years, yet they have 
not shunned-off their relations from 
their native place. On certain occa¬ 
sions they visit their native place. It 
indicates their bondage with the 
kins, its culture and the land. They 
revealed to the author that they send 
25% of their income to their place of 
origin to assist their kins. Immigra¬ 
tion had laid to some acute prob¬ 
lems in Varanasi such as Slums and 
lack of community services etc. This 
leads to socio-ethical and health 
problems. Because of the low income 
and with the growth of the consum¬ 
ing based social order, the sense of 
individualism prevails among im¬ 
migrants. The author at another 
point mentions that the immigrants 
collectively participate in their local 
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with .ub-culture group «M « J 
, lJe The author also op.neJ 

the immigrants below the age-gr^p 

of thirty have negative approach 

towards their regional culture. 

In chapter five, through life hi* a 

tones, the author attempted the 
answer as to why the immigrants 

titled down in Varanasi-The mam 

answer to this question « give" by 

the respondents are availability 
employment avenues, facilities o 
higher education, probability for the 
expansion of mental horizon, mar¬ 
riage and familial reasons. Some 
respondents have revealed that they 
have come to Varanasi because of 
the suggestion of friends and rela¬ 
tives already settled down here. This 
shows that migrant is very choosy 
about the place. He prefers the place 
where he can find regional affinity 
and security* The objectives of the 
migrants were different such as 
Marwari’s and Punjabi s had their 
economic aspect as the main consid¬ 
eration, whereas Bengali s and 
South Indian's migrated to Varanasi 
for sacred religious purpose* 

Immigrants use the local lan¬ 
guage with other subgroups but use 
regional language in the interaction 
with their own regional inhabitants. 

Immigrants are not fanatic for 
their culture. They easily accept 
other cultural traits because they 
feel their future is in this city. They 
also prefer to establish marital rela¬ 
tions of their offsprings in Varanasi* 
They are more open to the cultural 
assimilation process. 

The author in chapter nine de¬ 
scribes the Urban politics and power 
structure. She concludes that indus¬ 
trialists and affluent businessmen 


„ 

operates the political activities. y\ Ut 
constitute the power pockets. [ uu ^ 
grants also tnrm their form the 
groups which work us Voto Bn n k 
This provides them security, 
and prestige. 

The book is a valuable contribu 
tion in Sociological literature, 
takes into account the ini migrant® 
position and their adjustments. 

However, the book under revi QW 
has certain specific limitations, sub. 
stantive and methodological. Firstly 
the respondents were from a limited 
inenme group. Had their been higher 
income group, the findings may be 
different* In chapter third, the au¬ 
thor mentions that the respondents 
contribute 259b income to the place 
of their migration. In the same 
chapter she talks of individualism 
and low standard of living* The au¬ 
thor should have tallied the state¬ 
ment of the respondents from the 
people, whom they were sending part 
of their income. Life Histories, as 
recorded, are so brief that they can¬ 
not reveal the total conditions, un¬ 
der which the respondent prefer to 
migrate to Varanasi. Only one fac¬ 
tor, however dominant it is, cannot 
be the sole factor for migration. Life 
Histories should have been in depth. 
The rationale as to why 100 Units 
from each immigrant group and that 
too within the specific income group 
is not made clear. 

Just possible, the author might 
have certain financial and time re¬ 
straints* 

Thus, with all the restraints at 
her disposal, the book is valuable 
for all those, who have interest in 
Urban Sociology, Urban Adminis¬ 
tration, Urban Planners and for 
general readers. - II* S. Verdia 
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Population and Social Change in 
an Indian Village i Prof. A. 
Aiynppon and Prof* K. Mahadevnn; 
Mittal Publications, Delhi (India); 
Price Rs, 225/-; First Edition 1988; 
Pages 290* 

TTTRT fjpF- *THeT-TffTnT % 

farm % ftr*l arfmf 11 farft ^ 
wen 3 ^fmr, *n 
fnft Ft TFtft ti -m 
^nrri?TT tN ut toUt yfcm Fn wffi 
f tft TTTRlf^p- T lfYm ■‘ft 3TT5R 
f i eRfrft ^ Rfr ^ 

aisfcTOWI Efft TfRtft t 4TT7 

fpt <neft zkri, <i<to afrt <rr*iYT 

T|" t I571 TI 

3 ^--fpj|F ) ^rrrns ! ii 
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3JT Run 0 ! WHi'Ji TfH TR^l-sTl 
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‘ an^+^<101' ^ yfshqi deleft t^nl 
t, ■art cirnf -fif yficnT-Rwl jh % "stRi 

7JRR 11 

TcR 3T^I TFqf (TTF 
flRlcMI'g <I' K < % =W4ibM 
f I Rhyl Ml ctiHSUH +.1 "RPFTT 7TR (W 
-let 4i(W ^ -i®i ci^h Ttm^ 


7T I ’JI^M WTl *f 

^ Siam Rrrn m 7>n?f f 

qqffg* triti <7i npr-um J i 

•pi rfppw * it. ^ 

Tfr. *nrrm ^ 

Tjn 4?«n «iRr<i ttw f ^ < 

TFR % rn ^ 

3nf*i^r ^ 

■antfesi (tRRnfRTi) 3i*zm 

TT>q % f=3R=t 

in 

arrai 1 1 trrra 7 tft % Itttj ifr ^ nfq 

Tffl fwrftl ^ I TTpT % TTR 

vt tiRiciii ^ % 1 Tpyi 

yRlfTfi-R^ p l TRIR 

"Tirq” ^ 3TTt TX\ 19S5 R ti. qn. 

Rf^Y^n rti. mrct to) *ztr 

Ttsn -ifn 1956 r 

ifN w\ mifVgn 

ms frtR y'+ilVra ^ftuf ' 
W frw ^ irmm w fi wstYt t 

3Ram TP^ 1977 R TH irra 
c*i| Rh^l wTU 1956 71 

1977 era ^1 R Fn ^ ^1 

OT*jRrarariT ^ Wr uRh'-tiY 
xrdrtl f 3ftr yu=m Timil 
Rb^racllM t? 11 

751. ^ TI\ 1956 % 

si sfTRR mi Rn«+1 

3i»m ^ irra itruiihI ^ 
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^ 1131 

TPqfNlI; rN 
wnftw-anWw aft^N; 

t^TT^gn^gq^ mRrr fr^H 1 

^t<to % ^rif r*rtR 3 • 

Hqnsqniq ’gjjra " ^ ^ 1 

% 3TOlf 3 ^chm inf^r % qrc 
% qtjf if 11 qqqis’qM aunPr ^ 11 
qq fqq,m, qftqR-fqq^jR 3 ^ 

%rt % qn^fanff an rrt RRiq rsi t , 
jth^ an ^psi ci$q tsi 11 

ai«qqi ^ qS jpwwicqqf'qrqqi, 

?qn^q itr rTwk-PirUi Ri 
=)d IqRI qqi't i 

^js^i $ rep "5^ 

3 THpR qit tjjpt rr nr Trarq rr^ qn 

Rff^^^'qqqi^’qfqqitftqfa, 
^nra^T, wqrf^-3#f^ RTqm q 
«Rtiir<i«h fwlti =ni qnfq (qaja ^r ff 
fqqif 1^Mictj4<=n «ra qf 
‘ qfq ’ qq qqi 11 q? "nTq * qqqif ’ 
Ram wr % rri fara ^ ^ vf fcra 

<R? 3 IRRI TJTqk-qf^TI qqtf ^ t, 
w rt Rf RyFan tort ^rar qqj $1 
^ qn^ ^ ^ qfq?Hrf qaq % Tnqf 
^T Ufirfqfq RTRI qqi $ | qfq if fqgi^ 
^R«q ifqVBTf HR qnM 5RT 

3 ? qq^ qr 7^ qftqR-f^H wqpqt 
^qqf q sn% qfa qsf % %^snq 
qJiq^Tf^qiqqrt iqn^'q^RKR’ 
{^qfiT) qft ftqfq qapft q*ft ^, 

^ qfq % Tfeqf q wff % 

w-qf RT qt fan |, qfq 


W'F* qMf 3 

qqqfwq ^r ^ ^qq ^ 
fq>qr 11 qfq qf 

qftqn-fqqYqq Trasr^jf faf^ 
ftqfqqf, wqiaff qn ^ 

^ts fqrqr t qqr qqq^ « 

W ^ f I ^orb¥ qn 3 ^ 2 

t fqr qfq' TO 1 ’ q;r ^ 

-HHU fqqira^ tn®,^ 


qRifqrqff, wqrf^ ( snfVfqr 
qpRqrm ^q qftqR-fqqtqq ^ 
qqiqt ^ ftuffoi qft ^ 

^RTqfqq^^Fi^lO qf ^qqq^Tpi 

t fqr qfq TftqRf % anf% ^ 

q>t (RF fqRT qqrq qfq^fi^ 
qqrqi qn ^rq^n f i ^rqf fqsn^^g^- 
^ ^RRB A' l WTT|' qfq % q^ ^ 

qr %^-«tqqq q^% 3 Tq} qf^npjf 

qi^ qrfqq> fq^qtulq q^ 

fqjqi ^ i 


si^ti ^«jq, if 1 qqqtf ’ qfq ^ 
Mq^r qftqcHf q^ ^ ^ 
ar^yr qjf qqt t artqqq q^ 

'fo* ^ qRilfq qfqt fqqqg q^ 
q qfq?ftcRTT ^ $ q^pf 
hm! qr^qr i 

1 i wi< q uf^qj 3?tqiq ^ 

■R^fq qsqf/fq^aff qit TR? qq^t % 
>^wnq % 3 rt ^f q^r q^ f 
^ sr^ fqqi 1 1 ^qqj aqqrsf qt 
qq^ ^ Ph-4h^ uiftfqq? 
qqff iqfiftis^f qf q^ nrftf’qqr t$ 

q^ t i ‘ qqqi^' qfq % iqfqrq q#5ff 
q«tr qfq % -qfqq q^ qqqq ■51^ 
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qicft aqg qi q^ft ? fsTT^f qrfrft 
^tzfapw TEPpfV?i 1 1 ■RMf qfrzt q% 
qftqqi ? 1 qn^-wH *f ^qt q fiqqt q>t 

«oqi °H9ci q>t^ % ftii< qq> n**f- 

pRifR 5 qq fqq 11 ! fqjqi qqi % t 1 qqqr§ * 
qfq "Sf qftqR-fqqtqq q? "Riqqf q^t 
awM qr^ oRfqqqf % qK'f R qq> 
tito •‘fl pRFftq fqrqi qqi %i 

^t<to 3itor , (fqi^ q qft 

^ qq^qq 1 1 fawe, ^aq?t 
(5R) ^ W ^RTf> qq fqqfq qrrqi 
qfrqR-q^qrq qjpfqrq ^ #i qq 
TnqW-iqqira qfq qi# % 
qqi f^ ^ q^ tto?t wth feqi 
t i'5Tqqrqq^%fqqro-Tnfqqnqfr% 

. -feqr qf wftqf Tq*fqr qRft fqwt 

#RTarf qfq f*^ m f 1 % 

% qPff i^aqjf qff q^'ifdTql 

qqi yHiq^lUrilq 1H qft TRS OTI 
fqrgr^ ^qf % 1 qtigqj fifq % fdq, 
qq^ % qiq f 1 - am.^T. wfqiRiq 

qrrffq aiRraq : RlcviRil RF>%q; 
(nxid qf ferft; 1991; 

■>J. 162; ■*^q 135/- ^1 

■jrqqi qqftq aqqaiq % q^’aqqpft 
qqrqff qq qfiqiuf qq aitqqq 1 1 
TR^a ^iqqi ^ ^feqq % qqirq ^t 
31151^ii Wit ^ H'liW 
Riq d"i4i Rqiqfqq T[q qRqqqq ^jjjq 
fqijBqr q^t -wr Rtq-Trapq qq q^ra 
*4q qm ti TR ^qq> R rihri^i, 
qqiqf, qqraf qqi qfyq RRqfq 
sqqqqff qq siiqqq TR^a Ptimi qqi ^ 
qf qrq ^ qiq qf q?TOf ^ qqRR ^f 
3TOf viRiiaH RfrqR % Riq T% th 


■grqqr atram % $(Wft qq 
^qqr qcqf‘qft^7ifqrqqi t i^fe=FT% 
5TJRR afrdffqqi qnfq, q% RR Ri 
qipjpq qqi wir qn ffqieH, ^fq R 
qqpffqjf qqf qn IP^H, RPRiqR, 
qraiRTR % an^fqqj qwi airfq ^ 
snqqq qif qfqiqi qff fqqifRR fqRfi 1 1 
qrnwrft r^rrr qrqfq wtr 4 qiP4q> 
qiyr % -fif Trftre rt rt^ 3iq ?aq>i 
t<iCT q|3q*q rrt % qq nfqfira 
ql t^i 11 tr afiq-w-q q? qiq 
qncq qa uqra Irjri rri t fq» snqqqff 
qn qiqurcft rri ^ brirVsr ir^r 
% qq quwfiqj arqrfqrqraiff ^ 
'u u ui | ia^jjqfqiR'aqiRqRtfqq 
1 

i^fqrqn'^ qn antifaTi^jqt- 
qqi#, Ritqisf, qqraf qqt qfijq 
Muata % fqqra qipq %qf ^qftq 
stjrir n u iKrif %>anqRq?io q*t 

^ arfqqr fqqra qq^ qi^ 400 amqqqff 
qif "Rfrafeq fqrqi 1 q*qf % "Rqieiq 
Tnqfqqi ^q tafq^ ^Rff qn qqqtq 
Pumi rri i TnqfRqr «fo % tci'i rarfqq 
•RUSHcRTR qi^Tjqf, qfqq ; fa^ra TJTR 
^rqcTtqrn TOsfqqf qn 3RRtn ^rrt qqi 
tafqq> ^fq %* TFqt, qq- 
qfqqnaft, qqqqq qfq^qq, fqqn 
R^fiRl qq ^raqpqq ^fq-qfqqqnf 

^L _ f- 

qn wi kri qqii 

3pqtq qfq q qR ff ^feqn qn rr 
t fqi fqfqq qqra^fqqf ^ ^ ciW 
fMfq siq^Rf r^ api% Tgifqqra-iqH 
^ f 1 q arcnt anq qn qfqit rtr 

3TRR ^ 'PRq RT Rt Rq^ ? I aqqqq 
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$ fm^ afaft f*& 

ftfiPF n mrf*g * Ttrpmi 

flwrw tTMtliVfc **** 
fafafafai gn mg wer t' 

Turn W> * ^ ^'1^ 
30 fa ft gm 3*3 gn 3T^ 

TJ?T fafad % fal ftfalfHMi < * leq ^ u| 
3TWST ft gfa* 30 fa ft 3^ ^ 
gn 3TT?rw arnt ^ 
cTM TScTT 11 

^KEfR fad ft MifdHd Sira^jRit % 
#=pt sffara % m'-mi ft drfagr % 
fHCchtT ffaildl £ fa 3W3R % faft 
fagrgingra^gftreji'swfflT, Hiir««* 
W< % ftwu fa TfaidHT, iWO, 
fqqtg =f Hiffaiftu c bh u I ft I srfV^R 
3m^7 arfa ffat g *T*fafat % 
*j?im nt anft i Hteciifa ft ansrggjgff 
y^(3 mu<«i fqqis ft I g? d®I 'ft 7^17 
dR 3)(q| fa H'JlIsfl g HKMIsI fWlK 
% ^i< u i afa ggfgj g-nfa g gffar 
mfalg grfftg; wct fttft % g>ng anft i 
wft fat 3715^1 ffar-ffaf HNFft 
faf "ft ft' fa ft afa Fgfajifa mj? 
ft' apfa ftt nra ft’ ftfag gfa ft fat 
»ft ft 3T^ tr^'ft 3T^ : fa^ ft tqpfa 

HM giT dyftn gfa ft I 

gn m ft fa tRTcffa 
3n ^ 5ra ’ **pra WTOk mpR % 
w*t wfa^4 fafag ft ffaft ttqR ft 
■mtpfm fafasrg fa fajfft ^ ^ 


ft1 faw % *rsft jm % rr 

tTTnftfai ("^ wn rtsn arrafw 

w) f fafat^ 

faifafa ft gnidtgg fafaj ^ 

ft* fafa faafa fafa ft ^ ^ , 
yq^faft' ftfahfafa ft 
wfa ft i 

tnfifa fafaftjR fa 
m mirn m ffafa ft fa ^ ^ 
»nftfa Trfft™3ai fafar ft^ft ft, ^ 
fttftt ft ^ vrft % ^ 
aftti^r ft i 

'I'k'I’h ^-iUft^TTfartTr^i^ 
^fepi tr\ ft fa^mrft ft' anftfa ^ 
ft «*j* dEft-inRi ^ sqmft tnrftfft 
tNtcTt ^rft ft i 3 ttsm<t; at^rft «nfh 
vft, ft ^ ^ ^ 

^<^1 ft 'ft ti'Ji-ilffl ft ^brcl^uf faoifq^ 
'if* 1ehI ^ fWe ifiTft ft 133^q snq gif 
3IKNMiT 2Fft TftfaTftfar fa Tft 
^rftffa ?cft ?rt anfsfa t=nM 
ftfa ft - ftfalft ^leTT int ^Cq 
^faftfaft W^Tffat'jfg 

3iKRft OTofW^vcn ft i ’anfifa, 

WHifa* ^ 3T^r ^Ttuft ft ajra^j 

TRftffa ftfe ftfa % TO ft Tfafc 
ftt '5'nfar ^rft ft i 

TOp ft sn^rfaf ^rt farfij 
^ "’WHi‘il'Ji-1 Tt fttn % ETCT 3TRT cl^q 
^ fn«h4 3TR£tT faft Tift ftl^ET'Jttfqr 

ft ^ faVqti 3Trq-TrtjF ftt fcrcr 
^ ft I 1000-5000 cJSFT 3TFT 
'3tW<;Ic 1I eft f'PT 

fttft i ftffatn ?f>7 tff trsq 
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fa arra^rar arqft -wq m ftfa fttr 
T*fPT ftsft ft - ■Hrq y cOci 
nftf ^Icii ft 13T^I ftfa HOa^ii 
cT«*T t& tlrTOI fat Tpl 

Piqi« % cqfaiqT ft 'ft qiiqiift faft I 

tiHi'qwitqta airarin Mid 

"5fE faf ^rtft ft i tn'im fag ft 
ftffaFT ft <HT^-jH % ftftw : ^3 
fanf fafara faftfa ft fafafd 
ftfag '5’fcit-1 -ti 1 I+<ja fa ft v hmj > ft 
^?rftftfar<T ft fa 'agft ci«dr?w 
fftigfa fat fftgnft ^t ffat, Mro 
cim "^rfafa ^ ^ 1 '4i m i 3i h M i gnxfa ft 
tiqifein 6ldl ftl I gri falg- 

ijepu ftfg-cigfafa fa ft -g^s 
fat ft i Tn^mgiTT % tn*T-tng 
si^fafag fa ang?gdi I fa fa 
T^faffa flWdT % fa^r fa ip 
tgn % fftfaftfa* ft fa tn^grrt 

^ r qv^di «r i ftgg ft < : lRsi+i ftr gra 

g tnfaf gn srmg t^i ftt, fat fa 

TEfT^I ^n ft fa fnTTSRTTTfa 

fftfa fafteg ft udmd nt fafanffa 
ydd ? gn arnra *tt i ^tr si'Hig fa fat 
ft g? fag-3T5Fg tieiMdi fan i 
% am ft* tiifenfa q «iUr»wt wpr 
fafa fti 

^w=n % °bft u l g'R % 

fanfa TRjcfT nr fa wt?i ^sifat ft 
am: Tit ffat^fat, trfatnfa", 

ytiltifa, *i*k fd 4 ifa 4,q timi'M ^ItJdi 

ftrfaft "sfatfa fa ydfad ft i 

— g^HM fft? qT^gi 

fat Htsefa : fa. ^qT^rwr fasmfafg 
‘ffam’; tnmffaq y=hi¥H, 205-fa, 


■gifat ^rrmt, fqfat- 6 ; ft. 175; 
1992; 65 <>MT^ 

urgtt ftn* ft fa^n fatftfftgf 
ggrft fa nrmfa ^ifar fa tfa 

19 nfarfaft ifaagfa ffanft/'nr 

fatm gfsn-ftw ftt ffam fa ylcoi 
fa fan ft i Toft gTTT-5fnT, r=cdK, 
fag, farffam, faftfai, fafft, 
tMdifti faW ft i wft g^rngnt fa 
ft *^1^1 aiitudf ft, q^*T mi^ i'll 
yyidddHl g ftfat 1331 ggfai. 

■g^5 fat fa % 1 ffam ftt 1 d(d5H* gsn 
'w fa sm’ ft fat fat g^i ft 

M.i ,aftt aii<i M^£i ft 

1 ” «rra ftnF fa gfaftftf 
dt ggTd«g fat 3 trmt ft 1 

ft ■HHtfl ^e.r-ifti gii gftftTi gF 
FlMlM ft f' J l+W 6HK HliyftMl fa toilet Ml 

ftfafa Ntiaci gn fttfa ft 1 mg arrsi 
fa ffarar, wgmt 

fam-faft fa ffa'spfa 3 ^mfor g 
ftfat Ffat HHdld Tj^mrn fa fafa 
dit mt nsjvfmr ftt 'jciTiftggi 

% tm ft ft gfaftftf ft ^gt fa ft 1 

tin f> fa tnim gifafai faggi fti 

tUHlHjIch O^MlHnV Mi^rtt ft I 

“fat msfa" ft fat fat (fa re fa 
■^5in msdW ft 1 "fat arfa sfeg fa 
fatfad MI6dt ft FfaT Tmy ^ftgguq 
ft i fat amrfai tin faffa ft afa far 
aiftfam fa tmffa ft dt gft cnrai ft 
aiftyiHd 13,+ «<Ft weft ft fagfai 
farntg fa fa ci isnft gn fat ft 1 

“ftfafa” mfam gmfat fa 

yqia Mietlt ft I fa? g»T faftgiR gjrjd 











































































































__r( fkrm 3TI SfeA 

EHI UW ™ ^ —X -gfl 

wroift® 

^TOrwtti" 1 "" **** 
*■**«*'*' 

ijura T^felT ■'T’H $ 1 


•■Am % V ^ ^ 
differ 

tnfai" ^ ^ ^ ^ * 

cf^HI if 3R*RI Tl^ ftW 1™ ? 1 
■'3T^TR’“ ^ "tW ^ 

sm-jfe fenft ^ 1 „ ^ 

% *!&” tpfi SRrfer'BJi t 

ferif <ramT *ra t ftf *n m^p! 3 


fi^ f? t 


fnir gn fWRi =r%ehPiHi font ■*[ 
■feft mh 4|4 ijpi gft yltuii ^<cit ? 
qtf 3 3TT31 ^ft HIHlfo^i fod'lfet T* 
vt ^trt fe: ^T?ft f i ^ Tcrc ^ 
fferr tt™ f '^nfo-ii, gff fw? 
% TtR gr 'ft srmr i? 
■d^Pi^cII, rnfel, THTJ^cl ffeH, 
grfe fern rfei anfg ^ ^fe i* 
^FiPpri ra!*fo> ^ wt 11 *i, 5 ^ 
*?if-i«T ^llfav (Teg HUH TTO1 
t fafe felFTcT HRSq gjfelfef 
-STT^tT STm-HT cl 1 Jell i| I qif 1 P 1 41" 

■R TfeF ^1 %I it# SRdI ^ TTTO 
<rferpt 3T 3 *p3T ^3TT t 
wwrfasHrli - ■i ^HTcT Tpl 


‘TTjJ^tVMci ^ 

^.'ft. *t*. f " 

qfefvri ¥t. fjn. t ^ j^J 1 

*{3 265; Tfe.295/- 

fen ^ ^ ^ 

'86fe^3Tferfesn*fqft ( ' 

fe Munfo «^jim % T^jfj 
feran %ufn ?njri 
■^rf li<+i ^i<f^gi«ili^r?ffj T ^ 
TTTfefof 3i^ fo-Ttfoy % 

3^^415 1 ^<^1 ^Tlq^qtp ^ jym j ^ 

WPwSf ^ foiCT-^fo <*t ^ 

■^q TO f^TI 11 ^ ^ 

Tn^jfn % ^p tTc^f "s^nfei 

for^T t fon ^ ^ finy, ^ 

^nvifw#ft ^rfFCTlirafetl 
+l fc H c 0 fol W ^ffo-ii ^TFT(!I3|f % 
foRT gpf^^R ^ 17( 

f^rd% 3T^TTT ^Rf?I^T-q^^ 
3TR % -^T-^if if viroffa 
% "sriw Tq^lflii JcM^I ip 
Wcftt l T TF»malq U'illclifoifiaiqpu 
siftra' Hq^l qiit ^ ^fg ■jl 

3tram; ^ 1 


^TH ^ ftlSETI VReTFf 
% 1JB (t^f ^ -3^ ^f^nif^ 
W ^TS T? ? TfT^ 3TTVR 

: f^g ■yRnsf % y*i?R gft 

anstw^n 1 1 aiwrgg Mrak 
%w ^i#r^y % f^rff % ^ xf^f ^ 
3n«ra*nf> 3Rf?m ^ratn t forest 
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Tpl tT ^fot T fww ^ fen "q' Wi 
■R^y 1 -rn*i a ^ ^ 

% fayr-^ ^ ^ TTSFRB 

^Vrt 1 t^ A' foiyiviifosMl 

% Mira "Jl1'U u l % TTT5R4 ^ fe? 

TjuraT ^ ^ ^ai-^^nsi 11 

fijl^l-yu|l# ^FT i'l‘lO'1 7^)TT 

f^rgi ^rrfir^ fe fenf4gt ^ 

T-IHcfl 4 TTT^rffl ^y 3Tfe?TT 'Ftlfafl ^l 
Tfo I TW1 ft]W-M u llrtl ^ ^ 

^y wjy i TFjfj 3 t»-wj fin^ji ^y ^ 

^ gi# wt f<?n ^y «frc Ife ^rtn 
^ 1 fTTRpq TTd'-Fi % ffe. 5^ 3^ 
-q^rq alir^tlrcij % fo^nfy gil «'W1 t 
fsp^pt vwfm -SFTcTI fo 3WI % ffe; 
Tfrar wh feii ■f¥r E ra ^ ^ 
fti$n Ife «nr i ftiw 

TP**?! -qd^H ^ m ^ 

efr^y ^refy ^ ffentmfli 
^pjrfh gfy ^ 3TTrRi gg w?f ^fi t 1 

us 41 ?itn«0 % - n !311 % 

SR, jfy MTtnH ^ fe=^R 

^Ten -an *n i ^ ^ ^ 
firqrfe f % TRortr^ vr^ ^ 
m i fo ^ fa ^gai % Rfe ^ 

STtra ifen T Rn *it i sinifoi SriO-jfi 
gft g? fe^TT 'j u ik4i ^ grr^i 
f^ inj TTq sftgrfl ^ wwfy 
tfe T?y 4y un«i ft »TT(fe afey 
■srsT ^ Jti ^ i ferTfet 
% 3rWISH?fe fel T^R ^ Ry, 
^fo4f T«B TT^'T^ fyfo-feraf fe rt 
^TKi-^tFu fen^gri ^ Tfet 

tu^>(ci VqqiT cimi l ^ ^i <i a n 


^qrfrrwr, r^r4y ^'■’■4. ^fefy ^y 
inm, Tfe! ^ mritn. 

^j q-^ cij i gxRTT?, MIRt W^n^, 

?ft nsi^RiRy 

Ifefe ^ URTF ^ M foqRHTO 
^y ( g^y ^=TPjfer ^ «T*TT <5*^ 

^fcfi ^ grry gn 4i <s\ 3Hm i 
^>'4 f?rfH^ HHfmaff ^ ‘if -1 
fen I 3T55 fe gg *^TH 
fe^arf "TT 4-.r<d foqi ' j n ^•*. [ ‘\ T ^ ? 
cmi afead efe R ^itj rrn ^y 
MV l q ?7I 3py I rrn T1 H 511 ^fecql 

% ferff R "4? 4^44 4Wq 

tpt : ■ffftjfei ffen' yfenff Tt 

’‘Trnftg dM^fd «FT "3=1: footl 5®n 
utri ^sn, t^ra fent ^ «^Xa 
3n^jife "Tet fen ^*n rr^ni tr 
tfefy 4y fei ^y TR^fd % wrt afey 
gqfitfe . ggfofe ni M^fach ferara 
% mv Tt fe 3rgr fen 3 
gife afritrtw^^y^’t'HT^ 

fetR-fe^l ^vC Tra^ ? , 
■Rpfefo g>T 'sfey ? , Hliqni % TWId 
% fon "3“.14 gR ^q>f\ 1 

frmrgnfifey ^?y trgf; ^ i 

^ Tqqq ^V3t rfe "MKtffe '5 ! nfe ^y 
fe?yy fefy % Rfe 3fey Tferf, 
fyfd-feraf R 3T?n % fer ^fed 
#n R^n *n ?ra RSkm tfe, 

?ft 3ufo< anl^ ffefef 3 afet 
% Tffewyy "ny wr 

■gj^ -5iT RTPy.^ fen IFT^ ^5RI 
ngtR TnTFnaiy ^ fw^ % 
Hl^HI'ld Hjr^iT^y U'jwt'i'iigiy.fji'l^ 
■giRBi ^nf % mr<i ^y yj? T^nfe 

yfen '*11 dl TSl ^ I 
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Fi "frr^n sivfft'Ft % ftiyr-nta 
gn ark fe 

fVlW ^T^td HRtfcl ^13^ ^ 
’Hkdgrarcgrfar-tftsfek' ^nfofRgR 
^ I RT^ Tfjft-T^ arfafcl % 
Rlra «PTH % fflsf F%’ Ft kkg »ft 
■ ggn 7 f^T k snWTTfaefi 3=T*n gft aft* 

arcrspr gft y$| r y| TTftft SRT FT^T 

- 35 tf^Tcp fTi^i yurrcft TRJ 3 tlVff % 
fq=tiitf =RT fs?TT *f T^f ^T°I *fT I 

fs% arfhfer °qf*kg 

$H4> f?fyT-^TPT3H cRS^T *IT I 
«fii^ "f?T^TT 3T t T^n - 

3F fFrra arftgr akr m i TrmipJigr 
^<ihT ^r ^r grkt g*n ^--qffiT, 
ism^r arrR wt r nt *r 3 m 

f^arnT t I FITTS SlR yg l c3 T TTTTfT ^ 
^ fi^TT 3 3grl TO foil afR 
^ ft =ptftt 3 33 tuft 3 } 

WHRTI 


FT ^ afk gf?F3 ^ 

^n, 3ifFg g %H m 
T*m ^ wm % %: Hi 
Rusti-stfi fsgi, 3 ^ ft TrgiFerq 

^ 3 f| ^ ftf^f % 

fw-s?fa 3 turf^i ^ 

^ gs ^rf^ i »TTOh ^ 
^ % f^H ft 3^33 $n $ 
^?f% 11 gfan g ftr^i-^pin# if ^ 
^ mn ft r$ ¥ % fentf 
T?*ff ^ ^ ^ f 33 

rj^* *** *' 

WT it ^C4~i ^m<t % yftj dTFiT^ 
* Nlrf ^ r *^T 73PT F7* f , 


. --—.^Sl 

^ *33 * '" " 

z£" ^ c? 

fcfa 3T^ ft| W %33 3 JI*' 

^rnr ^TfRI 

« ’TftMTfc, fl^T 

«n w 3T Wcfrq ftrw % 3sfHterm ^ 

^ i 


^44»r^ddi ^ ^ 

^1 ^ ftiwaff sm ^H3I $ 

f^ra ^ ^ 

^ H i sM ^ inn, ^ 

51(11 ^ ^ 3Tra^7trT5^q 

«ff I ^ 3R3^ 

% 3T^T Vf, TfFfft, sfiro* 
^ w^h wif^rq arrmfer ^u»eft ^ 
t?% ar«trr3 ^rirPf?T 
5fl 3T^f^ 3^3 11 3TN 

^FKcT 3iT arntqrfrH=t) f^^,I?T c| 1 
^ ^ha¥ sri MR?ftR s?n afk 
^ fwi RRRcn ^ 
■^f^H ajRn aih -jtI-r ijfe sti ^rm%' 
3IBqT7f ^n^dhff ^FTt RS3I RFWT^ 

^ ^tcttrtt -rrftft ^t f?r^r-s?H 11 ^ 
■^, 3Tf5TTI g TTTfar ^T ^7T ’TRcI % 
■qr^m ^ ^ ^3T T^t ^ | ^ RTT^ 
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$ f5F 3TRI ^ ^Krf^ tifIMT 3ff 
*rf^> HRtffa ■RTRlf^W ^ 3Tlf«NF SVn 
^«IR^ % «II3l5lRib TJ3 

ftiw ^ arrarq^n t, 
•p!r& F=#t ^fti^f wwl % ifa 
■£f TTg % yu^yj 7T3T i arra^i ai^nq 
TRVa 3iq t 7 !^ % l7TSJT-^?fa RT 
aninftcl% 13=6Tft 3TR^ «iftr«<». claR 
^R! 3IT3 % ^mfwi 3R ««iO 
Tor i ^ w^)Fa ^ arU <r^^ii ^i5~^ ^ i 
■^r fsr^q ■iftfw^r^K arR t?i % 

era ^ ^ an?TR ^ft ^¥31 

l^yirdt % rt»ri ^ 1 

ad%R ai«rra if 33 fapqRl 

■^fr affcHfrr^ wi tr f%^n fem -jrar 
t wfe ft ^ranwf % f^-^Pi 3in tpsti 

“SfR ^TJ 3n RM TR r=t3'R 3R TT%, 

fbRRt FRrft an 5 ! RT# ‘‘ftf* 


f^rra tit r^i aiKRR ^f amrat 

3R3RI3 ^ TT'Nl'3 r i( 3iT R%el Mt 
irar t Tiit ft M-ilfa-tf 5RT wPra 
TR«IPff ^F3I Jtl TPSTIt 

:- !i^<3,qipj«^<l 
ansra, tpt^toi fRTra SRt tNuRm 
yfdg n, fRq>«ir^4.<ri ylyi^ anft 
^ f?TWT-7TiTTTft, w4-FW( m 
31«I7I3 ftrai 311 t 1 

■^Rrar TfarZ. %, arranFfr 
■^5 ' 5 F J t a?R TjpTraH f 1 
firfVsra -^rq ^w+w^, friw 
arjRmtnafi, ■^hi Pmidiaff % Ittr 
- aqqV fi % 1 «mi-q ■'na^Fr »ft ■^pg-'^ra 
if ^feraa 3 sreffaq ff % % 

3TST0T, FT^t ftT^n-S#t ^ TTlMlf^I 
Trarrt ^ ra arrft fa^K Trrasr g?t 
arftRF THJ^ "^31 Trar^ ¥ \ 

— h^ii 
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It is good that the backlog is 
over and Teacher Today has 
caught up the schedule with the 
present issue. 

A. B. Saxena s "EducatiQnfor 
Sustainable Development gives 
good and informative reading so 
far awakening towards environ¬ 
ment pollution crisis is con¬ 
cerned. It has taken into account 
all the factors responsible for it 
highlighting and emphasising 
the fact that ’the present crisis 
is not due to lack of resources 
but due to the unjust exploita¬ 
tion and distribution of resources 
and that the cause of ecological 
problem is not essentially hun¬ 
ger, the cause is over-consump¬ 
tion, wastage and short¬ 
sightedness 1 , He underrates the 
effects of the so-called popula¬ 
tion explosion which doesn’t ap¬ 
peal much as it i s all due to ever¬ 
growing population that there is 
too much industrialization caus¬ 
ing environmental pollution and 
depletion or resources. 

He has also discussed that 
education’ and 'development' 
may be linked for their mutual 
benefit. He stresses that such 
education would require to ex¬ 
amine the life style of the society 


and needs to be adjusted for more 
harmonious living with the 
environment. 

Shri Saxena has expressed 
his hope that voluntary agencies 
can pky effective and significant 
role in organising, disseminat¬ 
ing and implementing education 
for preserving our environment 
and that the ^^^cher-traming 
programme should be so planned 
that the school may do something 
concrete and worthwhile in this 
regard. 

For 'Fostering Creativity 
among Learners' methods such 
as Suggestion Box, Brain- 
Storming Method and Synectics 
have been usefully discussed as 
these lead to techniques of gen¬ 
erating original ideas and to de¬ 
velop problem-solving approach. 
More elaboration would have 
been better. 

Research section is a good 
addition. The two Ph,D. Ah 
stracts 'Education, Educational 
Technology and Communication 
Media 1 and 'A Study of Sec, Sch. 
Teachers' Perceptions of their 
own Roles and Students' Percep¬ 
tions of their Teachers' Class- 
room Behaviour' are good enough 


ft 

i 

t*. 

\ 


L 

i 

m 


T 


! 


Readers' Views 


99 


for those who are interested in 
research, deep and analytical 
studies. Although these are 
research-based but they provide 
good reading to general readers 

too. Article No. 2 A Study of Sec. 

School Teacher's Perception...' is 
quite interesting and finding 
based. 

S.P Ruhela has put forth A 
Depressing Sociological Scenario 
regarding Teacher Education in 
the 21st Century. It is true that 
to peep into future is good but 
the future is the product of the 
present and therefore, we can t 
overlook the hard facts of the 
present. He speaks with pain 
that Apex educational institution 
the NCERT can only think for 
the nation but is not empow¬ 
ered to implement. He also says 
that B.Ed. training is nothing 
more than an 'esseiitial mock¬ 
ery' which gives but little to the 
teacher. Of course, the money- 
minting B.Ed. training agencies 
earn a lot. It has become a trade. 
Dr. Ruhela has very vividly 
highlighted the 13 grim realities 
of our failure and limitation in 

the field of teacher-education 

today and in the light of these he 
interrogates 'How can we em¬ 
phatically prophesy that the 
teacher education in 2000 A.D* 
shall he a bright or ideal one. 1 

'Fillers 1 have very nicely and 
aptly filled up the space* it is 


welcome. Naya Shikshak ap¬ 
pears to be a bit newer this time. 

The title and the back cover are 

inviting and attractive. 

R,N. Kabra 

Tagore Vidya Bhawan 
Senior Secondary School 
Jaipur*30 2016 

The July-Sept. 1993 issue of 
Teacher Today' is worth read 
ing. It provides enough thoughts 
for educators and well-wishers 
of Education. 

Its first section presents six 
articles. Article by J.S. Rajput is 
thought-provoking Article by 
K.R. Sharma contains several 
informations which can be vali¬ 
dated by young researchers. 
Other articles are quite infor¬ 
mative, 

R. S. Kumat talked about 
increase of literacy, enrolment 
in the age group of 6 to 11, illit¬ 
eracy among women and man¬ 
agement of primary education in 
Rajasthan. He bonked upon 1991 
census data. It familiarizes the 
reader with the state of educa¬ 
tional administration in 
Rajasthan. 

S. M. Mathure has de¬ 
scribed the contribution of 
Froebel, Montessori, Gijubhai 
Badheka and Tarabai Modak. 
Gopi Nath Sharma's article 
enumerates characteristics of 
teachers, process of selecting 
student teachers, the programme 
of teacher education, etc. 

K. R. Sharma in his article 
on ’TeachingTribal Children' has 
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discussed the attitude of tribal 
children toward school, role of 
school and parents in shaping 
attitudes and motivations to be 
in schools and study* The article 
is full of ideas about tribal chil¬ 
dren but they need empirical 
evidence. 

In the fifth article J.S, 
Rajput discussed issues in el¬ 
ementary education. He la¬ 
mented ineffective implementa¬ 
tion of good policy formulations 
in elementary education. In his 
opinion strengthening of the 
systems for developing, printing 
and distribution of textual ma¬ 
terials; relevant curriculum ac¬ 
ceptable to the community; pro¬ 
fessional preparedness of teach¬ 
ers; creation of a learner friendly 
school environment; and activ¬ 
ity-based learning are essential. 

A.K. Saxena has described 
the achievements of a Total Lit¬ 
eracy Campaign carried out in 
eight Panchayats of Ajmer. It can 
help others who want to start 
such campaigns elsewhere. 

The second section is devoted 
to documents, news panorama, 
reviews and readers' views. The 
document 'Education in the 
Eighth Five Year Plan' will be 
very useful for teachers and stu¬ 
dents of education. Educational 
ideas inserted after various ar¬ 
ticles can stir the imagination of 
educators. 

On the whole the 36 (I) issue 
of Teacher Today is quite up to 



the mark, I congratulate th 

editors for bringing out * 
nice issue and wish that they will 
continue to publish more reflec 
tive articles timely. 

K. S. Misr a 
Deptt. or Education 
University of Allahabad 
Allaha^ 

*94 hr 

ftWJT' ^ ^ ftem 4$ ^ ^ 
tWff' RnRR amt TlfitBI ^ 

S'TT'Sl ff V'l'l HTcft 

3 TJ*PI RR HT ^ £ 
HHlfq YFJfT ff ^ ^ 

3f«TR(T: ft WHTq ^5 RSniHIcT ^ 
ft*l TFt f 1 ^ 
v*ft sm 'h Tfam f i' 21 erf 

*Kt 3TTTftf ifTTTTHit, [ 

wit i fi hrhi ^ 

IhHK ftll) I 

ffa 3r=q ft fffK 

f I i trot ■ 

if 3(14^1 TfB T?JT cT«IT TCJH 

Hf^TRT l ’HTSJ ft 

RHT FRSqT ^ ^ 511 

ifa % Vrfoi ^ HT ftTSTHi HiT 

f I 

^ft hht ‘hhi ^ftR 3 

rti Yrhr Trfar^T t, 

Hfrnm 'jretthrh % an% 
Ft WliVq 1 5 R 3RF -£f '-far# faflfH’ 
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3 % ft TflM-TTR 

Hit £#t 11 

3fa ff TF3TH4H f ^ *ft 
^-■yiHfiic+i ffajT ft^Ri 'ftwnra^ff 
^fl-jpTT' RT ft wtfHF fa<n ^ 

^-q^sHT % 1987 ^ VTTH ^ 

^TP3T HHi H)t 5H<rit 1 iftlfqfRqt ^t 
HR# ■gt’ Hifarq dW •yTira vf 
HRHT f t fa3 3T^n WH I 
ft tri. ft. T%eii fa® fas 
'zNt T^rej^RTTFfaSHl ^R°zt 

: •q; fs^Py 1 ! *iirH41elToil+vl 

^rfrq t ’ vt ^ in w hi ^ 

t I 3TTWT, fasl H % fan 

2T3ff TERf^f f?TH^’3 r ® Hi^nr,HT 

Tildnlt'K % 1 

3R1 ■? T^> Hfl'hlHfl vii ‘hhi 

f^I^’ W "H T9 T3t1: wi "HT 

Ft TFT 11 fRHTI 3-4 

^ TTRI -p; f I TH& ftlHT ^ ft 

fft ^ -gan l 

ftyl’Tta TTHf 
frr^n f^HR 

■gHWeft 304022 (TTH.) 

3 T1 i»^ ^ HMt HHT 

mt I P^HRuil 

ft^ % %^' ! TF 

•q^HtR 11 Ht^i % % 

3T7i «neT3F” % nra^vf ^ 

f^srarar ftra ^it h^t, hh *ft ^ 

■*m wn 1 ftisiT % ’fif ^ 

•iff i^Ki ^TT ’Mcrnl irlRatni^)^ 


“ *iRT^i^ft ^3T STfT: FW 011 1 

^ ' I, ^ w 

tlTH fRF ^ fit "5H 73T^ 3ff 
% 3ftd ^ ^ 3T?fa ft 

■jnV’Ttl*’ ftPoHsT % 

f^n f ^ fqiw^t 

■^r oflcTffaH ^ n^fVre HRTH ft^ H* 

^ ft^t-Hifi ^TrT-f7isir a i 

cfrai ft huh ft ftft 

ft TRH *iw<t f sftlTHHft 
^ writ 1 1 ^ ^ 
fa<fr^<r1 ft ^if f l" Hff 

fTT^Rt % HT*I ft 35TFI TH 

-rifoerff ^sf ft "ft aiM'flci fts 
T^t t ft HHTi H% I 

“TfiWW, HT^ERt, HRTHT $ sftT 
ft® vt Hd-Pin % 1 TH^t 

TRTFHtR Hra ftft t ftrl HR^RH 

^?if nit toRt ^ HRftq 

dKI«lH f f^H VHTR 
ffiRi, hf ^q VfHW ft 

'RHra 31Vt Ht «Hiei ft ? 

?ft ftHtdlH TTRf % ftS ^ 

fqiyni vfti^q % Rtqu u flq hw" ^ 
HS^ ft TTHTFTt' % ^pqiH VTRt ft HTRt 
? [ ^RH TRft 

TTSRitR HTWrfHHT f^TFRl 
^I H t f CTT, H%T^, HtWSI 

'hrt tqi^i' 3R Rranif % 

^E5 HHtH HftHtfq % TTIH 
3T1RI % I "HHI FHI^ "HTH^ ^ 

HHtH fqHH I, M5HH «t'Scii % 
Pn^ FH HHiK iff tifUrt lHTF1 fTTSH 
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% ^ ^ 

% ^ttn ft fttfff fasfft * 
fanm «rfV^ ftp: ^ f i f*t ft 

■>jeTFT Ft FFf fit ^ t 1 

^_f^R r^S® t- 

rf^ft sm ftfera ^ 1 

3^ FFfFTF ft RFfa MC,)l7T ’ s "^ 
41$rt if? 

qqfa pT fw FF^T fFFTT 4 ^ 

TH*rftrai wi^ 3 Ft ^ ^ifRi 3 

ljij[=({U|g -JHtitS^n 'U+Ft 4l>Sct^f I 

3FFF f^FTT t ffttot Fit FstFrt Ft 
lit T?t t FTRJ F^FTR Ft ijfaF FRF 

if %t=tt^*t F*f fit ttf 3rf*ra> t FrtF ff 

F1RI 

R^TT "HFf^ F i u ^F>I JHltt [«-?l 
FIT HI^ICH f^eill ^ 4EH U I f>1 

fHdlii RTF 11 TR. TF. FtFeT FIT T^TST 
Ft ^^if-Difi ^ U *Tl' 11CH Cfl <11H-1 'flfltVi 
TTHt FTR^ f ftfTSTF %Fcl TFFT 
P^ui T? F^ 11 TFF? t'i'fl'i 3TF 20% 
TF ‘1*41 is1 wdi fq-tii Fit «i<c 1=11 ^t 

FiFt ftiyFi ftf %fct ^fciFf ft ?t 
ffift fit rf>^ f i ^ % %ia 

TThfal ^nmi $ I T5ff Fit tftl 3F% 
srfRiM^f ^ v^i 

3 itld^ 11^’lH^JWI H(Ws| l?R 
FFFT Fit RTFftTFIFI % FFT TrI 



^eff $ ftHiPF ? ^ ^ 

f**T ^ Ft aiftrar r?ft ^ f, 


RRt ¥55 f 4 rRsf % if 
tinea'll TTRF diff ^ ¥T^ci"if 3TF?F 
*n TRFTcTT t fei Ffc FIRFt Fftr FiT^t ^ , 
•fa f fr Ft friarr ^ftf if ^nf ^ ^ 

Ft RTT^FTI y4t=n TFFT % 3Trrnr 

r°i«irc 'yftfl 5 ®^ ^ ^nsqy ^ 

OTt^n HRqtfi TciRrfrqt.TnjMhi 
11 ft^T WFff RT HScq^ ^5T^r ^n 
-m<&; -Efft 11 trf t % 
■RiqK^t ^tj RftRcH ¥R^ RTRl f ! 
3 rr ^naf ^ vffR f^ #ag?f 
f Rtr j t i 

trq. TrFT.iTlt?^ 

ferq^ frohci 

WtRS 202001 

^cTT^-fydUU, '94 ^T 'rrt 
%!J^’ ^1 \\ tTRFft ^ F?1 

3RF FT dTFTt FTfflfSfi^T TTRJF ^RT TFT 

V 

#1 VFTt’ $ WHT1IF ara-^S, TIN 
aftr rr!w % 'rtr rfw ¥«j inga 
^R3T^ IFF'pf 3T^rf?ISin^> 

TRRTj RRTRR 'irnfefRRt RT 
WITT 5lctfll 11 fTT^rr % d*t 
Rt. TJ|H. ^Snl % l7T^ii=hHT URTi^HT % 
^ £TI fTTSTT UFTWi 

vpfcrct, WTtF ‘FFF ¥RT#, ^ 
?te fR'oitr, fffttFi "FFifa, 
Rfhsft Fit ^TFRFT R ^FI, "HI*! ^ 
3rfrr5iftF»f?rwr fsMivfoT 

FRTT^ TOFT Fc¥lf5 ¥7 RFc^ ¥FiT7F 
"SMT11 ^fFFT F^ ^ 7777 ^ 
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331 - 'Jl*^ *f FR^T^ 

ftfwF t 3T3: fTl^T ¥W FTT F55I 


3FTR Fft 37lT Ff%3 f^FF t, 
fTI^F MTFt jT! c R' Fft FRNl ^ 'RFcF'Jpf 
ijfr[Fn ft'RI FTFttft 11 


CTFI "FRRTT 11 RTF 

TJTT ^cFT RTFR 3t FRt RTFF? fFRT 

RF1 RF5 ^ 

OTcTI f fe ftl^FFFfl RRRT RTFFT Fit 
FHt -sraWFI F?t ^ FRR ^ ^ 
sfrr RRF ^ TT^Z, ^ 
spflf ^nff VTrW RRFWT TR^R 
fTTWT^nff Rt^RT FTt t? 

FT3TRCT RF FIFR FTFTcf ^ arh 
# 4idfniF 1%FtrF?t F ?1 y^d 

^T3I t IFfT^R^ HtTr%R Phcicii t 

ifl^ 413 TFJR frrSTT "if «i'iid >3*11 RleO 
®^f*n ft! 5 HTi<jfti fit f^ttr 
5f3Fra FF wi R (it 3TW1 11 
FT. F5 ^ 3 ?tfaF> -+[4*4 # 
■^fqwJl'yial gi?lMfl|3Tf Frt TqRtfRcTT 
fR 5 FR^ §5 Fl4aF F^ t % fF^TTF? 
F^ FfF^T Fit fFRTT3lt ^ ^FF FR ’S 

rF?Fi4l aik 'sm RlF^r^ Fits fi% i 
fF:3^F 5T. ^ f?IW % ■pTTit tFl, 

3HTFt y^cicHFicii sjfa 41 fi Fit ^Flft 
% TTRt ^ -$3$, fFTFTHtF ^T FTPFK 


?ft «ft. ITF^FT * 41FF FTTRf 
Fi^ FfTTf fFFFR Fit f7T^T\?ft FT 
Tfjfq^ t^hTI n *f?T^T % TT^ftF 
•tn^ziFIR ^5 TTTRTfFIFi'-TnT^fFF) 
3TTFTT ’ 3FfF #*¥ Rt ^fSTFI f%FTF FT3 
Fit Fft ^ ^5 »jfRFF fFFTFT^ f I 

■RRt^F F^ FTFi FF TIFffFFI 
tjcFF FT sitT RF(Fr<pf TFT 11 FR 
"ST. RFF %FtFTFT, < ?> t,u l! 3>HI<1 3^T 
tj?[lciFii3 frr=FT Fit Tnrt^TTTi TiFtyr 
31K?f FF TT%F ^cft f I 

3TF 4‘ TTRTIFF1 R#TF Fit FTT 
FftFFF % fH 5 F^FFTF ^FT 'FT^n fFI 
3^ Fc^FI ?R3 % TTTF 3TTF>t 
WTT Rt ^TF % FRR if ^ Ft t I 
fFlTT^F 3* J i u l 3TF1 4l‘F "C[F 31^1 el 
TTRTTFF FF RF5.F'FrF RF FT'dtFfTT ^ I 
‘FFT t^I^Fl' ^ 3FTtFT fFFTRT FTt 
FFRFI % TTTRI 

TFtT^Rt^F R3FFR 
31-Ft, TFFzt, F^F^T 
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breaking the circle 

The diagrams illustrate an approach that can he tried at 
modest public cost and to decisive social benefit. 
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